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,‘ - ' ~ Towdrd a Philosophyu o/ Developing a Volunteer Listener Program
. . . n : .
- .‘ L4 LRI 3 . . . . i . \\

m'l'*In.the.Beginniﬁg:’“
L e !

‘|
E 4

It is said that necessity is the mother of fnvention and that adage has

certainly been reflected in the evolution of the Listener Program. It all /

began at a time when specific needs wegf/EEEEg,felt.ang/zglged/ﬁgt only by ,c_p .

" members of the educational community bt also by the//eneral public..3 /

\ X The State of E?orida had just mandated mOney to support a pilot program in f‘;
Dade County which would place elementary counselors in a limited number of ..
elementary schools. Until that time counseling at the elementary level had
been carried on by classroom teachers,, helping teachers, principals or, in ex- '

| ' treme cases, and through an elaborate referral system, school psychologists.

. Although that action helped assuage the cries for help from elementary teachers,
(. administrators and parents, the money was so limited.that eachr elementary coun-
selor had -to serv1ce all the children in two schools. This often dnvolved a |
ratio of 1:4000. So, there existed a need for additional help in counseling

4 w&y
at the elementary schools.

At the same time, through E.S.E.A. Title IIT funds, a School Volunteer
Program was gaining momentum within\the Dade County Schqols.J One of the func-
tions of this program was to activate personnel and resources from the community
to he@g address specific needs of the schools. The program had’ a&ready proved
successful in providing thousands of volunteers to assist teachers in more than
fifteen different volunteer Job classifications ranging from reading and mathe-.
matics tutor through classroom and supervision assistant to storyteller and arts

and crafts assistant. It was a natural outgrowth of the yearly needs assess-

cs ment survey for the School Volunteer Program to focus it attention on expanding

@
the role of vplunteers in order to help the newly appointed elementary'counselors.

..\-,2 . . ’ -
. R ) . '\ 4
. Y - N . L.




:viate the situation. Because of the volunteer nature of the organization, At

e

During the exploration of community resouroes, it was discovered that the

) . ¥ e

'Mental Health Association of Dade County, which enjoys the broad-based commun- ]

> .
ity support of the general public and educators as well asrmental‘health pro- ‘.

A
fessionals, was also aware of the dearth of- counseling servic;gﬁavailable within
elementary schools and Wasawillingvtq support afprogram‘which could help alle—

® N (/R

was .able to recruit volunteers both from the interested gen‘ al public and the

Qa

mental health profess1onals. ‘
which*produeed the Lis-

It was the natural mafriagéhoffthese two'groups,

tener Program. The School Volunteer Program co d'provide access to the schools

combined with the;facilities;and personnel for training and supervision; the .

57
»

Mental Health Association coﬁld\provideOboth lay volunteers and profess1onal .3

volunteers. (See Appendix B, Item 4 for an earIy summary-of commitment and Iéem_nf

/

*

6 for a later Prospectus) o ’ : ‘ , o .

After,it was decided that volunteers could be used to assist counselors g

the next step was\::‘fyée clearly define the volunteer's role. It'was agree

that the elementary schodls would be the ideal proving ground for the pydgram

because they had the unique combination of ‘the need for volunteer Sérviees\\\\\
o Tr—
the trained personnel to supervase the program and also offered the type of .

students who would not overwhelm a lay volunteer. At first, it was thought

~
v

,that the Rogerian model would be su1table for use by the persons who- had vbl-

unteered This pilot group was exposed to the style described inL011ent-Centered

Therapz by Carl Rogers. - The volun s reported intense feelings of frustration .
when they tried to practice this_meth d, even though additional inservice train-

ing was provided to deal with these feelings and reinforce the original‘model.
) ) o 0] -

It was decided that_making the volunteers comfortable withbthis:method would

require more time than the volunteers themselves’would be willing to invest, so

A

' the search was on to indentifyvalternative methods. Through books suchvasz.B.




Frick's Humanistic Psychology: Intervidus with Maslow,‘Murphy and Rogers, ﬁ. .

Abraham Maslow's Motivation and Personality, Peri's Gesalt Therasy Verbatim and

Charles Truax s Toward ﬁ@fective Counseling and Psychdtherapy, the idea emerged
%
to utilize the total attributes of the volunteer. This ‘new tangent was fur-~

s
ther supported by the three '"R's" of helping as outlined by R.R. Carkhuff in

]

Helping and Human Relations.v He stated that helpe;s, as a result of their .
[}

: roles,ehave a right to intervene in the life of another and also have a res-

bonsibility oncé they have interveped. Ivan Illich‘also provided direction.

44

In his book, Deschoollng Soc1ety, he described the ideal situation for behavior

change as, "Unhampered part1c1pation in a meaningful setting" (l97l, p. 93).

* A modification of the volunteers's role to allow for a less structul‘ed approach
was discussed throughly with local psychologists (Dr.‘Ellzabeth Metcalf, Dr.
Warren Schianger, Dr. Jo Crown) and school leaders (school psychologist Jack -

‘-; Presley, counselors Norman Golin, Susan Roberts, and Barbara Reker‘ county;
level adm1n1strators. Hy Rothstein, Don Samuels, and Dr. Audrey Jackson). As“,
\; a result, it was decidedcfo shift the emphasis‘from the~Rogerian model to one
.‘which would allow the helper to interject.his own thoughts and feelings. IP.:
i‘the role which subsquently evolved the volunteer was described as a fr1endly,.

L‘non-threatenlng adult who had the time, 1nterest and trainlng to listen to’ and

build a relatlonship with students. (The Listener Program Job Descrlptlon has

" ~beéen_included as Item J in Append1x B.) This new listener role, conta1ned all

the motivat\?s\(factors which promote job sat1sfactlo%) wh1ch Frederick Herzberg

1

identifled in his wo The Work and the Nature of Man: responsibility, recog-'

nition, achievement rk 1tself and advancement It also seémed “to be accept-
able to b0th/tﬁe/volu:feers and menta1 health profess1onals, Just as the role

: . ~
. of the/f;stener solidif1ed as a result of comb1n1ng the 1nformat10n rece1ved from

3 readings and the practical ‘applicatlon of ideas, so d1d the role of the other

' . £ ) .
participants One source which added d1rection to the {ole of the school per-
% ' — "

sonnel was Ivan Illich who in/h;sfﬁook Deschoglihg Soc1ety, outlined a three-

8,

%




. / R . . B . e,
.'\’ . - . . ok :

" fold role'of the professional educator to; R »?.

1.

2.

" ? R
\

Provide guidance for parents in promoting independence in children,

. ‘ N ~

Assift individual learners, . e

Operate educational webs (learner-activated groups/vehicles 1eading <3
to increased skills or understandings) which would heighten the oppor-
tunity for one to transform each moment oﬁ his living into one of

learning, sharing and caring (1969, p. 30).

This philosophy was translated into an action plan and all these were incor-

[}

3

porated in the Listener program via phllosophy, training or feedback (Specid
. \

fics ,of the role definitions may be found in Appendix B Item 5. ) -

w

o




Phase I - Designing the Program

\

¢

.

In the initial phase, which lasted apprbg tély three months,‘atteni

’
N

tion was focused on several activities:
, o . o

. B . 1 . a 3
1. Gathering information concerning the use of lay personnel as coun-

selors ass1stants in order to establlsh a phllosophlcal foundathﬁ

which would be both educatlonally sound and practical.

©
a.

2., Defining the goals and roles of the various levels of partlcipants
A ?

" within the dlfferent groups. - T o

31? Establishing a commun1cat10ns neti&fk and "Modus 0perandi " ..

]

The Informatlon Gathering activity, which was originally scheduled to take‘
three months, became an oéggolng-activfty of. he project—director'and has prowven .
invaluable in maintaining flexlbility-and vl ity, factors which haue con¥
tributed toithe success of the-program. (Seg Appendix B, Items l and 2 for

a more detalled record of research a2t1v1t1e .)

K .
A review of-the llterature and 1nterv1ew with 1nd1viduals in related \;/

>

fields helped to’ def1ne the parameters and provic a philosophical“base{A One

- o

of the f1rst series. of questions to be considered revolved'around the use

of lay or volunteer assnstants in a. counsellng or quasm—counseling role. . Dr, 3?-
R1chard Emerson of the Chl%9£sk s Psychiatrlc Center of Miami helped to fill
f

in some background 1nformat10n. He 3 related thatf’prev1ously, he had re— .

Tinel

' cru1ted, trained and u 1llzed lay L1steners in his work w1th”dellnquent

T

young people. H1s volunteers underwent an intensive preservrce\tralnlng and

functloned as counselors. \After 1nvest1gat1ng his procedures and\techhiques,

o

it was dec1ded that for the purposes of the Llstener Program;

. 1l.. The kind of person who would most probably volunteer would not be

o
'

willing or able to commit the several months necessary to complete

<

\Lhe intensive’ prejfervice tra1n1ng employed by Dr. Emersbn,

BERt)




%

counselors. Of interest from the ERIC files were the amticles: - "Mobili- . .

.zation for Youth's New Model for’Subprofé%sional Training: Its Impact on

‘l973), and "The Training of 'Th1rd World' Students to functlon as Counselors

. " ¢ . ','js . . . s |
2, The training period could be reduced if the focus shifted from thefr'"“

crisis or delinquent kinds of students to- those students who had
b
r problems,

o3
‘(The school system was not yet ready to accept the role of lay coun-

a

selors, without+intensive training even though mtzy’:esearchers

indicated thls trend., In fact, 1n,h1s book, Helping and Human

Relations, R.R. Carkhuff stated eV1dence 1nd1cates that with

or without tra1n1ng and/or superv1s1on, lay helpers function‘gs

_effectively or more effect1vely than professionals in the help1ng

role" (1969, p. 83). ’ S : o a

-
‘ .
¢

Other sources also detailed the movement toward the increased use of lay

v

New York City s Health Program ', (Pavis, 1973), "Rpaching the Unreached'

A Chlldren s Communlty Mental Health Program'ln the Inner Clty" (Morgan,
4 ’

(Goude, 1972) A survey of pract1ces also 1nd1cated the’ same movement to-

ward the use of Volunteers. A questlonnaire ‘was sent ‘to 857 School Volunteer

’l\

.Programs throughout the country to ascertain if _they used volunteers. as

a9

counselor j’assistants. .0f the 210 respondents, 105 programs stated they
had used’ them with varying degrees of success. (See Appendix B, Item 3 for
sample of the questionnalre.) - - T A

Another importaﬁt‘activity which’was begun during Phase I, was the

establishing of a communlcatlon s network. ‘At that stagg, guidance was once.

, again derived from John Dewey who in The Way Out of Educatlonal Confus on,

counseled that, "Organizatlon for education should come not from formal exist-,

L]

'ing structures but  from the nature of the question itself' (1931, P./31).

That in mind, a steer1ng commlttee was - formed to direct the future of the




themselves. . Th1s group met monthly to direct the worklngs of the‘Bkogram and

. American Education-A National Famlure, "(The 1aok of).

" A N . .
.and the volunteer-Listeners, : -

AR '

[ 1)

then reported back to the separate groups. * Aﬂter all

“o

as Rlckover said inx

~

e communicatlon between .

C U]
. 4
”

vested interest groups has proven, once:agg;n, that 'divided weafall' when

the prize is first rate educatlon" (1963 P- 499) Plans were also-made to"

hold monthly feedback sessions with the volunteers and counselors 1n order )

9
-

to insure on—golng d1rection from all levels of particlpants. The rat;onale\

«

for this was succinctly stated by W1111am F. Whyte in his artlcle;p"Models

for Bu11d1ng and Changing Organlzatlons which appeareduin the periodical,

FLaN

~

Human Organlzatlon. \ . - S .
Harmony is ®&n undesirable goal for the ﬁnnctlonlng of a
complex organlzatlon. The obJectlve should not be to build
a harmonious organlzatlon, but rathem to build an organization
capable of recognizing thesproblems it faces and of develop-
ing ways of solving these problems.  S§i nce confllcts are -an
inevitahle part of organizational 1if » it is important that
conflict~resolution procedures be built - -into design of the T
organlzatlon. (1967, p 26). , o~




“ : ‘ L Phase I1 - Implementing the Program' g | T

. Vo . ., “ .
‘ o . .
-~
.

In the second phase, atténtion was focused on four specific kinds bf///

. s , ° !

: activities which mobiliéed the progran into action._ * “f' ‘ - . L -3
S . . 'l. ;Providﬂng for theirecruitment of Listeners. : N

. ’ 2. Establishing procedures for the selection'of publia school sites -

.

: and°personnel .
A

. ) . » /- @ R % .
) e 3. OrganiZing both the pre- and inservice training programs for the

volunteers and school personnel, . v ‘ . ’

4, Producing materials and suppf;ing services to support “the program.

§ . »
. - g As in thé¢ former' phase, the assimilation of infonmation from other in-

51 .
te .
[N o a .o 0 N

L ' dividuals and sources‘gave a special credibility to all dechsions which 'were

o
-

'»'.» S made. , RiR. Carkhuff in his book Helping and Human Relations, made several oo

[ N 3 w “oa b .
(.0 . ’ points whioh' help to defd,ne the type of volunteer who ogld amake the'\best v

. . . ~ . " . w ~ - . . L4
: “ Listener. He counsels to look-for, Coe Ly it L S .
. L - - : . §§W°" ’ - !
. . "Persons who éxhibit a sipcere regard. for others, tolerance . Do

7 » and ability to accept people with values different £rom one's , ' ;
- . ‘own, a healthy regard for the self, a warmth and sensitivity. v
R dealing with others and a “capacity for empathy.? (1969, pa 30f)

. r -
d :
\ . * 3 : o

S To attract potential volunteers, a full—scaie recruitment campaign waﬁ

. \ .
- r} W u vy

, . launched by the members of - the Mental Health ASsociation Youth SerVices Com~ h”;

f, ~
.

;: mittee. and Volunteer-SerVice Commattee and by the School Volunteer Program

. .
e . » 1

- . Vla radio and teleVision public service announcements, newspaper features and

. A} .
N - -
-

even presentations .to civic and social organizagFOnsu, Those who ansWered the o ]

[} -

e
- . . ] k N ’

calI were advised that, due to ﬁniqueicharacter of the Listener relationship
. . ' >

and the intimate sharing that might arise, they would be placed in schools

. 8.

. . . b Lind

. ‘outside- their ‘own home communicy.' There was 1ittle protest to this stipu—;

aw
s .

e lation, but as- the program developed there seemed ,to be such a high 1evél of

N 4 - -\ - L ‘“ .
c e o« . L PR
¥

-

, K . P R -, : ’ ’
. -4 . 9 . . . .« » . .
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- s N ’ ) .
. necessary qualities would have the timeﬂor inclinqtion to Become a volﬁnteer P
e . R \'/ 'u ? ’
Listener,Lbut aswfhe récruitmentacampaign grew in momeqtﬂm// became evident

- 'that people were thereajust waiting to "be agked." Peghaps th y realized as. -

Ellen Lurie did 1n her.book How to Change the c

. ' '"Direct meaningful involvement in fhe dail
' the school is one way -to learn, npt only
of- problem situations, but also tﬁe way
~ the resolution of :??se sdtuations"f(l

All thbse who appl ed were;given the

N

of two training_sessigés and it was decided‘t

- K . & '

. . " . P

and judged acceptable by a representative of the School Volunteer Prbgram, ' s

a7
P—

-

the Mental. Health Associatiop and by one or more eleﬂzntafy COUDSGlOrSe'

During the first de-briefing session it became obviou

counselors responded 't the individuals in very difﬁerent ways. At this

that the different

point the decision was made to allow. each counselor to select his own Lis~ R

- N
- . N — - .n

teners. This procedure is still in- effect and seems, to be worwing. Only,

‘twice during the entire program were’ individuals unamimously thought to Pe .
Y v‘\g PR

Y -

ill-suited to the Listener role and in both cases Ehe individuals were sath ' -
-~ N . O .
isfactorily placed in/other volunteer JObS. * R o . ¢

o" : . . N .

_ Another component of the program, the pre-service training, proved to

‘s . .
. R .

be a natural pre-screening device. Dur1ng the initial stages, severalvfor- s

a 5 - o

«

" mats and time periods wene experimentally tried It was-discovered th _- é . .

.
a

. .
e e

L4 PEEE 2 R PR
L , : / o g, S n.r /,,/’///:/ o
) ‘ ""(“" - ¢ I ; Xa ) "~‘.t. _‘: : 8 g
l/" confidentiality qnd prdfessionalism amqng the Listeners, that many schools ‘ , )/(:
began recruiting from their own parent grouPS. (Sa;ples of ?ectuitment mat- 4”<< =
eri‘al.s/ma'y )be,' founﬁi An. Appendix\ e.n?s 9, 10 ll, and 12). . ' ,:;)///' o \'1'
At fi st it ‘seemed impossmble that lérge numbers of people with the h. f‘;v.-

T

.+ behavior and responses of each applicant gere to be carefully scrutinized z } -

[~ S . ® . $ N



voluntarlly removed themselves because they felt inappr
. . g R

¢ .There were” a‘few'who felt that two~pre-serv1ce sess : 'ere/tbo’many and
r, ‘ . [ )

wegre judgeduby another/of Carkhuff's criteria, ‘ . i
o ¢ [}

'-'"If:the helper is not committed to his own physical, emo- -

- tipnal and intellectual development, he cannot enable

“*... another to fin&‘quEillment.dn any or alL the realms of

’ functioning" (19694 4p. 83). oo

. . " o
) I

In other wotds, one o Lhe qualities being-sought 1n 5 potential Listener
voas - o .
was aVcommitgént <o p sonal growth w1tﬂ_the hope that it wouldfi coutrage
ST .
growth in the student

A

| 3

-,/7\.' *"In’ an effort to\furﬁﬁer assess the potentia& oft t

e
/.\
.

-

.
~

Cafkhuff Fac1litat ,e‘Index was administered toas
[ - 7 . :
iistenérs before they beggn the training and the _again after they had
.-0. .f A . XN

©

been trained and had serbed as a Listener for ne month._(A copy of%this

o ' ”
‘ @0

'~ index has hegn included Appendlx B, Item~32. For that group, the mean dn

e

.. L

0 .

"MoSt of the evidefice, both experimenEal as well as’ empirical
points toward : "e level of communication of the helper, whether
professipna or non—professional, as the critical variable in|
effectiv elping processes" "

." -’
Gerson Sacks,

¢ A

- L]
. ..
S ’ .
A R - .
- o

. "Counselor ‘openness and communication ahility were not found ‘iﬁ'
to be significant]ly related to the way in which clients‘per~ -
ceived .the counseling relatiorship. Counselors found to have a
a higly degfee of  openness were no moré& likely to be perceived
Positively by their ,clients, than were those counselors Juﬂged'

Ltobe both closed and non-facilitative'""

15




ERI

‘o counselor felt that the vdTunteer could be of help to ! student. he‘pre-

’

‘group of schools to serve during the pilot phase, for many educators: agree

* Dopico, who is'néw an area—level Administrator, has said that'the Listener Pro—

. program was necessary. It became the p%licy that ali prospective.Listeners ahd

v

. N u

'the _real. communlty from which our:students come ‘to us and to which they return."

-As the program developed there were r/Auestsvfrom many add1tional schools who .

-vogpedj\f: ‘ T . 'a‘ﬂ N S . .

oratory , At was.feltathat a_certain'amount of orientation to this particular -

[

. o" . - S { *
3 counselors‘would have‘tohparticipate intthe pre=service activities in order tb"

O

.
Ty

¢
+ Becausé of this contradictory evidence, it was decided to use the data .

o
.

- form the facilitative.index as one indicdtor of probabie success, but not'to,/”

p B 'Y v. - ¢ ©

relocate-any volunteer‘who scored on the lower end of the scale as: lpng as a

te
and poSt—.test scores of a sample of both Listeners ‘and Counselors ppears as

% . "
T . . LI i

Item 38 in Appendix B. ) : . -
L R i
The next step was to establish the procedures fdr the- selection . of the

public school sites and personnel. It was not difficult to - interest a small

.
v a v !

with Silverman who in his book, Crisis in the €ldssroom, stressed that' "We. °

“will not see the end fo the crisis in our schools until we open its doors to

. *
. o2

- “a B
e » .

4 5 » ¢ » N . !

wished to. JOln the program. In fact, one elementary principal Miss Elyira -

N 5 7

. »
¢ « . o . e N

gram, %as tHe most exciting program that she had seen in all her years as a prin-

. * >
. .

cipal. At the present time mQre than forty elementary schools have met the

.
-~ + s -

established criteria -as outlined 1n Appendix B Item l3, and have become in- "
‘\

. . . ’ "o B
' . Vs i ‘ '. - S, 4
~e R .
) * - - ) ¢
. r

LN - ' ; b “u .J M . 2 -, -
The next and pérhaps most. crucial task, was to Huild a trainﬁdg,program' ™

*o
. - » -

to provide this unique combinatiOn of challenge-and flex1biIity which, as Bagley

LY Y.

stated in'Educatihg Emergent Man, ' are the keys that continue to unlock the deePer
3

. e . . Y
chambers'of’man's-minda" Even though- many of the prospective Listaners had coL—

e, . \' ‘e "4 . .

lege degrees agd some were eVen,,as Maslow expressed it, "Using life as a lab~

. e, 2 ! .o

L1
'

¢ we n L .. 0" .

agefs . . . N

*a » /

-

become thoroughly familiar with expectations and® limitatiogs of the program. .;', “




L . - 4 % ¢ ’ .
Of/prine copcérn in the designing of training was' the issue of cufricu-

-y -

“
1

lum‘or_.VWhat[{ t'he'Listeners should know and be’ able to dp . In the early stages,

. P

- as previously stated, there was an emphasis on training toward the Rogerian

. - “ T, . Y .
- : 'mode. After the role of" the Listener was modified, the té-raining was changed to

CEEY -
o e e . Vo

. prepare volthee;‘s-‘.for'tlenew role. The decisjon was made to build on the

'// ¢ nowledge skills. already evident in the - ‘volunteers, i¢e. to sharpen their abil- 3
" -, + . R Y L . *

/ o . "
/ « 7 ity to L1sten and -make helping responses with1n the frameﬁork of a meaningful .

FOREY ol .
relatiohsMp. Carkhuff in Helping and Human Relations, pointed out that, "To-
N - R 3 N -

e ' gether th,e facilitative (See Item 32 for an index to fac111tativeness) and . -

action-or1ented d1me‘ns1ons éstablish the helper as a model for effective living"

-
» . s *

, (1969, - l68) and 1t was 'hoped' that thé Eisteners would serve as positive - '
. - - i N . .
‘. models for the students: "

To this end it was dec1ded to prov1de tra1n1ng ‘via a wide variety of inputs.

. ' Each input was subJect ‘to cr1tique by the participants at the -end of each ses— N

sion, S0 t;hat the less relevant top1cs were filtered out and the cogent ones

reta1ned. Con81derat10n, was given 'to 1nclude a range of activ1t1es and levels N
,’_ . e - . o -
~ . AN

to reflect the,hierarchies in both the «affective- and cognltive domains de cr1bed

. S " » -
. e .

T . by Bloom,_in .his Taxonomy dﬁ Educationa-l ObJect1ves. (The colléction of the
s

t ® ~
e , - . T : -

UJ

. samp'le agendes hag‘i‘been included in Appe,ndix B. I‘tems lS,‘l6, and 17, refléct

. - LR i . s ) B . ¢
- diversity )- -"' : « .:p, .., ! ) <% .r, ¢ .
o . JF, . N ¢ >

— Y As planﬁ’ed‘ cdnstﬁt{t, i‘eedback was reg;elved as grodps progressed from
o A JoadEA + Wy .
R e
LR R A the pre-s.grﬁee«'training. into the actu‘éld L'istenlng experience and base
o - » «1‘ < ' i
: Listener recommendationS‘ apd profess:,onal judgment, modifi-cations wer

[ ‘.,. . ’

m~ the training curric'ﬁlum. Ong t'@p'ic -whiqh 'was added was, "How Cross-—cul- ' wJ
1&

6

[}

. ’ R
-tural D;lt"ﬁerences Can Affecto the Ulstqupg Rel-atiaonship The eed for dir-' .
1 K . ~ ‘.
) 5 A e 3

-

ection ‘on thi's tOPlC‘., aros,e because d'f 't:hqpolicy of plac1ng Listeners outsidd ',"'
. > . ORI IR AN .

‘of the’ir’in;mediate. g.‘,ommunigy'.r..1 It was foung that m“any Listeners were ‘éxperi- .
P k\ N
h 1,;\, . ‘. . ¢ SRR . ‘
Iencing exPOSure to cultu1:al SOcial econ,od%’c. and even language s1tuations -0 e
1 -, 3 . ‘,- A 0 . ~ Q} . o
) ey 2 “-'.--‘ . at e . .
LA N oy , )' » \ rs . L f v
- . . neoe ~. .,"64-;" 13' 17 . . . R . .
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mﬁch different from their own, s0 in order to minimize the impact of these

differences, the Listeners wgre prepared for them. The first step in this

°

-

preparation was' a self-examination for, as Goodwin and Klausmeier pointed *
4] N \,
out inALkarning and Human Relations, "Knowing your own values, feats, and
S - M

2motivations is a first~step in dealing with'these factors in others" (l966,

P. 603). Then the trainees were lead by a multi-cultured team through
actiVities designed to increase their“knowledge and perceptions. (A sample
of these techniques and the others which were included in the pre—serVice =
training package can be found in the scripts of the pre—serVice training
films which have been included in Appendix B, Item 18 and the overviews .

found in Items 15, l6 and l7 ) As the Listeners learned more abOut the

personality of their indiVidual students, it was found that more specific
1] . .

&

info

g ion wasvalso_ne@ded on'dealing~with-such actions as fantasy, agress—
ion, Z:jjan;i:social behaviqr.' Mortimer Smith in his book And Madly Teach,
N

o

suggested ‘this grass\roots approach to training and curriculum when he °

-
stated. that "The students themselves are our best .curriculum"” (1949, p. 89)

» ¢ '

So the Listener program training was modified to use the needs and actions

of the students as the basis of the training curriculum for the Listener.

- -

, -

Tt was decided not ' to lengthen the pre-service trainihg because the topics,- .
although.impo;tant, were not eéritical to the initial stages of

;- ( relationship building.~ Instead the monthly ‘feedback meetings were' restruct-"
. N . a , ‘ Q .
-ured ‘to include a fifteen minute guided information ‘session on the request,

v+ -ed topics. (These topics have been listed in Appendix B, Item 20.) These_
.\ make‘better use of the expertise of the mental health profess10nals who were
. conducting the feedback meetings, because it became their additional res—' ' °
B ponsiéility to conduct the information sessions. e

[

Ry
“M o o This point illustrates anpther facet of the training which merits a
] . great deal of attenLion as a vesult of the senSitive and highly visible role

L : / 1 8 §
‘\‘l g ’* L} . ¢ : ‘




" be given to the question.of who would do the'graining. Once again an exami-

/

l,iqbéhﬁtdfbe actepted and be Judged-méanidgfnl by both the stdering committee

‘as Indicated by an instrument such as the Carkhuff»Faciiitativeﬁlnéex or

. demonstration,) } ’ P ‘ o o

. The School'Vo;unteer Prograﬁ had on its staff, personnel who had hadhexteq-

. 8lve previous experience.training both. community volunteers and school leaders,
T . o . &

. ..
o

which the Listeners were to play as representatives of the mental healéh. 
community, the School Volunteer Prbgtamiand;the guidance ‘'department of - the,

school. With ail three groups iﬂt ely involved, consideration had to .

nation of the litgrature helpedfﬁqint the way.

-

_ : . .
1. "The most effective way. of selecting a trainer would be to cast ' :
"~ him in a training role." (Carkhuff, 1969)

2. "The key to trainee change is the trainers level of functioning,
while the key to the future is the trainees preséent level of
functioning. The two may converge in effective programs, where
trainees entering at relatively high levels interact with trainers
functioning between levels 2.0 and 2.5 initially may gain signifi-
cantly over the course of training with trainers functioning be-

. tween levels 4.0 and 4.5." (Carkhuff, 1969) ) .

3. '"Neophytes in organizations seek advice from each other rather
than from older members because all that the neophytes have to
trade (to the older members) is deference, (to the older members)
and that’'is costly to the ego (of the neéphytes).' (Sorensen .
and Baum, 1973) o : :

As a resafk_of these statements, the foilowing generalizations were
) ’ ¥ : o , _ ‘ ) . . .
formulatéd-concerning the %eledtion and maintenance of tfaiﬂers. Trainers .
, § ; . . . .
b }

*1'!‘{ .

énd the Listeners. They also had to operate at -high iéveléﬁof communication:

&>

by .a record of success in a' facilitative role (i.e. successful record as a

mental health professional, volunteer leader, school counseler or teacher, etc,).
] R 5

Also, the trainees themselves had to serve ag"

sharihé thedr owr knowledge and. skills duiing s

“ainers'fof'egch other by
ected portions 'of the training

sessions. (See Apﬁéndix B??T;em.Zl'for alphqtograph 8f a Lisceneréto-Listengr

C e . ¢

Several other additional considerations were felt to be of importance.

f

. - . /
so these volunteer specialists were called upon to serve as trainers. Con- .

chrrently, there were strong feelings that each Listener would need to adjust

PR




to the unique personality and philosophy of the school in which hgﬂsgé\fo
function, so it was decided to 1nclude as trainers both the counselors and
school leaders with whom each would work * Finally, it was decided to further
capitalize on the skill and experience of the mental heaith-professionals by
involving them as trainers.l (A chart showing the training sess1on respon:\'

sibilities of each group has been included 1n Appendix B, Item 14.)

After determining what the training would focus on and who the trainers

would be, the next step was to decide on how the training would’ be accom—

plished. Because of the premium placed on the time of the sychologists and -

other mental health profess1onals, their conttributions were planned to be

direct and concise. This group was ‘given the respons1bllity of presenting

-mini—lectures dur1ng the' pre—serv1ce tra1n1ng and of prpv1d1ng the input

and leading the discussion during the feedback sgssions. To the counselors

~ and experienced Listeners fell the task of sharing their feelings and ans-

wering questions. during the pre—service. Each counselor also was/to hold -

an orientation meeting in his school w1th ‘his ass1gned Listener trainees“

. and then conduct a weekly coaching conference with them.for the duration of

their period of seryice. The Volunteer Specialists were to lead the group

activities during the focus on team building and were to direct the role- -

laying during.gthe focus on "Building 1:1 Relationships." (A sample of these
raining materials has been includedias Item 19 in Appendix B.) In addition;

L

the Volunteer;Specialists were to supervise the placement of Listeners and,

¥

at the feedback sessions; answer questions and proyide general direction.

" — e
Care was taken to pace and balance each training session with a variety of

@ ¢ K

Amaterials @nd modes to. ‘appeal to the different PerSOﬂalltleS and learning

‘!.

styles of the trainees. " Both pre- and inservice act1v1t1es were augmented by

supplementary reading lists, a handbook for participants and inservice ;

. a " | f - A 20 . . .‘ .. ,. » ;/.,
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' Pl Provided b ERIC

e

.
e s . . .
. " . . . o

television presentations. Participants were even"encouraged‘to take advan--

tage of training offered by other groups such ‘as Parent EffectiVeness, Green K
*x . S e :
. Circle, Magic Circle, and Teen Counseling.

The producing of materials and supplying of support services proved to

be a v1tal factor in keeping the program respons1ve to.-the needs of the var—

ious groups. Asteonard Kezmier, the author of Principles of Management

B3

s}
pointed out, "The mark of the successful manager 1S the ability to anticipate

|

the needs of othe¥#s and” to activate reSburces to. meet. those’needs" (1969

*®

v

P 251) The ;ﬁaining sess10ns proved to be a voracious conshmer of mater=—

]

ials, Everything,from index cards for the team building exercises and,book—

- \

lets for the "Building 1:1 Relationships" segments to maps show1ng the lo-

catipn of , Listener s1tes and copies of the philosophy/prospectus were supplied

! A

by the/?éhool Volunteer Program ' a . ' .

Another aspect of the'training program. which required special attention
.’, X

o , ‘
was securing the sites for the meetings. As the- program grew, and more and

more people attended the feedback sess10ns, it was necesSary to ‘use commun—
ity meeting rooms in banks, churches, departmentgstores and" even government

centers. Inter—related was the problem of staffing the s1multaneous training

’a’
and feedback sess10ns near the s1tes and sources of volunteers. When it be-

'.r
. . RN

came ev1dent that the time required of each mental health profess10na1 far

' . -

out reached his fnitial commitment, the decision was made to search for‘alter—
» 14

natives. It was James Koerner, in JWho Controls the Schools, WhO underscored
- f

'this need by’ stating that, "Those who are the first and fastest wmth the

N .

alternative mode of action-Will command the attention fo ghose who control

the schools" (l968, p. 185). -Ultimately, two alternatives were identified

° M,-\

and purSued, First of all, new profess10nals were recruited from4univers1ties,

.
. . ¢

private tréatment centers and additional school sources. In addition, funds o
"; N o -

]

L ,were secured to film the four maJor presentations by the mental health

P

7
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3 [mc

Aruitoxt provided by Eic:

A . . o N
professio als so that if Ghey were u ,vailable to appeaﬁ in person, at least o

@A tfan-

'~o-.‘

-script of these films has been jincluded as Item 18 in Appe dix'ﬁ ) Additional

l ff‘ . e ~

support services and materials which are described in. other»sections of this
. “ o - L} ]

document include those related to the handbook the administrator 8 module,

1 R .I

the evaluationﬂdesign and the communication/dissemination activities.
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4

ot e

, priate ‘to and efiective in the evaluation of this prquam.wm

from\all 1eve1s_of participants and go'allow for their assimilation
into the program.

4. _Conducting.an evaluationhof thenproducts:of the program to pro-

. vide data for future improvements;- | -

Monitoring the program presented a unique challenge as it grew from a
handful of gListeners and three counselors in six schools to more than 150

Listeners and 35 counselors in 45 schools.; ‘The original guidelines as des-‘

[y

cribed in Appendix B Item S'Qwere maintained but additional measures ‘were

taken. The serVices of one full—time volunteer were needed to cOmmunicate

_ with the Listeners and to complete-mailings;to'the participants informing of the
training feedback and planning meetings.l A record of the formal meetings has
,been included in Appendix B Item 22 and sample cards used to communicate with

: volunteers, counselors, and mental health professionals appear as Itens 23 and

24 ) As the program grew it also became imperative to have a designated

B >

chairman who wou1d represent the Listeners. One of the main duties_of theof

the Listeners. At one time, there was even a graduate student who served as

person'wasvto,follow—up on the drop-outs and keep a finger on the pulse of //////f




Meeting also proved to be a very important evaluation1medium. A verym

epe&ial and hi hly productige*planning meeting was held in mid-year, Participants”i'

appraised progress’apd~suggested changes. ( The miﬁutes from that meeting

-

have been 1ncluded as Item 25 in Appendim B.) -At this time it was decided

L

enrich the feedback sessions with a guided\input segment and to expand

\\\\ junior high schools. - The- Youth Services\Commi ee of the Mental Health |
v Ass ciation ‘became the vehicle for»communication wit the mental health pro-
~

fes: ionals who were not directly 1nvolved with the training or feedback a\d

with the county—level school personnel who served/on ‘that committee. In
\ / a€- . . .
ition to recruitment, he committee was mainly concerned with, the evalu~

- ~

_»at on of‘the programs, (A sample agenda appears in Appendix B

<’/l/~ |. Because the counselors were the front line. interpreters of the philoso\

-of the program, it was necessary to" remain in closeftouch and this was

| do e\primarily by phone and memo. The counselors in turn, met weekly with

v

©

f culties of their schools to report prognessiand adv1se of changes on thod~

i ications in the program. Some counselors v iceg the opinion that 1? was

o

] udent to communicate with' the parents of the students who were partfcipating. -

. Others felt that the Listeners should be- regarded as part of:the regulart'
ounseling services of the school and that calling attention to the activity

d <

light work to the detriment of'the program. After lengthy consideration and

e,

. xperimental attempts with different approaches, it was decided to leave the
, > .
issue to the discretion of the principaﬁ/c’txselor team at each school.

,..J“—/'

' In reality, only they‘knew the character of the community and personality

bfwthe\parents well enough to»determine the most appropriate course of action.,

)

(Sample letters=to _parents used by elementary and secondary schools have been —

24




o o] L
As a result of comments ‘madé dur -3 ieedback sess1ons, it became appar-'

.ent that, for many of the Listeners, say g\goodbye or withdrawing. from the

relationship at the end of- the school year s'a very awkward and painful

& u

situation,, It was pointed out that, under more'n rmal conditions, friend- .

ships did not end Just because *June had arrived,,~ the other hand, fﬁEre

was a feeling that to extend'thE'relationship to mort than one'year, except
in rare cases, would be to encourage a dependency and th vas deemed un;
desirable. To ' cope with this situation, it became part of ;

the program for the Listeners to establisn, early in the devel' ment of the
relationship, that they were speeial kinds of friends Who were av 1lable for
only limited periods of time. Then as the termination time drew neakx, both

.
' L e eradenanon

the Listener and the student could face the s1tuation and their feelings
/

openly. Several Listeners even described activ}fies 1n which scrapbooks,

exchanged as farewell presents.

\\photo collections or even seli-made tokens of friendship were assembled and

This 1dea seemed to fill the needs of the Listeners, but presented'a

~minor phil hical problem. .On the .advice- of the.mental health professionals .

dlSCO rage the Listeners from b in ood or gifts. It had always been g
g \\\ 8\\\\ g\\\\ a _ y

stressed that, il*theirxgole, the main emphasis was\to be on the building,n'~

not buying, of the relationship. .To open up the Pandora 'S8 Box of goodbye-

gifts seemed to defeat the basic goal of the program. The issue was resolved

-

through the suggestion ‘of a Listener who had s1mply madg\a friendship card
' for‘her students and had included some meaningful personal comments and/or
1‘2,p1ctures. It was decided that the School Volunteer Program would provide

| asic card which codld be decorated and modified, by even the most

\kartistic of the Listeners, and given to the students Becahse there

-
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[

was almost no 1ntr1ns1c value to(ih;;card it. d1d not compromlse the basic

goals. Later feedback from “some papents and te%?hers reVEaI"a that t%e thought

» x

behind the card was really valued and/ that. Gome of the c 'ds. ad been display--

_used’by the students dur1ng "Show and’ Tell" act1v1t1es. (A sample of'the

R

_‘bas1c card has been 1ncluded 1n Appen x‘B as Item 29 )

h . .
As in the case of any new progr or act1v1ty,ut§e curlos1ty of &g:érs

who'were not directly“involved was7stimulated by the comment

lors, teachQrs and’ students who were d1rect part1c1pants. In ordet to- commun-

icate w1th those school people who were only 1nd1rectly af ected several

steps were taken. The program was spotllghted in the School Volunteer Pro’ram

i i

Leader s Handbook wh1ch was d1str1buted*to all 239 schools in the .county.

(The appropriate page from that book has. been included as Item 30 ;n Appendlx B. )

1 4

The L1steners were also tha subJect of bne of the "Volunteers In‘S:Lght'l prO* -

o , -

, grams, a weekly, half-hour telev1s1on series for and about school. volunteers

and school personne ' (Other such communlcatlon act1v1t1es have been detail-

ed in sectlon IV of th1s document. )

Because feedback was an 1ntegral part of : each phase and component of the

program and because attention hqd been g1ven dur1ng the p1ann1ng stages for

I

the immediate 1ncorporatlon of such feedback, no major changes were ever
1nd1cated by any of the communlcatlon or evaluatlon procedures.. It seemed S”//

that the personnel connected with the program could have been us1ng*as a

standard Chester Nolte 8 observation in his book An Introductlon to School

Admlnlstratlon, "An 1nd1v1dua1 cannot be deemed a respons1ve and respons1b1e

: . \ \

'adminlstrator untzl he has proved to be\accesslble to both h1s loudest cr1—"

s \k
tic and his most silent praiser" (1966, p. 3l1)., : :

RN

“In order to gain moreAspecific‘information-oﬁ,the varibus\components of

26
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th& program an instrument was devel ped«which-combined an open~ended format

with a Likert-tygé rating scale. is instrument was. administered to 32 |
. ~ @’_n' :
Listeners, 10 counselors, 11 te chers, 2 administrators.and 4 program leaders
. O"

after three ‘months of involvement with the program. (A copy of this instru-

ment may be found in Appendix B, Item 33. ) The participants were asked to F

)
M

rate their degree of agreement to. specific Statements concerning the q;aining

components, . school-level conSiderations and the role of the Listener. (See

) *

Appendix B, Item 38 and 39 for. the record of the, their responses ) The major-

~

.

ity of the participants responded in///positive manner to all nine questions. *
The question which produced the widest range of- response was number 6 whioh

dealt with the adequacy of the facilities at. uhe school. 0ne of the contri—

. .

_ buting factors wasqhndqubtedly the fact that each school determined where ltS.

Listene)s would operate.. It was decided to set more stringent guidelines for

the housing of Listeners so that this" factor could be better controlled. A

: [

majoxity of\fhe teaéhers did not answer questions l 2 and 3 which focused onl:
‘ ' ('™ . .
the value of the feedback sessions and school~level orientations for the

- v . -

Listeners.'/Although these questions dealt with areas- of the program not dir-.

ectly related to teachers, it was felt that they needed to kn more aboutg

v . "
/

these ar?as. “To this end, counselors and Listeners were‘encouraged to commu
icate more with teachers about the training componenﬁs. The need for imr

proved communications between the Program and faculties was also pointed up

by the responses to S atement 5 which sought to determine if the Listeners B
were. regarded by this faculty as contributing members of the total- school
s [N N )
: team. . - . ' ‘ o a
The range of counSelor responses indicated that more groundwork aﬂd &>
T
-'follow-up was needed. Perhaps he item whiCh had the most far-reaching effect

Lece v ast gerpe b e o e
> .




/. the/Lieteners had affectcd the behavior ‘of the, studenus ih a’pOSitive wanner,

. This lack of response raised severai queotions Were the Liotenc%a Just bcing

modest? Was the three months time beriod too ghort to .produce noticeable

B ! .

results? Were. there any observabl changes 'in atudenu behaviqr as a Yeoult v
. 4 ‘o . *
of the exposure to the Listener? Some credence was g&ven to the first and

» o

. ' )
sécond alternatives. but the third altevnative illyétrated the most .

N ! A o

A

i

7
preSSing evaluatiop need ‘In order to provi*e the program‘pprticipants

with the' hard data needed to substantiate the continuance oﬁ the’ program, 4

. // u

it wsL imperative to condyct .a tudyiof .the" effects of the Listeners on the

- e +

behav for of the students.  Bedause the results of ‘the study would be used

to justify ‘the existe?ce 'of .the program not only to the Lisé/ners‘them- .

selves, but also to -the academic world, it was. decided to expand this phase

of the evaluation and employ a.standard research design and analysis"

E . f
’ . )

3
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a/county—wide basis, only those schools within one-half fou? of traveling

. o .

: distdhce to the University of Miami were invited to participateﬁfn the éval-

uation. This wns done to faciiltate the coliection of observation data by ¢ .

‘4 v . - .

) '.the.observers; oll_of whom'were Univeysity oflMiami students. In some cases

. o";

) . . . f v ' L ’,V
nearness.to large udiversity centers produces scheols, which are not rehlly -

a .

re;fesentative of the socia-economic and cultural make up of the school Bys~

1y ¢ . * 4 d

This, however, was not the case\of these schools.. As a result of ,pair-

. o

]
ing, the Dade County schools are a reflection of the total county population.

Randomization was achieved by arbitrarily selecting a day and time for a
e e 9

' meeting and then ‘including in the study the schools of ‘any” counselors who

-
4 -

were able to attend‘ Of t?é//wenty-five schools - which were - eligible, coun

v

." 8elors a;tended from.twelve. ‘This number was eventually narrowed.to seven'

e

schools which’ remained to thgiend” The following reasonskyé/e given by those//

/

schools who withdréw' ListEner or student sickness,lfailure to obtain a con-
° f
trol match for thé exPerimental student of internal situatiOn within the school.e
/ v : * v
of the total ‘of 160 students.who were meeting with Listeners, the twenty-One

o \)

in the seven schools were selected to serveas ‘the experimental group.

A confergnce was held with the counselor from,those schools in

o

¥

order to describe the four instruments being used and outline their »

roles in the overall design. The counSelors were asked to list 411 those

M 0

StUdeFtS in ‘theéir schools who_would be receiving Listaners and .to identify .

[ ‘

17




the Belf-defeating behavior which qualified then Lo” receive a Listener. :

Only those wdth ‘one of the four 6elf~defeating behavioxe which appeared

on’ the selected observacion iqstrument were m@intained dn the experi~

¢ Y ” 'u‘ L (A .‘.

mental group. Those behaviors ‘categories were + unrelated *socjal,
A . e, .
ion,vwithdrawal ) (See Appendix A them 1 for au ex—
. r ,v
ed explnnatiOn of each behavior.) The counsél/ts werg then asked to seledt a "

‘t

*

ntrol for each by matching on thé following criteria. tepcher, ';1 o
ﬂ,/ sex, general problem.area°(one of the,fouq self-defeating behqyiors)

gnd, general academic ability. The resulsing twenty pdirs represéntéd )
/ .

-
A ]

zgrades 2-5, both sexes and three ethnic groups. (See Appendix Aq-Itemf'
2 for the specific numbexs in each category ) L e T

‘ -

Treatment Procedures

.

-

The Listeners who had already received five hours of preservice
orientation, as previously described began meeting with their assigned

Students in November.“ The treatmen ‘period continued for approxibately

o, »

‘i eight weeks until mid-January Som Listenér-student pairs met fewer

-
. o v

‘times because of holidays and teacher work days when - students we;e not:
in school. .The Listeners were not told they weréopaqt of an evaluation
. »° . .
. o, . e . ¢ e ;
and so proceeded, as all other Listeners, throughout the county, to meet for

)

one-half hour ger week with each student in order to build a meaningful relationv

" ship. The ghideldnes/which governed these relationships and the actual 1isten- )

l

ing téchniques employed’ complied with the standards as described in other sec-

tions of this paper.. ﬁach Listener, met as per specifibations, with the ‘ele-

pr

mentary counselor during a cdaching conference and each was encouraged tb attend

.the monthly feedback sessions with the mental health~profes§ionals.

-
1
-
-

. -
A
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be tested was. - '
, . i

¢ and evidence' of self%def‘cdting behavid’r

of glementary students in the experimental group will
.sktgnificantly less'vthan the, frequertey and evidence

of self—defeating behd'vior of elemcnta students in
t'he' control group. .y o
v - \ " AR R v .

1 .
Ih o}‘dei‘ to test this bypothesis, it was necessary to have Valid and re=;

liahle Measures of sqlf-defeating behavidr; the dependent 'Nar:l.ab'.te. “An |
observation techni?;ue FACT, which was devel&ped validated and reported
_ on By Michelle Kavanaug‘hmin hex dfssemtion, An a;nvesatigation into the |
;{elative-ﬁffectiv,eness of thmcher-Couns(el'or. Téam Mekthod vs. Counsel—- ’.
:- _ipg in Facilitating- Classrooz:x Behavior Change, was, }podified to serve as ¥
. " o

, the basi& for ah.e t.',est glesign. Tlie reliabilit;,:zes for the four i‘tems 7_ a

- ‘ § ] ,
ranged from .93 t’o"‘ QE," (See Appendix B, Item 41 for an analysis ofh

,.,1-' ‘&'” %

reliability fbr ghe F.A.C. T ) Because the observation of student be-~

., h#vior by impartﬁal’ trained observers limited the data to that per- /

. ,ceived by' ondy one .Source, it. was dg.cided to broaden the study to include
o
, other typeg of@behavior~ change recording ’:mstruments whn.ch would involve

additional sources. Each additional instrument was select;yd due to

. 2

its potential to :t.ndicate student. behavior change al perceived by
Y
different sources.- The other sources selected were. the students them—

selves ﬁtheir teachers and the‘ir peers. -

)
L

@" »

"Tp measuﬂ'teacher perceptions and eer percep}:,ions, two other scales
'r were designed They also based” on th ?

our self-defgating behaviors out-
~lined in the FACT instrume apges in self-perceptionxv’re e based upon

the categories-in Ixa Ggrd "How I See Myself Scale". (fee Appendix B, Item 3‘2355
A




(' I the booklet, v 'I.‘est Mahual for the How 1 See Nyself Scale, Gordon

. . reported that there is_a, low but significant: correlation between all parﬁs k

*

f the "How I See Myself Scale" ‘and observed" classroom behavior." (See .

Ay /

Appendix B, Item 42 for an analysis of the correlations )

@

O . TR C e

« It iB important to. hote that for all scales the items and situa-,
tions were considered fixe§4 ‘a fact which increased reliability. Items
wvere | cons'der d fiﬁbd beéguse the results\of the study were to apply

[

. only to those Ytems by which studént behavibr was definei and measured “ S ‘ Qi

o previous y shownﬁall items originated from the sa e base or wete

- significantly rellated., Situations were considered fixed for three

ecaqse the results were to apply in the study only

> reasons. First,

to the four behav ors defined in the FACT Second,. because observations-

? . - . =

were/made atuboth orning and afternoon times, in order to. minimize

' (. 3 the effect of outside variables.or influences suq.h as stimulation Just » K .
S after a physical education class, pre-lunch hunger pangs or mid-after- . : o

noon slump. Third, because stability behav1or,1n the case of the . . .
. . . ) . * A . \>,
observations, was greater after the‘initialf"novelty" effect of“being . N

obserVed'"wore off".2 Although the observers were trained to be as in-

. “

w, .
N conspicuous as possible, the curiosity'of the students toward strangers

NN

in their class was evident. To offset this effect, the first two obsers

w

. o vations were- discarded and only the remainino sessions bere tallied. It

«
? s I3 ”

’ was &lso assumed that as the observers praq;iced using the instrument, . -

" their: skill and,accuracy would increase, thus'producing an rncreasingly

i more valid'observazion scorel - 0 o /\M) ;
) ~ N - /. ' - . ' . //
5 - pl : ! . . '//
Selecting and Traiﬁlng Instrument Administrators {‘/ °
3 o : - ' » ‘
. The training of the observers as to how behavior would/be coded -

. 7.mas crucial and called for great skill, The first step waé to select
L] //‘e. . ! -\'"'




?a-
individuals who had .had some observation experience.- Two psychology classes
I

%a

from the University of Miami were selected to serve ‘as the,obserVers.
. N £ 4 ’

Dr. Rowen's group made the pre-treatment observatidns, whilevDr. Ebstein's'

0 @

v %o

group'observed at mid-treatment and post=treatment. Variabiliay in Observer

interpretation‘was'minimized by the use of the same trainer and traihing
film and by the standardization of each observer against a constant who, in’

this case, was the trainer. It was planned ‘that approximately three hours -

of training preparation would take place prior to the collection of bserva-

tional data. -The preparation comnsisted of explanatign_and discussi_n of

v

4 . 4 . -
behavior categories, coding from a ten minute £ilm which shewed a variety of )

. - 3
- - . »

classroom behavior and one forty-five minute standardizing session in an -
actuanglassroom.‘ (See Appendix B, Item %3 for a-breakdown ih the percent
pf agreement against the standa d for the two groups ) In addition each

group was given a, shcrrt orientaciﬁ‘n to f purpose of both the Listener

- » ©

-

were experimental and whicT(;ere control. '.
»/

In selecting those who woul&\admxnister the. self-perdeption instru-"

- -

‘ment, several factors were considered. Because many .of the students in- .,

1

4 -

volved in the study were in the ear1y elementary grades, it was thought
) R}
/}ffadvisable ta read the test to them, so a small group or'oneyto—one

mode was most appropriate.‘ This mode was also considered desirabl due °

to the personal nature of the questions, but it was felt that the s

-

would hesitate to respond.honestly-to a total stranger such as the 'study

.l 4

' director. On the other hand, it was felt that to use the coun§elor 0

e

\influence the ‘esﬁonses to the scale. After taking into consideration .
. - *
all these factors, it was decideo to use the student obServers to éollect

' /33
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» i ’ | M . ‘-

‘) “ . ) : . . &

s . B woer ’
’

the data after their last observation session in the classroom. The o

b ’

students would then have become accustomed to them, they could operate
. “on a small group or one-to-one' basis and they.could handle the~data on

an impartial basis. The observers were trained to use this instrument
by the study director. Because of the selfeexplanatory nature of the o

]

scale, it was nkcessary only to point out vocabulary words w@ich’couldﬁ

.

& - . - * . .
have proved to be troublesosie to some studeats. ot v

The main criteria used to select those who would administer the ) ‘

o [
r

peer-perception»instrument were access to the tudents, time enough to ' -

do the job well and skill inh- dealing with students. The elementary

4

counselors in the project schobls were the ones who possessed- all these

fcharacteristics.“ It was felt that any effects of their knowledge of

a0

control and experimental students would be minimized by the.fact that the

. 3

instrument would be administered to entire/classes at the same time.

(L=

not know the’ names oﬁ their classmates. , The training took. approximately

- R

two hou;s and was held on a day when students were not in school, so that

. v

. the counselors could meet as, a group.

.0 LAt that same £ ime the counselors were giugn/the responsibility”of

‘?

”)
@

gathering the data for the, teacher perception instrument. Consequently,

because the 1n§tfument ,was selfhexplanatory, all that was necessary waslf,ﬁz;u
. to see that the teachers got ‘the the survey, answered the questions and-

o
Eo 8

returned“the survey. o , ' .

& . . C . T

. - J’ﬂ » o/ - ) . . - . '/“
Collection of Data . e L - g R
L] . Ok
P4

13
‘e ‘a o ° -¥
. . . 1

' ) 4 8y 6 .
In order to tést'the‘Hjbo;heais,.it.was decided .to collect the

o

. T

at three stages? ,pré-treatment, mid-treatment and post-trsagmgnéi

. " N re ) N ’ -
o8 - e,

e




-

5 . NIRRT N
At the writing of this paper, stages one and two have beén'completed ,

and will be reported on. The pre and mid-term data gathering periods

lasfed for approximately two weeks each time.
The scheduling of the five observations of any particular pair,

one half hour per individual per pair, was governed by the following
criteria: only one observation\\o a twenty-four hour period; observation
* AN
times which varied throughout the school day, consecutive observation
{

time for pairs to capitalize op sameness “of classroom environment. Dur-

a

uing any single half-hour session ‘the observer would complete four observa~ -

t . 3 °

tion cycles per minute. Each cycle would consist of ten seconds watching

]

L the student and five seconds classifying it as one of the four self-defeat-

o

ing behaviors or two non-self-defeating behaviors and recording it in the
corresponding column on the observation'form. After the sets of completed
observation forms were turied in, they were randomlylselected each time

- and crdss-checked by the study director. The totals for each of - the

.
"a

colums were transferred to a master sheet from which subsequ

'was made. '

mhe results of the peer-perception instrument were collected in

anotHer form As per directions each student in the class was asked to

~

'look at a picture held by the counselor and listen to a paragraph read
by the counselqr. Each picture/paragraph set illustrated one ‘of the four

self—defeating.behaviors under examination. Each student was then asked

° - ‘e

to lisﬁ,the names ofﬂall the students in, the cla, »-tho acted that way

*

‘ most=of the time. _These lists were’tﬁen’efamiggd/bi’v;lunteers for the

names of the pairs of students in the study. The number of times each

name appear : nweaEH”EZEZ;’f;“;;s tallied and recorded on a master
 eiffet and these~freguenciesowe e analyzed later, c o




{ s 4_)’ . Because th self—perception instrument the How L See Myself Scale, - .

! /,’ 7 . )’\
. was in a standar zed written format, the collection of data from it was
o

N - E \ '

quite mechanical. After the students completed the scale, the pages were

g

P

- forwarded to the study director. A volunteer was trained to re-weight the

3

randomly reversed responses and add the total score. The score for each

2,

=
-

student was then transferred to a master sheet from which later analysis\

o ) ' N AN

o, LI \ . : .
- ., was made. : _ S ) ”

.

!

A similar procedure was used for ‘the teacher perception instrument

n

because it too was in written format. The teachers of the pairsiof sub-

~

Jects were asked to complete a{separate form for each subJect : The form )

. “ defined each of the fhur selfddefeating behhg}ors under study and presented

Ve T
a Likert ~type frequency scale for each The teacner simply marked ‘where

o

he thought each student was on the frequency scale for each behavior.»

These forms were then . sent to the study director. Volunteers converted

.

the marks to weight numbers and these were transferred to a master sheet

"to be analyzed‘later. T ' . . ' .

Results of the Teacher Perception Data

1. When comparisons were made between the original feacher perception -v g

scores and the student characteristic as viewed by the counselor, it .,

$

became evident that there was a wide discrepancy in the two. Itlwas then

decided to compare those scores with the results of the other instruments.

.
.

7 ’ ,

2. The sets of teacher perception scores differed the most and were»en longer

.

considered as part of the study. t . R - ! %.
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Results of the ﬁeer Pérdeption Data
¢ .

.

The data from the Peer Perception instrument was statistically signiri-
cant (as analyzed by the Mann-Whitney U Test)* at the .05 level.

. The Peer Perception data yielded the tota1 ‘number of times the
four self-deﬁeating behaviors were judoed by their peers as

_Apresént in the individuals in the study. The scores indicated-a'

change in behav10r w1th a decrease in score 1nd1cating movement
in a posxtive directlon. On the test: . o ) s,

’

a. 80% of the students'who had Listeners showed an -

average decrease of 5.4 points**each, while only

10% of the students who did not have Listeners
Vi . . ' . ) .

showed a decrease with an average improvement

of only 2.7 points,each.

5% of the students who had Listeners showed an
increase in the self-defeating behav10r with an -
average increase~of gnly 4 points each, while 90%
of the students who did not have Listeners showed
an increase, in the same ‘behavior, of an average,

‘ R

of 4 5 poxnts each.

° . r

3

157 of the students who had Listeners showed no

+

change in their behav1or.

-

R

' (See Appendix A, Item 3 for a student-by-student data display;)f

o

-*See Appendix B, Item 44 for description of thlS test

J**Each point- indicates that aoclassroom peer of . the individual identified
individual as exhibited that behavior most of the t1me.

L 3y7
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- Results of the Self-Perception Data

[

. ; v RN

1. The data from the "How I See Myself" Scale was SfatiStiC&II;t?i%gificaﬂt
.1(35 analyzed by‘the'MannFWhitney U Test) at thé .05 level. T

. . v - i
2. The "How I See Myself" Scale indicated the positive feelings the
student had toward himself and toward the environmental factors
.which have directly affected his- self-concept. The highest
P0ssib1e chre was .90 andithe lowest ‘'was 8 On this test. L o “;'.--'
- a. 80%Z of the students who had Listeners showed an h
' average increase of 11.9 points each, while,onlye | o
15% of the students who did not have'Listeners . o N | | -f:\_~ L

showed an increase with an average improve?ent of

only 4.3 points each. - o / o

/ . . . .
b. 20% of the'students who had Listeners sh74ed a . : o

-
e,

decrease in their self-concept scores with an . @
aVerage decrease of only 8.5 points, while 857

of the students who did not have Listeners showed - . «

a‘decrease with an average point loss of 17.4 e N v

°

points each.

(See Aphendix A, Item 4 fot a student-by-student data'dispiay.) .
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- Results of the 0bservation Data

~
-

The data from the "Wlthdrawn“, "Aggres51ve“ and "Social® sub-tests :

were stat1sca11y slgnlficant (as analyzed by .the Mann—Whitney 1] Test) at the

v.05 level, The .data from the ﬁUnrelated Task 0r1ented" sub-test

was. not signlflcant and will not be considered further,

6n the-"Withdrawn' sub-test which ind1cated the number of t1mes

|

the self-defeatlng behavior was observed' .,".

?a. 754 of the students who had Listeners showedfan average
]

decrease of 40.2 polnts each ‘while 30% of the students
who did ‘not have L1steners showed a decrease w1th an;
average improvement of only 3. 3 p01nts each

br 20% of the students who had Llsteners showed an increase

in th1s self- defeatlng behav1or with an average 1ncrease

i8]

of only 2 points each while 707 of the students who ‘did

not have Listeners sthed an average 1ncrease, in the

0

saﬁe.behavior, of an average of 14.3 points each.

5% of the students who had Llsteners showed no chanoe

in the behavlor.

A,

0n the "Social" sub-test wh1ch 1nd1cated the number of times

self-defeatlng behavior was observed' .

a.  75% of the students who had Llsteners showed an: average
decrease of 40 9 polnts each wh11e 25/ .of the students

who d1d not have Llsteners showed a decrease w1th an
' .

° average improvement of only Z.6rpoints.each.
**Each point indicates that a trained observer ‘saw the behavior exhibited by .

" the control/experimental student during one of the 600 poss1ble observation
cycles// - (




‘AZOA of the students .who had Listeners showed an .crease
~in this self-defeating behavior withian average increase
- of. only 2 3 points each while 75/ of the students who
did not have Listeners showed an increase, in the same
behavior, of an aVerage of 16 2 points each. ,
5% of the students who had Listeners showed no.change;.

in the behavior. P

| this selfhdefeating ‘behavior was observed"
a. 75/ of the students whod had Listeners showed anvaverage. .
decrease of 33.8 points each while 25/ ‘of' tha students
.who dld not have Listepers showed a decrease with an -
average improvement of only 5.6 each.
20% of the students.who had Listeners showed an increase
in this self defeating behavior with. ‘an average increase
' of only 7.5 points each, while 754\,f the‘students ﬁb
did not have Listeners showed an average’ 1ncrease, in
the same behaVior, of an average of 32 2 poxnts each.

Y4 of the students who had Listeners showed no - change’ in

behavior.

(Ste AppendixrA, Item 5 for a student-by-student data display.)

. . ¢
ot .




Phase'IV.- Replicating the Programf'.

o = ) A ) ’ i

"In this phase,

”

encouraged the replication of the»progranb :v'» 4

attention was focused da several activities which

o

1. Providing infOﬁnation for prospectivg and/or interested scLooL

based teacher education (GBTE)

&'

. i :
" 2. . Providing a handbook for school-level personnel and volunteer
4 ! ’ \

' Listeners. E J C S

o ’ 3. Facilitating the use of/zhis progras by other school systemsﬁ

Designing and” p*éii:ing a’ pe formance—base module in order to tell

) others what had and coWNd be don
i

,outgrowth of the program, - It was decided to foeus on five of the major “ .

o

e with voluntee Listeners was a natural 3 -

target areas with which program developers would have to deal:

’

[

philosophy, .
ﬂ@eds/resources, administration/supervision,

training and eValuation. (The !

"Overview" of ‘the module has been included as Ttem 45 in Appendix B.) Care .

. was taken to include a wide variety of input sources to meet .the learning

?/ styles of the’ individhals who would be using the module.‘ Exercises have been

'included which rapge from reading aboat how other programs work and v1siting

prograns in dperation»to viewing multirmedia productions and interacting
with.local resource-persons. The module was. des1gned to be- self-admini-_
. / L4 :
.~stering and can/be completed without additional materials or re

S ". ‘although participants should be encouraged to explore a variety of resources.'

sources, S

. E .-
" .

P The main purpose of the handbook was to provide both pragmatic:and

practical direction to the Listeners and the school personnel w1th whom they s

/ k work, Materials for the handbook were culled fron many sources. Some were .
2 - .'

—

adapted»frOm informational books and materials, some were adapted from other
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*
P

j“ ,cn,p AP

handbooks for volunteers; some were originated expressly for the re:sourc:e"~
u"

k. » + (See Appendix B Item 46 for the "Table of Content's." ) Care was taken to. pre—
/

sent a variety of materials and ideas, but to have them all reflect the

some basic phllOSOphy of the program as previously described. -
t ' L )
) One of the most exciting aspects of the program came in telling others

.

about. the accomplishments. Several activities were of particular impontance.
\ ’
Py : In’order to gain national attention, the director of the study attended the .

e/ ~n

National School Volunteer Proaram Convention in Austin. At that time, there_

.

was ample opportunity to share w1th other VOlunteer leaders and’ school per-

sonnel. In order to involve state-level officials, presentations were made
to representatives from the Florida State.Department of Education. They
yd
were so enthusiastic ia their support that they agreed to provide funds to
: e
a ’

produce the training films previously’described Other departments became

r "

( ! : icle dn

’ - their quarterly newsletter which was distributed state-wide. (See Appendix
R .

. B, Item 47 , for a copy.) Other programs throughout the state were commun=

.

1cated*with during, meetings of such groups as the non—public school con-

ference; the Florida School Volunteer Program Ad Hoc Committee, the ESEA

“ Title III Training Conference for New Program Managers. Writtew informa~

-

tion was: distributed via the Florida School Volunteer Program Directory.

)

(Appendix B, Item 48, contains a reprint rrom that publication.) Locally,
dissemination of information was facilitated by the cooperation of the
county s nass—media. In addition to the usual"” public service spots on
local radio and television shows the Listener program was the subject of -

. both a fifteem-minute and half hour television feature. (Samples frém news-

paper features and television scripts have included in Appendix B, Items 49

: . 50y and 51.) Intra—system communication wvas assisted‘ by the weekly tele-

2 yision show,'"Volunteer In'Siaht" and the School Volunteger Programnfewsletter,

L
L 3

- ' .' " , - 39 : C - s | T

o

!

ng interested and the Pupil Personnel Section/ even published an article in //<'
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L
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“both of which carried much information aboyt Listeners. (See Appendix B, Item 52 D)

. Becausé of the newly. acquired evalua.tion data, dissemination of inform-

3

. : ation about the program will become increasingly important. It is hoped =

that this small plece of research and the documentation 'Of the prog'rjess of

0

this one program will ‘encourage others ‘to experiment and expand the role

—\‘ ¢ of school volunteers. *The students are ready ‘and the communi‘ty is ready,

<

all that is needed is a catalyst to -bring the two" .together.

. " >
% : : )
. ‘~ o « .

0

. ERIC

g o

WL e




" BIBLIOGRAPHY

(Rers'ons seeking additional information in selected categories may

which are preceded by théf letter of the

. . p
sourcés listed on the following pages

category%in'which they are specifically interested.)
B N /

Al Designing and/or implementin
Training :personnel

. Counseling philosophy
Administration and/or supervision
Educationala theories an
Evalpatign -

‘B.
c.
D.
E.
F.

Ve

g programs
and/or’ techniquéas

d/or 'trends




Ry,

(E) Bagley, W.C. Determinism inAeducation. »Vethork: Arno Press, 1969. y
*(A,B,E) Bloom, BLS. Taxonomy of educational objectives., New York D. Mckay, 1956.
(A,E4F) Campbell D.T. and Stanley, J.C. Experimental and quasi-ex erimental desi ns
L ‘ or résedrch. Chicago: Rand McNally and Company, 1963. TR
. 0‘ . ' . , v :
(A,B,C) cCarkhuff, R.R. Helping and human relations. New York{ Holt, Rinehart a
Winstonb 1969. - A , '
- v . L " . o
(A,D,E) Cremin, L.A. The transformation of .the school. New York: Knopf, 1969.~
' (A,C,D,F)pavis, J.I.- Reaching the unreached: .a children's community mental health v
Program in the inner city. A paper sponsored by the National Institute
for Meftal Health, Waéhington, D.C., 1973, (ERIC #- 071 332.) /
’ - .
(A,E)  Dewey, John, Demoeracy and education. dew York: . The Free ?iess, 19&4
(A,E) Dewey, John. How we think. ,New York: D.C,. Heath and Company, 193#
(A,E) Dewef, John. Human nature and. conduct. New York.- The Modern Library, 1930.
(f‘ (AE), Dewey, John. The way out of educational confusion. Westport Conﬁ;: Green-
' wood Press, 1931. . e ’
(C,E) Frick, W.B. Humanistic psychology: interviews with Maslow, Munphy, and )
’ Rogers. New York: McGraw-Hill,- 1973,
(C,D,E) Goffman, Erwing. Asylums: essays on_the social stiuation of mental patients
ard other inmates. Garden City, New York: Anchor Books, 1961,
(A,C,E) Goodwin, W.L. and Klausmeire, H.J. Learning and human abilities, New York:
Harper and Row, 1966. t N R A X A
(A,B,C) Goude, James. The training 6f 'third world' students to function as counselors. - y/
" A paper delivered at the National Social Studies Consortuim in Port- '
land, Oregon, 1972. (ERIC # 071 326.) -
(B,C). Harris, T.A. I'm OK, iou re OK. New York: . Harper amd Row, 19
(A,D) '~ Herzberg, Frederick. Work and the nature of man. Fleveland: World:Pub~-
' 'lisﬁing Co., 1966. :
(C,D,E) Homan, éeorge. Social behavior: its eIementaty forms. New York: Harcourt, =
' Brace and World, 1961. , o - - - '
(D,E) . Hutcnins, R.M. lhe confllct in education. New York: 'Praeger;.1966.

Qan

o

Illich, I.D. Deschooling.society. New York: Harper and Row, 1971.

43




-

(A B C) Johnson, E. E Generic training program for bomxnunity workers in human ser—
vices. New York, 1973. (ERIC # 072 660.) ¥ ’

(C,F) Katz, M. R,.qEvaluating guidance--why, what and how:. Paper presente

,  Rutger Gujdance Conference, New Brunsw1ck New_Jersey, _1971?/(ERIC #
Ed 072 108.) | . :

(A,B,C, Kavanaugh Michelle. An investigation into theg;e’lantive etfectiveness of
E, F) the teacher-counselor £eam method vs. cownseling in facilitating class-

_ - room behavior change. An unpublished dgctdrial dissertation. -Miami:
® Author, 1969. :

! . , "”.

- N

. (A,D,F) Kazimer, L.J. Principles of Management. New Xork:‘ McGraw_—Hill,- 1969.

.

(D,E)  Koernmer, J.D. Who controls American education. Boston: Beacon Press, 1968,

(E) - Lurie, Ellen. How to change ‘the schools./ﬁew York: .Random Houke, 1970,

[ 4 v

~ (B,C,E) Maslow, A.H. Motivation and Personal

y - New York:, Harper and Row, 1970, °

- (A=F) VMorgan, C.E, Mobilization for yptith's new model for subprofe331onal train-

ing: its impact on Wk City's Health Service. A paper delivered .
(' ‘ to the National Hea Serv:Lces Council, New York, .1973. (ERIC # 072 661.)

(B,D, E) Nierenberg, G.

ow to read‘a person like a book New- Yotk: Hawthorn

- 9

: £ .
.C., An introduction to school administration. New York: Macmillan,
1966 ML : ) ’ '

@ D, »E) Nolte

Qra, J. P et. al. Instructional pamphlet for parents of oppositional child-

ren. A pamphlet prepared for the Bureau of Education for the Handicapped, .
Washington, D. c., 1973 (ERIC. # 070 220.)

" .

(B,C,"E), Perls, F.S. Gestalt therapy verbatim. Lafayette, Calif.: Real People Press,

1969.- - - | .'.A;/%;f R
,(E)/' ‘ ' ‘

" Rickover, H.G. American education, a national failure. _ﬁew York: Dutton,
1963, - B )

- * =

/,/

(B,C,E) Rogers, C.R. C11ent-ce‘ntered therapy. Bostogy? Haughton, leflin,%l965

(A D E F)Rosent:hal Robert and Jacobson, L. Pygmalion in the classroom. New ’ﬁork" s
. Holt, Rinehart, Winston, 1968. -~ -, . L /// L

(A,B, C F?Sacks, Gerson.&diction of client perception of the counseling relationship. ,

An Unpublished doctoral dlssertation. Uan&l‘Slty of Miami' 19’74
\

- .(B',C) . Sax, Saville and Hollander, Sand“ra. Reality games. ,NewaYork' Macmillian,
- 1973, g ' _ . : e
46 s

- o o 43"




Siégel S. Non—parametric statistics.' New York- Mcéraw—Hill, 1956.

Silberman, C. E. Crisis in the classroom. New York' Random House, 1970

. Smith,/M.B. And madly teach' a iayman looks at public school educationw
’ _Chicago: - H. Regnery Co., 1949. Ca - Lo

@

(B,C,D) Sorensen, P.F. and Baum B - Perspectives on organizational behavior.
Chicago L-k-l973 r

.. ‘ . L)
b : o

. - i | :
(A-E) Truax, C.B. Towards,effective counseling and psychgghgiapy. . Chicagos
. . Aldine ,Bu'b GO. > 1967 . . '};n‘\‘\‘\m\

#4,B,D) Turner T.E. and Lawrence, ‘C.E. Industrial jobs and the workerfp'New York.//
: Harcourt, Brace and .Wordd, 1965 A

. 8 . - .

- . ¥

(A-F) -Yolunteers in educationL,fourth regional workshop report. Atlanta: Georgia,
. 1971, (ERIC Fo72023.) - , . S

® . v
~

(A B,D F)Jhyte, William. = Models for. buildino and. changing organizatidns. Human
. Organization, l967 26, 25-28 o .

@ R . -

@




a




. . ‘ ! ., ‘q ¢ ;~", ’ V _“‘ ' ) . ) ‘y
. "8 JAPPENDIX A - ° R
’ . . o Itemql_' ' - a:/ff
Definition of the Four Self-Defeating Behavior§  ° P
S ’ L Selected for Study o0 e 2T
1A." - UNRELATED TASK ORIENTATLON (NOY ACADEMIC) . - <
e : I3 ! - - . ! i

L4
TN

(His' or, her) -interest is often focused on a task not assigned,

‘E.g% drawing; §tringing Paper clips; making an airplane.

' " When ‘called upon (his or her)' responses maybé "what?" or

. , . "Repeat the question.! . (His or her Activities often includes
. wanﬁering around the room, taking the long route rather than

T . moving “directly; combing hafr; digging inside desk; going to

e bathroom or ‘drinking fountain unnecessagily. :

.

1B, UNRELATED TASK ORIENTATION (ACADEMIC) _ \
. . _ L o oy,
o (He or she) works on one school-related task when the need is
to be attending to another. (He or she) reads library books
in preference to doihg assigned work. (He or she) listens o
..  activities of others when (he -or she) should be doing (his or
har) own work ~ : L I

. . . - ~.
. T
\ - P -~

- : D)

~

2.  -PURE~SOCIAL ' L
‘ . - o A 0 L
C (He or she).seems to‘enjoy talking with others and does so to the
exclusion of getting classwork done.. (He or.she) wants to tell
about everything that goeg on in his life. (He or she) does this
‘with peers, (he or she) socializes apart from the task and, on

-

. the playground, social.relations heavily outweigh game playing.
‘ (He or she) may make faces or in general clown around to get
attention. . ’ [-éé,f : T . . K

.
.
» ©

3.  AGGRESSION ° SR : :
(He or she) exhibits behavior which is disrespectful of the
rights of others with intent. (He or she) may retaliate . ‘
physically or non physically by hitting others, throwing temper
tantrums, or eveh.defyihg for the sake of defiance. Some othgr
‘behavioral examples.are deliberate loud noise making to distract

) class, shoving inilines, sharpening p ¢il and sticking others-_

' - ©or destruction of proger(y=Tﬁis-or her)pwn or others. ’

e ) . .'__._x_.l.' . N <

.
e

ey

" 4. VIITHDRAWAL

. Lo e e

— , ) : N , _

(He or she) .appears to daydream a great°deal apd often looks -

7 ' out of window; lies.with head on desk; stares aimlessly about
the room or. at nothing. ~ (He of she) rarely,bihys_wi;h~other§ :

«and stands alone or quietly refuses (usuall

s get involved with' others in class.. :

[ ’

7

y»by avoidance) to g

/ : : T




Characteristics 65 the ‘Students o

°

17." .
‘e
e

Ethnic Group,
Black = 8

White = 8 ' .
Spanish, = 12

4

.Sex

Male

/

//Ziggzassificétion by teacher and/o; Counselor

Overly aggressive =
Overly shy -, 0=

3
Overly social . 4
Out of touqagjith_surroundings = 3

10<

Ll

o

<




APPENDIX A

Item 3

s

RESULTS OF PEER-RERCEPTIOV‘IVSTRUMENT

NbTE. " The lower the percentage of times identified ‘the more diminished

the self-defeating behavior had become.

o

Experimental ( > Control % "%
$tudent . Pre Pos Student Pre Post

Diff.

16 +4 €2 23 15
15 -7 - 7 e3 10 18

20 20 ¢ . 3 8

o o cs 14 25

e 8

)

17 19

..m
-5 8

13 18

9 .10

16
25
6

15

xx - " 16 f =1 - el ' 13 14

N

+1

12

+8
+5
+9
+3
+2
+3
+3
+1
+7
+6

+1

47
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° 2

. RESULTS OF SELF—PERéEPTIOV JNSTRHMENT .

NOTE: The more positive the score the more positive the self—concept.

v

o

Experimental - . ) Control , o
Student Pte Post .Gain. Student Pre Post . Gain

N -

X1 - 60 77 +17- SCL sy 43 -16 T oa

X2 - 67 82 w5 A__'c.z' L0 .7 o
: X3 73 79 s ¢3 . 51 46 . -5 .
e 76 82 e ¢4 - 66 2 -34
A <1 . " 58 . 45 =13, ° ¢e5 70 51 - -19
Cxe . T4, 80 +6 . 6 61 42 <19
(\ S AT A 7 52 33 -19
® = " 63 .78 - Hs 8 68 42 . =26
s \7 50 -1, €y 75 45 ~-30 |
] X106 - 60 64 4+ . 'C]_tO‘ 1 78 +7
vxu{ ) 459 71 42 c11 58 "{;1 =17
T ome 21 6 +1 . cl2 80 61 - -19
. 33 .51 67 40 €3 7 s6 -15
C e 42 54 4;'12" ‘ Cl4 g“ s'oA —6 |

xs w15 =2 - g5 <76 61 . 15
N U ’ ' : . « : ] S
X16 B 36, 56 - +20 Cl6 86 60 . -26
Ctar 66" 85 419 cl7 58 63 45
° . N ' v . d )

X18 65 66  -l_ .. Cl8 67 51 =16

X19 - 2l 53 432 cly 333 | -3

@
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RESULTS OF OBSERVATION INSTRUMENT

APPENDIX A

»,Ltem_S_.

N

(Focus on. Aggression)\ .

NbTE: The more negative the gain §core, the fewer times thet the.
aggression behavior was observed ,
v | a
Ej£erimental . . (Conerol
Student_ Pre .  Post Gain Student Pre,; Post . Gain
Xr 130 20 -10 c1’ 86 180 . 404
ke 18 2 -16 2 - .93 86 -5
X3 10 16 44 c3 4 . 26 . 420
X4 84 20 - -64 c4 .5 20 . 415
X5 20 £ s ¢s 39 36 -3
X6 56 2 -s4 - C6 1135 170 435
X7 .32 40 48 R, 101 120 19
' x8 " 93 X\ -84 - c8 - 98t .92 -6
X9 L 2 106 414
X10 60. 2  -58 c10 73. 129 456
x11 100 0 -10 ClL -~ 30, '35 45
X12"7~ 60 5 -55 ‘ clg 55, 6’1" 46 ’
| X13 . T30 40 THD ‘ :CB,};.{ . ";70 ) 65 -5
T X4 v 40" 32, -8’ Cl4 89 95 46
x5 7 6l - -16 o c15 .- 103 104 ’\
Xi6 3510 .25, c16 46 89 / +43l
X17 2 10 48 Lo ear o s us +43
'x18 12 20 -10 | c1vs" 3y 23t g
o x9 »,.»71;‘ 30 41 c19 84 106  +22°
*¥20 o 0 o 53 | ;ﬁéo L0 56 456
| s
1 :




APPENDIX A

Item 6

RN

RESULTS OF OBSERVATIOV IVSTRUWEVT
(Focus on Excessive Socialness)

' NOTE: The more negative the gain score, the fewer times that the' ' \\§ )
excessive socialness was observed. '

‘

" Experimental - - : ) ) Control T L -
Student Pre Post/ Gain Student Pre -Post Gain
XL © . 130 126 4 cl . 141 145 44

x2 182 171 .-11 €2 . 152 140  -12
X3 127 1300 0+ -3 12 180 458
X4 137 120 l17 c4 112 122 +10

X5, 143 1 -2 5 136 149 413

»

X6 | 173 100 -73° - 6 186 196  +10
X7 - 8 20 65 c7 92 91 -1
X8 192 757 -117 C8 176 182 46 o

X9 154 63 =91 9 160 190  +30




APPENDIX A"
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- ©, Item. 7 . _ ' . '
* . ) N - N . ; - .'. * . . v “. ’ :
: N RESULTS OF OBSERVATION INSTRUMENT . S
. ‘ (Focus on Shy/Withdrawn)* S .
. “NOTE: The more pegative the score, the fewer the “t:n.mes.,f:hat t:he shy/
& C withdrawn behavior“was observed.. . : . o
’ - Nl y
[ .. v L] " N -;:‘ . R N W 3 .
- -" * . ‘ . . - ’ ’ " i
.'Experi ental, oL ' Coritrol -~* . . /
o Studerdt _ _: «- , Pre Post’. Gain, Student: »Pre” Post Gain' ,
. : L " Yol - ’ S
‘ S : - — : .
R V1 25 -6 cl . 42- 37 -5 e
3 A . LI . - !
; . . ' ad-r L ° - ¢
' . 22 %0 -12° . C2 ¢ 1% 12 -2 .
AT
o, . / .
.

.
N
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| A The Study Plan and Support1ng Data e
B -' . : Y PhaSe I =~ De51gp1ng the Prong | . //
zA!' " '//?. Lo A U Targer Deadllne - March, 197£?;—~\\ A

\, j ’ . 3 ' . " /I;/// B -
‘ /6tjecti¢%“ C ) Actlvity I ,-_jngftators'
v . . — - ‘ : .

S -

———

1. To survey and anaiyzeﬂ

;Ze use of layl1l

varlous setx:

e 7' '
1.1 Gather 1nformat10n . l 1 W 4tten summary of
teners - fhrough zy/

el Vant programs
Library research lusg:

b. Intexrviews w1th a.
individuals in '
related fields '

. Questionnaires to

og of llbrary -
+hours : i

/ +b./ List of those

, 1nterV1ewed .
. | other systems ) *c. File of ‘completed
v, e . questionnaires _;

, . 1.2 Extrapolate cogent . /*1.2 A-written summary ’
e . S ", .paints . | o / dk and/or chart detail-
. g L ing relevant informa

! / o tlon K
2 To determlne the negds " 2.1 Hold exploratory talks **2, 1 A.wrltten summary of
and capabilities of )

+  with possible sponsors results of talks
possible spdﬁsors ( (i.e., apprOpr'ate #

(Ms . - . "« groups and in v1duals) o ‘, ‘
) ‘ | _ .

‘ ) such’ as: )
. : a. 8chool Volunteer L "
to - | : . " Program of the Dade . o
T C B ’\ - County. Public Schools . . e
' L _ - .. b« Dade County Mental . o . ' '
: .- ;o L Health Association .

.o o o c. Various pe{;gnnel : RN .
DR 7 ‘ . from the Dade Couhty A : °

Publi¢ Schools . . T
d. Local governmentsv //” . : ;

agenc1es

3 To establlsh a communi-

'3.1 Obtain' commitm tl fro.*g'l Approprlate

jons network and: sponsors 72 T cqmmunlques ,
"mo S operandi" for ‘ ' )
the Tnitial Stages of 3.2 Provide spor ors with' #3.2,1 A chart describlng
the program ) input gn suggested - .. roles of variods
‘ - ;fppgjggr roceeding. = sponsors .~ .
ot - - A S v %3, 2 2 A program prospec—
» v, * RN N “tus -

i_ 8 x3, 2 3 A job’ descrlptlon
, . Fl} X for lay listeners
: . ‘ ’ o - . : ..in the Dade County:
L T T Public Schools
( 1 . // 3.3 Set 'p dates for future*3”3 Ten;atlve timétable*
.v o ' / o - meetings, deadllnes, = ' : -
R A T rete T . _ » . . ;
L% See coﬁrespond1ng numbers—on fo]]Qwing/pages for etails} ! . L | ' ‘
 ** See narrative for details, - o o e o e
. Q ‘ , . / 5 " ¥ .
:.E}{U;' B . s T ' '
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Apdeno 3. . .

, » o Item 1 SN NI
Log of. Librdry and Reading Hours (1 l a) )
- DATE TIME * TOPIC RS LOCATION _
/29/13 1:30-3:30 ERIC-files , * ‘- « . F.I.U,
0/30/73 12:00-4:00 - ERIC files — P.I.U.
2/23/74 - 10:00-5:00 1. Helping and Human Relations, Vol T Home
2/26(74  12:00-3:00, ., - N . W
2/25/7% - 6:00-8:00 ' | " ' o
2/26/74 8:00-10:00 - T oo F o
2127774 6:00-8:00 e .. ", B ' " -
2/28/74 6:00-8:00 - e C L
3/2/714 - 8:30-2:30 " 2. Helping and Human Relations, Vol, I *F.1.U.
3/3/74 12:00-5:00 - - . "o ’ Home
- 3/4/74 6:00-8:00 ‘ "o ‘ "

. 3/5/74 6:00-8:00 - -/ " "
3/6/74 8:00-10:30 .M " ’
3/6/74 10:00-12:30 "o - .. o ;
3/7/74 6:00-8:00 e ‘ " /
3/8/74 . 7:30-10:30 S L " /
3/11/74 - 6:00-8:00 3. Toward Effective Counseling and Psychotherapy " /
3/12/74 . 5:30~7:30 S e $ . "
3713/74 - 6:00-8:00 . . " A . m

* 3/Y4174 10:00=12: 00 AN S - 1'7//
-3/15/74 12:00-2:00 . er . L ) : w. -

- 3/16/74 12:00-5:00 4. Pygmalion in the Classxoon . - F.I.U,
3/17/74 3:00-6:00 " " ’ Home
3/18/74 %:00-7:00 « 4 - " o J

_3/19/74" 9:00-12:00 o " i "

'/20/74 12:00-2:00 ; o " K v b

- 9%/23/74 12:00-4:00 . 5. Client-centered Therapy F.I.U

. 3/24]74 8:00-4:00 , "o Home:
3/25]74 10:30-12: 00 » " "

. 3/26/74 *6:00~8:00 ) oo " ‘
3/27/7% 8:00~12:00 't . ’ "
“3/28/74 6300-8:00 " . . , "
3/29/74 9:00-3:00 : , " A "
3/30/74 1:00-3:00 ~6. How to Read a Person Like a Book "
3/31/74 12:00~2:00 ’ o3

- 4/1/74 12:00-2:00 " -

4/2/74 - 12:00-2:00 L s
4/3/74 T 2:00-4:00 . "o, :
414174 10:00-5:00 7. Humanistic Psychology: Interview with
N ‘ Maslow,, Murphy, and "Rogers

L16PT4. 12:00-4:00 : ,

4/6/74 - 10:00-2:00 - " -

417174 1:00-3: 00 . b . Co

4/10/74 2:00-4:00 | "

4/13/74 12:00-4: 00 8. American ducatjon - A National Failure

4715774 4:30-8:30 ERIC files R o ‘

4/16/74 10:00-12: 09 American Education - A National Failure

‘4/17/7"‘{) , 6: 00-8 00 PN T _—

4/18/74 ' 7:30-8:30 A f' : .

{ 119/74° 12:00-2:00 9. Taxonomy of* Educational Objectives "

N 20/74 10:00~5:00 . . ' o d . "
21,/74 * 10:00-4:00 . 10. Experimentaland Quasi—Expe*t:g.nental . "
o ‘Uesigns for Research - : :

. 4/24/74 . 3:00-7:00 . 11. Learning and Hunman Relatioﬁs . ' Home

Q




L__ONE - ﬂnmt :*' - fhwc

- &[25/74  8:00-10% 06. Learning and- Human Relations o
' 4/26/74 - 6:00-7:00 . , / a
w2174 1:00-3:00 : S, !' S
(: 4/28/74 . 12:00-4:00 . ' " i
/29774 4:30-8:00 12. Crisis in the Classroom PRRE
130/74 "6:30~9:30 e e M | a ‘ - Home .
5/1/74 10:00-12:00.. . e " : : Tallahassee
5/2/74 - 4:00-6:0 . " X : ‘ . Plane :
514714 12:00-4:00 . . S .. Home
515074 4:00-6:00 o \ B n
" 5/6/74 8:00-10:00 13. Educating Emergent Map C "
5/7/74 ° , 6:00-8:00 . " : . .o
. 5/11/74 ~ ,8:00-2;00. = : Coom a , "
5/11/7% . s 00<12:00 : T © ‘ e , "

-5/13/74 5:00-8:00 - 14, Transformation of the School

5/14/74 6300."830 ) . "
- 5/15/74 10:00-32;00 "
5/16/74 6:00-12:00 "

5/17/74 6:00-7:00 - . /. " |
5/18/74 10:00-2:00 ° o " .
5/20/74 8:00-12:00 15. Democracy and Education T
5/21/74 6:00-8:00 16{ The Wiy Out of Educational Confusion
5/22/74 10:00-2:00 17. How We Think .
5/23/74 8:00-12:00 18, Human Nature and Conduct®'® °
5/24/74 - .6:00-7:00, 19. And Madly Teach
5/25/74 . 4200-6:00 ; S
5/26/74 1:00-3:00 e S L
5/28/74 1 6:00-9:00 - ¢ EEEEE
(j\3/29/74 6:00~8:00 - » . "
/30/74 . 10:00-12: . ' -
/31/74 6:00-8:00 . " )
6/1/74 ° 8:00-12:00 . The Conflict in Education
- 6/2/74 1:00-3:00 oo ‘
6/3/74 6:00~8: 00 "
6/4/74 : - 7:00~9:00 . : . "
6/9/74% 6:00-8:00 - : , "'//~
6/10/74 - 6:00-8:00 . e
6/11/74 ' 6:00-8:00
.6/12/74= '} 10:00-12:00 2Y. Asylums
6/13/74 7:00-9:00 :
6/14/74" 5:30-7:30 C
6/15/74 . 1:00-3:00 ___— .
6/16/74 2:00-4:00 , A ; »
6/17/74 6:00-8:00 . 22. Deschooling Society
6/18/74 1 9:00-12:00 ; : "o,
'6/19/74 - 7:00-9:00 , R oo
6/207/74 6:00-8:00 ' e
6/21/74 ° '6:00-8:00 . .. .- "
6/22/74 10:00-2:00 , AR
' 6/23/74 . 10:00-2:00 - _ .o
6/24/74 4:30-6:30 . - ERIC files
6/25/74: - 8:00-12:00 - + + Organizational -Behavior
6/26/74,w © 8:00-12:00 . B " . v
10 8/21/74% . 7:00-9:00 - ' "o
./28/74 6:00~8;00 - ) , .oo" .
0/29/74 1:00-3:00 24. Principals of‘Managets
6/30/747  2:00-4:00 T "o
ﬁ71/74 6:00-8:00 - e

59




. bare _ ° _' 31«1_ S p *ro9|c_ . .'_' R . : AOCATION -
R 7Y [ A 6" 00—8 00 ) Principals of Managers, S o, Home : ¢
1/3/74 +7:30-10:00 _ . LT L e
14174 - . 6:0048:00 — . mo o A R
‘(y /6/74@ 10:00~2:00 25, How 'to"Change;,-»t:he Schools . -~~~ = ~om - R
.all/?7/74 10:00-2:00 R A e ~ N T S
‘/8/74 * 6:30-8:30 . - S B oo o
119774 6:00-8:00 * | ' SRR . “om )
7/10/74 5:00~8:00 26. Who Controls tha Schopls * : R ‘.
7/11/74 6:00-7:30 . P . : - R
7/12/74 9:00-12:00 " T SR KR " [
7/13/74 12:00-2:00 =~ - Lo L W -
726/ . 1:00-3:00 - ., - e I
7/ »  6:00-8:00 27. An Introduction to School Administration . . L o
7/16/74.. ° 4:30-7:00 T N , T " BN
7/17/74 6:00-8:00 e S 21 , ‘ U .
'7/18/74 ., 6:00-8:00 " . ‘ " . ; L N T
7/19/74 $6:00-8:00 R " S
7/20/74 " 1:00=3:00 - . "o . o
7/2)/74 . 8:00-2:00 T, " - LT T, o
7/22/74 6:00-8:00 | 28. Self-Actualization : ' A L o
7/23/74 6:00-8: 00 | , wos A ' "o -
7/24/74 ‘' 7:00-1:00 e . " o . _ " ‘ o
7/25/74 * 6:00-8:30 ) T " S . " T
- 7/26/74 . 8:00~5:00 . , "o - L e . ;o
7/27/74 10:00-2:00 . . . n o | | oo , -
7/28/74 ° ° 10:00-4:00 ° 29, Reality Games TUN w -
7/297/74 - 6:00-8:00  ° o .om : N o
~1130/74 . 7:30-8:30 - St o = . .
/31/74 7:00~9:00 N D . | oo,
“8/1/74 6:00-8:00 ~ - . ", T
@2/74 6:00-10:00 ’ L R U T
r3/74 " 8:00-12:00 Co » B ‘ U
8/4/74 " 8:00-12:00 , .o - Lo
8/5/74 6:00-10:00 30, I'm 0.K. - You're O.K. e o
8/6/174 o 7:30-9:30 ' J " S : "
8/7/74 8:00~-10: 00. o . .o e . "
8/10/74 . .12:00-1:00 - T " . "o g .
- 8/11/74 7 . 8:00-1:00 ' : " : - . oom
- i ;
a0 ) *
o WP . G
P ! : . B « [
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AR : Individuals Consulted (1.1.B) 7. -~ = ° R

l. Dr. Audrey Jackson 2. Dr. Jo Crown . : 2, Dr. Carolyn Garwood
2. Hy Rothstein 3. Dr. Warren Schlanger ~ 3. 'Dr. Michael-Epstein _ -
3.. Don Samuels 4, Isabel‘Mewes _ "4, Dr, Michelle Kavanaugh
4, Bob Adams 5. Dr. Barry KRaplan = * 5. Dr. McGregor Smith
‘ ., 6. Dr. Marvin Dunn .6. Dr. Diane Bdker, e T L
Area-level School Ad. 7. Robext Solomon . 7. ‘Dr. Graig Eisendrath
5. Dr. Carol Fineman - ‘8. Roger Perry : - i
6. Dr. Jeff West . 9. Dr. Richard Eherson : :
+ 7. James Norton b 10. Lucy Estrin .
8. Don Burroughs : 11.. Donald Heacock
+ 9. John Earle ' .
10. Rossama Nyberg .
11. Elvira Dopico |, . - A
. 48
. ..Counselors ,. . .
12. ‘Barbara Reker .
13, Susan Roberts .- . v
14, 'Norm Golin . St ‘
15. Carol‘Toner :

Public Schéol Peprsonnel °

Mental Health Pnofeésionals*'

University Professors

s

County-level School Ad.

g .Dr. Elizabeth - Wetcalf

‘State ESEA Title TIT:

(Tx 16. Ray Foster

~
‘ .

/

°

. . v

1, Dr. Betty Rowen- ;o;-;:




-THE NATIONAL SCHOOL VOLUNTEER PROGRANM, ING. (‘»LC) :

- - o

Dear Member:

As a part of our efforts to réceive national publicity,'I have been asked to

. survey all the school voluntees\ptggfams on our rolls. You should indicate
to what degree your efforts last year (1973-74) were successful in the areas
I have listed., : . '
I would appreciate it, if you would, return the, completed form 'to my office
at , 1451 N, Bayshore Drive, Miami, Florida 33132, by November 1, 1974,

. Thank you for your codperation. ~ e e s ' '

7 M mam — eae .t e apenee

o« o -
v .

/
{.

\

’/Y;/
A
<
\ g .
R .
o~ BN g .
>, .
E -
\ .
] Y
. '
- o

v

Successful

| Unsuccessful
w|Moderately
v Successful

GOALS (Please Circle)

Fan

-

. -
o

1. -Recruitment campaign

Publicity and promotions for prodram

Training program for volunteers

Trzining’ program for teachers °

Placement of volunteers
“How many? (number)

Recognitioﬁ of volunteers

Evaluation of program
. T

Development of support materials.

Use of cross-ége tutorine

Use of senior citizen volunteers - 2N 4

Use of counseldr assistants . ' 1 ]2 4

A l\ny{(nnnn‘/vm'pm‘n_( o viny(‘ﬂxmq_n!\.l' ‘ 1 1 2 3 h 5

—— R s - .

o Nan yound ‘uup,cnm vl iy moembion of vome atafr tacatved a poltley atatomont C1rom
your doval wducat bon apowy vogandtng voluntasiy and | oachiay wuboas?

— You ; ‘
f}‘) 6 2 ‘

T

v No (P Lonna Clicek)

hadadil 4 LY




B
- d

_ 100X ANVII

©

INOILVIDOSSY. HITVAN IVINAW ¥n0x Lo

TETEE ©PTI0T4 *Tuety
BZETd TT2%9Tag (g
- WOT3IETOO0SSY yayeey | Juay

~

. *fiyyunumod mdﬂ/ow,wuwawun 1
- §0 ouwyy wYoyy %o 2076 0¥m puv
¥ uoryvyvo Y¥IVY FVYUDY oYy

o v . . Yo evoquow Juy 0t §IVPUOY TSP
T IO OF ¥y wunyov puv wyef -o%d yxyugy gvyuow hq pap¥a-
L .\wucuxwws oYY 2¥o7duod 2¢v2ayy ~=ov%d 9y udrrvIINQUOD dn-yovng

, *1923unyoA 3y pue PITY®

"9Y3 uwoaMmjaq drysuoyieyoa poo3-
S Te 3urdoyoadp uy: pasn 2q ueod
o SIUsTe] Juva1a3yIp LAyeu pue
RUDTX3 3inpo.ue jo leyl sy
n2PUIISTT, 2y3 jyo °Tox ayg

mcowumuuwwcwsvm.ﬂooxow

ayy: £ "9STM powoop ST STUYY I
‘pruiojug 0OST® 21B~syuaiey
12yd€93 dy3 yza uoyje)

- =Insuod uy ‘yedyouyad fooyoss
9Y3 30 10792s5unod 9yl ‘Aq apeu

.

. °le sjusuuldysse ‘AyTexouny
N *Pozyururu ¢y Jo0avyYy s v
ar ¢ 5 5 S

g - uﬂaw°Mndmwwmw uZAYOUL IV ©_°700y29 yvymoyyUDd

29070 J0dyvg v uy woyp

_ Iy yMod -yo0 29uyy

t oy ¥o23ungon Naw.squns 0Y- 0¥ PU2¥%} v 29 oy yoom yod

- OFDU ¥ %0932 fivand ‘yanomoy fivp-970y° 2u0 y9v273 v 2076
- °pR7IoONUD duyw UAUPFYYD UMmo y

ekt 4 ¢

_ . 0¥ P2YID 9¥ w223uUngon yovg
7 Y4¥223UNTON D yorym Uy 2uo CuSYOURX VYT, 9V 2avdy 0%
s 2UF UDYY ¥oyxo Fooyoy v uy y¥22UNFon PourVYY §0 wvoy v

- epou mwwudnz oD gyuUouuUbY 99y buypraovd 97 *§9vyy uvy 6oy

7
- 3

¥293uUngon 00

o S RS, 2w
S mwau Surznp wzom wow msuvw, U0rIVY2do0d uy UOYIVITOgYY
3 199 - ‘
_ , . . s - VYU Yy ‘2 ?

X | ~unjoa axedsid 03 ‘1s3sSouwos . xwwswz.v Tl oyy voFoway
H.M. Yydea. 30 jae3s ays wuowoﬁ,VﬂNF. \ T ) , *2uy]
R 912 suorssag cowumuﬁwHuowm "3o pozaod PopudIxe pue ioao

M ; _ ‘droy poasu Leu oYys pIIYDS

L1942 295 03 9Tqde j0u.ozxe
S10T9sunod asayy ‘aury jo

TIBITWTT snoyaqo ayjy yaypy-

. °pouggsse
u23q sey ipaju EOA 243 woyn
.mwomow 2yl jJo
QUZPINg ay3y yjzya “Tooyss yoes -
~ UF L1y99m pyoy oae Saduaaay
-uo0?d wcwaomoo;.ﬁowuﬂﬁvm uy

03 IoTasunod

//m:o
= "9erYIMOY}rp. 2udw
2xemfpv w0 /puv ¥orAvY2q YyrIm:
 weyqowd v buravy 2yv oym
UUPTIYO YyIm buyyyom yof
2797rvuodeay 97 0Y0f ¥og2 9unoD
. 700Y0 Y Avvyuowaye uy 20Dy
uvybovd 2yy uy gyo0yvy
°779nd 2yy §0 omy yovg

, LT $300. HOM
. \J&. /m_‘h . w_ 3

®* UOTISssag Jqdeq-Leyq,,
B PalTed Zuyjesu Butueay
92FAlas-uy L1yjuou e snyd
2IUnToA L1922 jo pbaynboz.
91e seuoissag UoriejuUaTIQ

& ONINTVEL 1N08Y LyhH-

kY

f1s

N

~ AN

. —

ddis anv Nior-

) i
% H .

v
a

I V HNVH NVD 00z -

i IONIYAI S

N

‘v,

0 “uoryvuyouy voyyumd.
Y0P - Zp9g-615 - 297990
 YHW Yy 33v)  cpo0foud -

w¥UPIYIY) 0y udY9Y7,

. oYY ¥noqy gpu2r%) ymoh.
73°¥ 0y mnoh 26yn-puv uory
~0droryyvd YN0k YTYAUY op

N

&£ o e

@

-~ uvvBovd * yudyypdiry

SN YUY uY Lwoudxeyt, v
°g. fivu mohi *dyoy oy yuvi
‘ puv Yo noh 9

~

3
ue ‘uoyjges

uId2duo0d 139y
Inoqe-aepy
~1924U02 xToYy3
‘woyl yirm ouwys p
. 3urIrIA ST oym, puUDFa;
Jinpe ue 9Aey asimaoylo-
3ou Leu'oym usapyyy>d
03 ul92uo0d> pue’ yjuies
‘2407 2478 ued si2o3unyoa
YO2Tys ur weafoag uorijuaA
~21g Laeuyag e sy STYL

°8urmoxg woxyg w&wﬁnoua

: Snotias axouw buryuanavd
e 3o '@sodand ujeu oyj
‘Y3Ts weaSozxd Teioeds e

‘ST :cwuvﬂWno 03 uaisyTq,

- =Y6030yhivd vo FvUdYYOWD
. $o 2voy U0y 20VY Bum
WoupIYY© dyoy ox pourvyy.
- 9¥D 9%222ungon yoyym
Uy uvyvbowvd Fvrvady v

VY WUUPTTYD 0F udxerT,

¢ 11 5T @y
- el

usuwoawa.vsu

v

Q
ERIC

!
|




’

M g -y f

2

'.T.tm.s

Role of: Sponsors ff the. Listener Program_ 65 2 1)

.Q‘

e 2.

3.

Y

4,

5.

o«

‘du}z’ﬁ

' (; |___Mental Health/hssg@iation

School Volunteer Program

Participating Schools /

Assist in reé;uitment

. of volunteer listeners.

Secure services. of vol-|

unteer Mental Health:
Professionals to pro-
vide input during pre--
service orientations
and feedback sessions.

~ Provide a volunteer who!
will serve as Coordina=j .

tor of Listeners.

Provide a staff per—

"son, to represent the

Asdociation on the -
Steering Committee and
at all meetings.

Provide clerical assis-
tance for such’tasks as

- mailings, materials re-
producti®n, etc.

.

-+Serve as ltaison w1th

the professioral’ mental

health communlty.

P ~ .
Assist in the conduct-
ing of publicity and
public .awareness cam-

‘paign.

Assist in evaluation
of program and pro-

1..

- 2

3.

_son to represent the

. tem in' general.

[3

'Provide a staff person

-duct training sessions

Recruit B’hools and’
_counselors. :
' &

P;inde a staff per-

school system on the
Steering Committee
and ‘at all meetings.

Serve as lfaison with
the schools, counse-
lors and school sys-

Assist in recruitment
of volunteer Listeners.

to organize and con-

and to provide input <
during. feedback ses=
sions.

=
Provide clerical as-
slstance for such tasks
as mallings, materials,
reproductlon, etc,
Assice in the conduct-
ing of publicity and
public awareness cam-
paigns.

Organize and conduct
evaluation of program
aad products,

-

1.

2. F

Demonstrate approv:
of program through
commitment of person-
el, facilities and
.support.

fe a counselor to .
tend initial orien~-
tatlon session and

'feedback sessions..

Communicate regularly

.with volunteers via
- weekly counsélor/Lis=

tener coaching confer-
ence,

o
A

Orient faculty as to
the rale of the Lis~

Hténers.

Provide the students .

. for the program.

Orient the Listeners
to the philosophy and
facilities of the
school., . i

e .
Serve as llai§On\w;£%Fk
parents and other com=-
munity groups.,.

Assist 1In recruitment.
of volunteer Listeners.

Assist 1n the collection

-of evaluation data.

-

~}

. 64

. 61 S .
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The purpose of the pProgram is to provide an opportunity for each student and Listener to
build a mean1ngful relationship and to help alleviate -anxiety and frﬁsfr;tion in. the students.

Listeners -regeive five hours of presérvice training by the Mental Health AssociaLion and the
School Volunteer Program. . . : ) ‘ .

Listenets .are recruited by the Mental Health Association and’ interested schools themselves.

agree to accept Listeners and to adhere to the guidelines of the program,

To be eligible for participation both the sagﬁgl\grincipal and’ elementary counselor must §

Each elementary counselor or visiting teacher counselor works with approximately. four, to

- six Listeners per school.

R

- . ) . K .
4 . v . v -

»fEach Listener spends approximately 30 minutes per. student per week. Most L1ste7ers have

from two to six students. f_

3

A five ‘to fifteen minute coaching conference is held each week  between counselor and Listener.‘

Monthly feedback sessions are held so that both Listeners and counselors may exchange ideas

with Mental Health professionals. & =~ . _ T

12.

)

Parent Permission forms for participating students are option of each principal.
Records between counselor and Listener are at the option of each individual school.

ll Qtudcnt candidates may be referred to counselors by teachers or selected by counselors

hen elves. Relat ionship may be ended by request of Listener, student, or counselor.
Stude ts in the program are not extreme cases. _ ‘ . ’ ' .
Tam,, (371-2491) .

Q ;ecome involved call the School Volunteer Pro =

v - -




APPENDIX B
Item 7

THE LISTENER. PROGRAM JOB DESCRIPTION (3.2.3)

. ]
TYPE OF WORK: .  LISTENER ’

BACKGROUND ; " As the schools of Dade County seek ways for each student. - 'Y*
to acquire the attitudes and habits essential to the TN
maintenance of good health, a need arises for assistanc
of a volunteer skilled in this area’ Such developmenta
assistance will allow s teacher and/or counselor to
better provide for th¢ needs of the individual students.

DURATION OF JOB: Minimum of two hours’ per week for one semester, d. ng
- . regularly -.established school hours. ﬁ . -

. DUTIES QF JOB: Work under the direction of and in coqperation.withlthe. ,
: ' ' ‘principal, guidance couriselors or teacher as a non-crisis

oriented lay listener. Generally M the assignment will
.include one or more of the"following tasks. . ce

.1. . Consulting with the principal, guidance counselor -

&jﬁéior teachers. .

2, Develobing a friendly, supportive relationship with
assigned students. :
Planning activities whigch will lead to increased =
communication with assigned students. ! '

o -

. ." N s . - A o . .
Providing a positive model without. forcing values.

Listening to the thoughts and feelings of the
assigned students, X
Keeping brief observative notes on the progrpss of -
assigned students, y ‘ -

7. Participating in" regular feedback seséions"designed C
to increase both perception and skills.

o TRAINING PROVIDED: Pre-service and inservice training will be provided.
'L'fVOLpNTEER - Ability to relate well with others, especially children
QUALIFICATIONS: and youth; patience and cooperative attitude in working with - ‘
' students; a stable; calm attitude and positive outlook on life.
¥ v . Lo "1 v . . . [
Contri tution: ‘P;oyide individual attention to selected Students“through the
development. of a pesitive, supportive relationships where the .
- ~student would feel free to ‘eéxpress his feelings and thoughts. " °
o A - R R

66 . ’{“
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- : S Item:8 - = - . : Lt
: . ., MEETING DATES FOR LISTENER PROGRAM (3.3) . L
t V ! . -~ : . (.‘ .. ~ : | X 7 . . )
/ ' . L : o . o _ .

i Date ' Event . Date” . : Event .
1/21/74 - . South Feedback ‘ ” +10/3/74 Steering Committee, -
1/22/74 . North Feedback' . - 10/3/74 " Youth Services Committee
1/25/74 - Meet with N. E. Area Counselors 10/8/74 .+ . Training I “

" 2/5/74 " Training I .  10/15/74 " Trainipg II
2/7/74 7 ‘Youth Services Committee . 10/21/74 - South Feedback . ‘ o

- 2]12/74 - ?Q . Training 11" -, Co 10/22/714 **North Feedback o ..‘fyff
2/18/14 Steering Committee $ . 11/7/74 Steering Committee AR

- 2/19/74 - .. Training I & IT . | . 1177774 . Youth Services Coimittee’
" 2/25/74 ' South Feedback = =~ = "7 11/12/74 - = Traiping T

- 2/26/74 - North Feedback _ 11/19/74 o TIraining II .
.. 3/5/74 . Steering Committee - - 11725774 . South Feedback /- ]

'3/12/74 Training I - - 5 11/26/74 " North Feedback ' °
3/19/74 "Training II- . . 12/5/74 - '~ Steering Committee .,
3/25/74 South Feedback : 12/5/74 Youth Services Committee
3/26/74 - North Feedback . 7 1/9/75 ' Steering Committee - "
4147174 o Steering Committee . - - 1/14/75 . Training I. :~ .

4/15/74 *Youth Services Committee 1/21/75 " Training IT .
4/23/74 . ‘Training I & II ‘ . . 1/27/75 - ‘'South Keedback""
(T 4/26/74 - Meet with 5.C. Counselors . ° 1/28/5° ' North Fesdback
(QN /28/14 Youth Servicés Committee 2/6/175 Steering Committee
/11774 . ~ Listeners Thank-You |, ” 2/6/175 Youth Services,
6/18/74 - .  Steering Committee 2/11/75 - Training I
7/14/74 Steering Committee , 2/18/175 . Training II )
8/13/74 Steering Committeef ‘ - 2/23/75 South Feedback
8/26/174 " Meet with Counselors : 2/24/75 - North Feedback
9/23/74 .South Feedback . . -
iy L o ~ .
.
/7
SN N— . .
: , ;

‘f ’ t . .
> hd . ) ’ ) BT .
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Target Deadllne - June, 1974

o e R
U .- Wl Lo iy RSEEE: SR
- . . T

". u..yAene.h..L”xg cne l‘LU&Aam

_ Act1V1ty vIndiCator S e

— .
49 To prOV1de for the re-
cruitment. of listeners

5. To establish procedures
for the .selection of .
publls school sites ‘and:
personnel ~

6 To organlze both pge~and
“in-service training pro-
.grams for both the volun-
teers and the school’

" personnel ,
- . .

7. To producdg materials
‘ and s Yy services
to support the program

.

1~

‘v

* See cokresponding numbers and following pages for details.
** Seewnarrative for details. '
*** See other related activities and

6.1

4.1 Meet with appropriate 4.1 Record of recruj
*sources of voLunteers ¢ activities wi#if
such as: samples of

a. Mental Health Asso- material

~ciation S '

b. P.T.A. groups

c. R.§.V.P. (Retired.
Senlor Volunteer , o
Program) : ' . i ]
d. College students ’ '
e. Get eral C1tlzenry

1 Meet with approprlate *5 1 ertten guléellne5°
. school personnel at for the selection ‘
\the following levels: of sites and personne]

an trict : bysschool admlnlstra-

.b. Area tlve area’

¢. Bacal school :

A

F— 'vl-s 2

Meet Wlth sponsors
to establish reSpons-
\1b111ty

~ %6, 1 Outllne of resons-
‘ibilities

Meet with school

personnel to outline .’
. training for volun- . _
teers ~ . o

‘a

%6.2 Agendas of tralnlng
‘ sessions .

Obtain feedback from . 6. 3 Descrlptlon of

training sessions and %x modlflcatlons*
make ‘'modifications as 'ﬁ\fsiitis @
appropriate, i :

7.1 Ascertain needs of *%7.1 Record of requeéfs.
sponsors, volunteers_ N . e .
and school personnel

. N P4 . o )

7.2 Meet ﬁeeds of each  ##%7.2 Record of goods and

* group . . - services provided

support material.
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T g% . H / The Mental Health Association , ' ‘
T H ~, of Dade County, Inc, .is a non- ] - - : )
<= . 1 "profit, voluntary, citizend' L o L
© « 1 . ' organization with the purposes™. . _ . - ¢ ‘ . .
g : ! . of preventing mental illness, " ) . . «
~ ! . . i - . . 5 . . . ’ - . o
< = ' promoting menta} -health, and PANL - - : - . :
by o1 helping those who are mentally =« CAN YyOUu LI8T:=N S e
R = ‘ Z b 111 in our community, A e e : . .
. == S e ST . | . . -+ -TO CHILIREM™7 - L
TOSE = =2 The J'Listen to Chifdren" «» - " SR .. _ .
Y e AN . - . . [ . -
cRE e d m“ jeect has c%ﬂ planned by Zhe . : R .o
v R s = 1 Youth Services Commiitee of -~ If s0,%you can serve in the .
S SR B A S1  the MHA, in cgoperation with n o oL e
i sS . I B the dLaff of Lthe Schoot Volun~ S o B -
I A e M teen Program, 14 has the futl . "PRIMARYSPREVENTION PROJECT o
I, n & 35 9 pproval of the Dade County - B Ny -
- &3 R E 14 L a0 oard of Public-Tnsiruction T TN LA .
~ a2 | " M,v - and the Board of Direcions o VJ S . . e
& 5% eEm o RS B the Mental Heatih Association, o Now Sl
EAN % olg g% ning Lo farilitabed o CLISTEN TRCHILDREN” - .
¢~z ) - M 1 4 Training is facilitated with- . o Vg T
Qs ” e, 0 ! the leadership and cooperation ey N N
. ..nw.n 1T - £ <1 T of the various mental meHmr T - .- . o eon -3
+ &= >3 ’ & . . professionals in the community; . i . -.
2 >, < Sl - Wé are most grateful for their . sponsoned by
» 5 . EH ) . - 4 .
g =« = QB generous gift of time and their . . . PSR
¥ C s (o) < e B . . : .
S v = . “ Py training experfise, ) ) - . . e
,IW.A..:.IH . i “» . . . ) . 5 N . ) o ) ..u.a - t..\.
w‘.. M..M : “ﬂ o:mmnwos‘m: . The.School Volunteer w.ﬁomﬂmm_, .
&A vd‘u#.“. ] ' o .. - ) . . rn T, . 3 . . ) f . X om.
» mmw . < | Call: Ann Cardray 5 and. ' R
S oZ2T . “ ‘ " EXecutive Director,° MHA s . .
’ RS . - . \< - ' R ) » . g .. 2 8
£ b N A m “, ) Phone: w.\w 3652 . The Mental Health Assoc e
&= , & o, By ., - or. ¥ Pat Berman, Chairmahn, ;- ) w,.m Dade mocnnvu, nc.
a2 fs .o &1 - Yéyth Scrvices Committee .o oo NPT WL .
0 e s L E Phoder  665-4917 o 57800 ricke}1"Prana
== , = (3] -t . e v L - v .
=° 3 & B B O \ Nancy :Cooper, Coordfinator . Miami, Florida 33131
m e ° g .~ g-1. - .Schoo] Volunteer Program S _ , 2
N 2% e ony, Ny e .- 350=-3732 ¢ ~7555 ’ ' %
o . g & 5 HE o 350-3732 or 642 ummm. .. . 2 , -
MM o= R C M o<y : e s . . v - .
R - - gl I Sandra Goldstein,.P oject - o ’ L ..
S 2 2'Q ¥ v o @Gl Volunteer Codrdinator MHA v B
< .3 8 3 E Woxoguy . T "274-2693 . . SRR , O
FotT s s 2 2 aeg a0 | S -
3~ of T ot - L ] oL o . . i S . . . e . ; . H
. % . ’ . C “w : :Mﬂwmocnnm wmnmn._’dmsswm McDouglé. r . ST . - 1 H:
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Do You Have Time to Listen?
AR . |
// :‘i:- \'4\;.'.0:_.“ VOlL.‘.&uch WO:.'h"h-.-i‘.;t‘ e,
2 / o ‘ K :
- v
roction of'ond in coopurauion with

thae prineizal, guldance counselor or
ucacu»~ as a ﬁon~cris§5 oriontod lay » - &

listgner.

The assignment will include one
or zure of.the following tasks:

4
- .

4 *Daveloolno a friendly, supportive
“aiauionshlp with

assigned studonts.’

students.
o

#Provide a posa.tivg #mae/l /

without foroinv dwn valugﬁ

’ . ~7

///;iistening'to the thoughts

and-feelings of assigned

/
sstudents,

COURT ROOM NO. 203

“NOVERBER 14, 1974
9: OO duhu 1 oO\J Anu

" NOVEMBIR 2:,,101,
99C0" Ak

Bucﬁ Ubu TLIL‘ canmmv/op D‘ » cow"y NELD *zou
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REGULAR VOLUNTEER .APPLICATION FORM

Mr Date
FQR OFPICE USE N
thoolh/ \—/;36;; Last"- . First Middle
ETeach r: | Aqdress ' ?
/ s . i »  Street . city ZIp Telepnone

d Xou Have A Car? . _Are You Bi-Lingual? If So, What Language? ’
/. — EDUCATION ., ___ _ . _ ..
- Name N ! Number Years Attended * Degree
;‘ﬁlementary 4 "ﬁ

_g, Sr High
é!![ege

Do you attend college/university, now?
% T

‘Do _you attend {r/sr high now?

VOLUNTEER SERVICE RECORD

Name Of Orpanization

’Type-of Serv¥ice

a

-

WORK EKPEgIENCE

L =T

Name Of Company

" _Type Of Job

H
L Piesent:

[

.

-

#f Of Years

! Previous: .

R ——

i

-

‘LOCAL CONTACTS

o,
-
a

‘
- [

—
= = -

Person To Contact In Emergency:

Person“To Contact For Reference'

Name:

.
" "

y:

\/V

Rt LY

R

Lo e

e

Home Addreséﬁ

e Telephone;

' n.nGSS Addréss:

_§usiness'T5Eephone

3

LRelg.tionshii)/Occupation:

.

IToxt Provided by ERI

r
)

re @

68
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.

11 as the schools of Dade County seek ways' for each stu%ent;..
) )

Ny

2 td“aéquire the httitudes and habits essential to.the main~

u; |3 tenance,ﬁf good méntal health, a need arises for the = -« ;<

4 assistance of volunteers skilled in this area. Such

5 developmental assistance will allow the teacher and/or
. %

6 counselor to better provide for the needs of the individual -

[

7 students. or this purpose, "listeners" are recruited by
8 the Mental H alth Association and by interested schools
t . - '
dﬁmg hemselves . . .
= 10 It is not difficult for a child to perceive himself“as a

11 tiny, helpless creature in a world of strong, competent

[t2 giants called adults. The "Listen to Children™ program’
13, offers children the opportunity to have an adult friend who "

14 1is not in a position of authority. By simply aecepting the

*

15 children as they3are, and providing individual attention to
16 _them, the listener can help these &hildren cOmmunicate more

17 freely about their own life experiences. The main goal of

18 - the listener is to facilltate this communication., The

19 purpose of the program is to provide an opportunff? for each
¢ \ : ‘
20 Studént and listener to develop a meaningful relationship

e

21 and to help alleviate anxiety and frustration im the

¢ 29 students.

23 Each listener spends approximately thrity minutes per

24- student per week.~<ﬂ5§tnhave from,twormo six students
: 4 ' T

" 25 assigned to_them.

R - L]

s ‘




. . .
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. . . -
.

amro | )
36' Egch school counselor works with four to six listeners | per

9 »

29 school.* _A-coaching conference of about‘ten minutes is held

. - . ‘

28 . each wéek betweer the counselor d the 1fstener in order to
. 0., ’ - . ' '

* .

29 eﬁchange information and to d;7 uss'problems, happenings,

30 progress, etc. RIS

Cnan - S
&

Students who participate in this program are not extreme
i

-

[

2 cases. gtudent candidates may be referred to counselors

by teachers or selected by the eounselors themselves. The.

3
4 relationship between a’'child and a listener is an onégoing
5

. Process which may be terminated by request of the student,

6 listenér, or counselor. ° ) ‘ e T

«

7 The duration_of.each listener's job is a minimum‘of twony .

8 houts per- Week for one semester during regular ‘school” hours.

°

T ey wbrk under the direction of end in cooperation with the

chool principal, guidance counselor, and teachers as a-non-

criisis oriented lay~liscener._ Generally, their assignment )

e

wil include one or- more of the following tasks.

‘16 cation with their students., . ‘.., | D

17 '3; Px‘viding a positive model w1thout forcing Values.

~

12 4, Listening to the thoughts and ‘feelings of the students

19 they'whrk with.

20 5, Keepingfbrief ohsefzatiye/;:tes'on~the progess_of the

21 assigned students,

. . ™ SR

22 6. Consulting with .the Principal, guidance counselor and/or

.
Y

23 the teachers. v B : N
3. the . ) |

‘.24'u7. Particlpatlng 1n regular feedback sessions designed to

b 1m~ronao hoth ncrcaotion .md nkills. : 73

g

® . C By
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1 At Orientation 2, the listeners have an exercise in team
2 relations, a presentation on "How Cross Cultural Différencec

3 Can. Affect Your Listening Relationship"' and work in groups
4 in order to explore the characteristics of elementary and -
5 ,secondary listening. The presentations are given by Mental

6 Health ASsociation professionals. . ’

- - . o
S ]

7 Between the scheduled orientation programs, the prospective

8. listeners meet with the Counselors at their assigned school

0

9 * in order to explore the philosophy and‘physical situations

10 of that school. Matters of policy are set by the principal

11 of ‘éach particular school. : ° ‘ T

-

12 Feedback sessions are held each month 0 allow the listener

13 to consult with Mental Health professi nals and to share

14 their experiences with other listener « TBpe first fifteen,,

15 minutes of the session is devoted 46 a prescntntlnn on

4
16 topic of importance to the listeners, the next forty—flvc

17 minutes involve a general discussion; and the final tﬂ?ﬂty y

L)
18 minutes are used to cover elementary school and secondary
school needs.. . ’

26 Pre—service and in-service training is provided by the

27 Méntal Health Association and the School Volunteethrogram.
28 The Listeners attend two orientation programs. Orientation’
29 #1 -includes a history of the program; an overall vieu'of th
130 program, presented by an active listener and a counselor wh

31 has worked with a listener; a presentation on"How to Liste

32. to Children", and the role playing of "Bu\xding 1:1 Relation

"y bltl lvq )

34
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19
20
2]
22
23

25
26
27

29
30

31

24

28

. AUDTQ |

- e - ——

We also has an evaluation program pl nned for this year The)

program has fdur parts, each of which will be used to compar

the group o students participating in the listeners program

with a group of non—participating students. Part 1 will

&
consist of" observations conducted by trained observers P

fnom-the Unrversity of’ Miami who will compare six different

- —_

categories of behavior of the stude ts in the two groups.

» \]

_Part II will be a perception questi pnnaire’ which will be

filled but by the teachers of the s udedts in each group.

; .
Part III will cOnsist qf a peer pe ception clads in which
the students in bot groups will examine each others

behaviors,»and Part IV will involve the students looking
. '
at themselves or, self-perception.
“ =

o

32

34

Each ‘of these four parts will conducted three - times
g ; . P ,

during the year - in.November{ J3nuary, and again in May,
- o . o
Our expectation is that the results of this evaluation willl

validate our belief in,the positive effects which can be

€ !

achieved by the "Listen to Children" program. Y,

20

21

23
24

26
27

I’-!‘

22

25

e .




1 Must have the approval of the Director- of
~at the Area Office.

Any elementary or junior hi
by expressing interest_and

Must have the approval of the principal.

A

Must have a counselor or substance education te

" Guidelines for Selecting Sites for the Listerler "Program (5.

<@

supervise the volunteer.

Must free the counselor , QY substance educa;ion teacher to at‘tend one
service training sessions and occasional feedback sessions.

set of p

/p

~/ APPENDIX B

gh school may participat in the program
by meeting the followi :

criteria.

Pupil Personnel Services

acher willing to .

%

»

Must be wil ng ta assist in evaluatiom activities.

o
»

Must be willing to adhere to the guidelines as ‘set fqrth n the
prospectus and philosophy statements of the program.

Must be willing to provide orientation time for faculty ers.

Must bé willing to provide meeting space for the Listener to work and for
the weekly Listener/counselor coaching conferences,

7
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Training Session Responsibilities for the Listener Program (6.1)

]
- t.
o -

)

Rossama Nyberg dﬁ,FILM

(]

Date ’ Event | 0the£ Mental Health Pr fessidn;Is“h\' Sve
A ,9’ Representative, '
2/5/174 Training I - - Counselor Dr. Elizabeth Metcalf Nancy Cooper
uw Listener ' ’ - ‘ B
2/12/74 - Traffing II ° Dr. Marvin Dunn Nancy Cooper
X . » | -
2/19/74 | Training I & II Counselor .| Dr. Elizabeth Metcalf Nancy Cogper
Listener o )
13/12/74* | Training I Counselor r. Jack Presly Nancy Cooper
' Listener ' - e
3/19/74 | Training II Dr. Marvin Dunn _"Nadqy Cooper
. P . ) .
4/23/74 | Training I & II Counselor { ) "
Listener . DD. Elizabeth Metcalf Nancy Cooper
3 ) i /\/ ~ N :
10/8/74 - | Training T Counselor.| Dr. Richard Emersén Nancy Cooper
a - : Listener : '
0/15/74 | Training iI‘ . Mr. ’ Nancy Cooper /
11/12/74 | Training I Counselor . Nancy Cooper
Listener : .
11/19/74 | Training II . : _rNancy Cooper
1/14/75’ Training I Counselor | Dr. Elizabeth Metcalfz .gNancy Eooﬂei’
. Listener Mr. Jack Presly NFILM | |
1/21/75 | Training II _| Mr. Roger Pstrg. { Nancy Cooper
. ' Ms. Rossama Nyberg § FILM R
2/1/75 | Training I Coynselor Dr. Elizabeth Metcalf) - - Nangx;Cooper
. Listener o Mr. Jack Presly FILM
/. / .o
2/11(75 Training II Mr. Roger Perry 7 | Nancy Cooper
: S ! Ms.

V4

o




. R APPENDIX B
. (/’_‘——\\ Item 15 _

(Eu Training Session Agenda - Original Format (6 2.1)
. o "LISTEN TO CHILDREN"

. . . ORIENTATION OUTLINE

TUESDAY - . T

THURSDAY'
. Welcame & Introductions ) Discussions of Actual Situations
. . Pat Berman a . . N :
9:30 - ' Donald Heacock o -
10:30 a.m. What is Mental Health? ' . .
of ' .
: : * "Only Human" . . ' .
’ v ) ’
. Where Do We Begin . : Identification and
fx) 10:30 - T |
10:45 ‘ "y Referral
‘ " ot . : Dr. Marvin Dunn
Ann Cordray - , ,
Y B ' Ci .
o Interw1ewing : _' - - Wrab~Up and
T 10:45 - : - :
(:: ' 11330 | Techniques and o ‘ Assignments
. - Consultation , , -
’ Dr. Richard Emerson ' - Nancy Cooper
A

Welcome - Ann Cordray . o : Discussions of

. ' 8: 00 = What is Wental ‘Health? .

Actual Situations
8:30 p.n.

: \
"Only Human" Dr. Elizabeth Metcalf

, Where Do We Begin? - : : v Identification and
8:30 -

9:15° S . ‘ : Referral. . N

. . . R > . '
9r. Elizabeth Metcdlf ' o . ¢ \\\\\

Dr.- Marvin Dunn

; % A
' Interviewing ' ; B Wrap Up and T ~
9:15 - _ = |
" 10:00 Techniques and _ N | Assignments . .
P "4 Consultation ' N - ‘Nancy Cooper i

~.._." Dr. Richard.Emerson - ] T : : B




APPE M DLY G

Training Session Agenda Modified Format (6.2.2) ~-. i »

“LISTEN-TO~CHILDRENM WORKSHOP

-

. Technique

Unabashed praise’ ' - a. Elementary Counselors
Pie graph - volunteer b. " Volunteers' responses
' time ////o N .

How can we get Voluntary sharing . Volunteers' responses
kids to talk? Mini-talk Resource person -
. Total-group discussion - Jack Presley -
: " Volunteers' responses

, ‘ - . , - . _ 2
What kind of talk "Voluntary sharing . a. Volunteers' responses
_can we expect? - Mini-talk : b. Resource Person

' Total group discussion c¢. Volunteers' responses

-

What specific Small group discussion Volunteers' responses
situations have v led by one. of volun-—- :
puzzled or chal- teer
lenged you?

. i : b . .
What next? Small groups . Volunteers' responses

LY
-

\ o
Wind-up - : Total group sharing Reports from small groups




APPENDIX B . !

. _ : Item 17 ™, S

( : Training Session Agénda - Current Format (6.2.3)
T . . |

* . . ) {
) [

~ 1. Orientation;Iﬁ ‘Second Tuesday of, the month (September thtough-Maféh)
: 9:00 4 11230 at the Mental Health Association
Agenda: . History of\the program (Mental ‘Health Association repre-
““““““““““ L / : sentative and 8chgol Volunteer Program representative)  ~“——.

~

- ’ Presentatiof on *How to Listen to Children"
\\\\\\\\\ ! o (Mental Heallth Association professional) e
. . \\\& Role playing of "Building 1:1‘Relationships";(Schodl
I N2 Volunteer Program representatigg) , .
. . . . R :
- \\ . ‘ ‘ . - ’
2. Meetiﬁg§§\ Prospective Listeners 'méf with counselors at assigned
™, ' school SRR
Purpose: To explore philofophy and. physical &ituations of that o
"\ particular schoal , o, ‘ : : e
Time: " Between second.and\third Tuesday of the month

-

~

Third Tqésday'of the month (Septeﬁbér thrdugh March) \\; v

9:00 -~ 11:30 at the Mental Health Association

- Exercise in team relations (School Volunteer Program
representative) < o . .

' Presentation on "How Crass Cultural Differences Can
" Affect Your Listening Relationships" (Mental Health \ti
\ : Association profes#ibnal) o ,

~

E)

) Homogeneous grouping to explore charactéristics'of :
\ _ elementary level listening and secondary level listening
‘ : (Mental Health Association representative and Schoo
Volugteer Program nepresentat@ye) . '

) 4,  Feedback

Edurth Monday bf:the'moﬁth‘(Septembér through May) .at a '
Session:

location in South Dade County from 9:30-11:00 or fourth.

Tuesday of the month at the School Volunteer Program, ’
1451 N. Bayshore Drive. R

-Agenda: The first 15 minutes will be devoted to a presentation by
: ' ' @ Mental Health Assotiation professional on a topic ofy
importance to the Listeners, the next 45 minutes will in-
volve a general discussion and the final 30 minutes will
. cover elementary/secondary rneeds, - ~ -
PR . Purpose: ' . To chéult/ﬁrofess;onal psyéFbIogfégi\a- re- ‘
‘ . ' oo . * with the Listeners .o \\ a0 N T
. ' *5. Coaching Weekly meeting between Counselors and Listener >
o Conference: ~ schools, for 5-10 minutes - h
Purpose - ' To exchange ‘information and discuss

. < ) .gress, ete. .
80

e . . LY
: N - ‘ . . N

78
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APPENDIX B
(" . . o Item 18
‘ _ ' - Content of Pre-ser%raining Films(6\2.4)

et

b

. ) . :
. In order to relate the major thrust of .the pre-servicé'tréiniﬁgjgét'vity, a transcript of

the four fifteen-minute training pfesentations has been included. The 16 mm.,.

sound/color

film are on file with the School Volunteer Program of Miami. The films focus on the follow- -

ing:

.1l. "How to Listen to Children" by *
Dr. Elizabeth Metcalf

Child psychologist in private practice and President of the Mental Health Association

of Dade Gounty.

2. "Active Listening Techniques" by
Jack Presley, School Psychologist. )

- N ’
=‘of\khe Listener and Counselor".by
ren Schlanger, M.D. \
R B IR R P SR RS S d It s teTra =

Mr. Norman Golin, Elementary Counselor.

3 4. M'How Cross-Cultural Differences Can Affect Your Listening Reiationship" by
Ms. Rossama Nyberg, Human Relations Specialist. T
Mr. Roger Perry, Child Psychologist.

%
* LN

o




L o
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BY DR. ELIZABETH METCALF ' R

¢

. \Dr. Elizabeth Metcalf-is a clinicral'psy'choldgiét 'ah'dl"President of the'Mental_gHeélth Freros
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] Let's talk a little bit about él the thing; we have just‘ddnefénd_thebthing$ th%t;
* we are going to do when we meet our Children. First, how do we get a child to talk?

Fulr

/;,p:iatevrespohse‘to the things.that you have heard. . ! , 5 |

; in a room with a child for a period of time, and he may .sit there and stare at ybu,

- by your voice. You tell a good deal to, the child by the way you -look at them," the way -

b Y

.hegitaté to let things be quiet for a little bit ... . don't be w
_ taik\;ii/thértime; Take it’easy. Children move, although they see

Association. Dr. Metcalf is gding to talk,wi;h us on the subject "How ta Listen to
Children".. : ) ' o S : : o '
In the total, I think communica;ion'is-maéé up of thre parts.. First, fouAhﬁve to .
get the child to talk to you, or.to respond to you' in some way. Then you have to ¢
.listen'properlyito what they are telling you. And third, you have to make ap apprp- -

i S

i

Now, I think many of you are concerned with the fact that you are goingi to be enclosed

and you may sit’ there and stare at ‘him, How in the world are you going to.rélate -to
each other? Well, the first thing that you must remember is that the ghild. is just as
scared as you are. In fact, a little more because, after all, you are a:grown-up and

you have talked a lot to other people before; but children are frightened when
‘ ' :

.

just not sure what this is all about or what they ére'going to get into.y~Sog:you startg

off a little bit ahead and never forget this. You are the one that puts the child:at
~ease. The first thing that you need to do is to Tet this child know that you care that
. he is there. That you are interested in seeing him, and that you are a person who likes

children ‘and likes to be with them. . ' . R S '

1.
‘.

Now, you Ean do this in many different ways. An interviewer is going to.have hig own wa§. ,
in doing.this, so I am not going .to give you any little specific thi gs that have to be
done in one way or another, but let me suggest that you tell a good .deal to‘your_child.

you smile at them, the way you greet them . . . all of -these very important first im-
pressions, that- make a great degl of difference in the way the child sees you, and the

way he begins-to respond to you. Don't rush the child, if he comes in and he is'a
little shy and he can't talk to you -- make him comfortable, greet him warmly, tell him

a little bit about yourself and what you are.there for and what this is. What §Qp“are v
going to talk .about or why you are there, and why you' may eveén tell him a little bit '

about why you are participAting = the program and that you think this is important and
that you -are deliggted.to be able to see him. In. the .meantime, he is sizing you up, and
this gives, him a chance to 88 sort of a person you are. Then, if he doesn't seem

to come through with some ideas, or to have anything that he wants to say to you, don't_

' ‘ ried if you don't -
. tQ move very rapidly,
in thet “thinking-they move at a more slower pPace than adults, so, tak
him have free time. .Now, if you are having a silence which runs off for
.bip, you might want to talk about that. You might want to say to’ the chilgj

sometimes ity}%’ﬁiﬁ§écult to talk to people you don't’know very well. OE;,

"You know,:.
etimes

. people find jt diffikult to start thinking about some of the things that ‘are ‘son rﬁingf

them, or that they want to talk to a stranger about". And sometimes you find at the

' child will say yeah, or nod his head or something and you can pick “up on this an talk .

g

Q | ‘ | ’ S _ . o F _ - v_ -
RIC -~ = e e T

(Text Provided by ERIC

Just a'little bit about how you have«this trouble too. . And when you go and meet shrange
people; you don" lways know exactly how to talk and you éag't, you can't be sure what. ‘
you can say to them“ynd so forth, ‘and talk a little bit about this -- to 18t him know. \_* -+
that it is alright, he doesn't have, to be concerned that . he isn’t very verbal right away)

or ‘that he can't think of a lot of’ things to do. 1If you are still, finding.that the child
T . " 8 L. A - ' . -

82 .

R - . . -~




- timeg it is somefhing else 'tHat you cam show the chiid. : . lceb akers which help Lo

" dng to you or telling you about -himself, remember this doesn't always have to b

-

o move

‘ . . v ; ’ L. o :
isn't responding to you very well, then the next thing that you might try.is t
into ‘something”that’ 1s non-verbal.' We hiwe all suggested,. and you will be getting

wore suggestions about this in the course of your training program, that youa bring
gomething to the room with you that you thipk the child might bé interested in . . . .
that you think he might enjoy working with,vﬁaybe—sometimqsi;t is only a Yittle toy

automobile that you can move back and forth. Sometimes it\s a Iittle game. , Some~ ~.

the child become invoIVed‘with you, because again-children are primarily non-verbal

creatures and they do nced some way of velating to you, that is not just conversation.

So, if you have something thatyou can do ‘with the-child this may be the time to

introduce 1t gt at’ the beginning when you are trying. . . the child is tryipg to

find his vway' in trydng to talk te yoy. Now, once you have the child talking or/respond- . -
' in all - -

séntdnces’and a total\conversat;on. The children tell you a good deal about ¢ émsglyés

in theirjbody:movements and the thing they do. A little child who will bgtomefinvolved

with what you are doing and play and makeztbﬂments, this child is relating to jou just -

as much as if he carried,on in'a full conversation. So when the child starts [to talk™ 3

and ¥tarts to relate to you, your very important job of listening starts, and[this is ¢

why all of yol are called "listeners"because we think that the important thing here for

you to do'ié to be sure that.you listen to the child and be sure you hear whgt he says. .

We have a saying in my business "Listening with a thigd ear, and listening with a third

ear is really listeninlg with your heart". So when you listen to the child, listen for

his feelings, listen for"the things he means to tell you but he perhaps is not able to

put out 1in the kind of ‘words that many adults would do. So listen for. the.things that )

you hear him say that.relate to his feefinés the way he is responding to you., The kind . ..~

of things that he may only give you.-in parts and gdstures apd litrtle things. .

< - . , . K .
Liste®ing in this sitdation is'different than 'listening to a friqnd at alcocktgi} party
or listening to someone on the *adio\or on TV, where you may be listening with onle' ear
doing two or three -other things, orj}ou may just be listening so that you are waitin

for ‘a chance for you to talk, as you do so often in conversations with friends. )

. o . ) . ) C
In this situation, we want you to listen as if your life depende@’dn’whaj'was happening, .
Listen” as though you had to take an exam on -this' in half an hour. Listen as though. you'-.

" were going to have to give bagk verbatim, in other words, Iisten with every fiber of your

body, of four) being, of your feeling, evérythfng that you can do. So that }ou are really
picking ‘up e&tryth?ng the child is trying to tell ‘you. _ ' - .

-t

. : ) } . S . P
Now, once we have gotten the child to relate and respond to us, and once we really. are

< involvedin the liste ing process so that . . . we have ears and we are all ready to go-

(.
.‘ ‘l'

fshould I handle this? . 83 R
T - 89 - '

_ things that we are hegring?

to the next thing thaf’comes to us that is of some concern is -- how do we respond to
what they say? How .|. . what do we come back to them with? How do we réspond ‘to the

a
<

" . & '?‘:w\.'o & T
The first thing I would like to say to all of you is don't be concerned that you have, to
solve any problem the child brings to you in any immediate sort of way: This.is-a trap ‘-
-which c¢hildren set for you not intentionally in the sens% of wanting to be meari of o
hostile or anything like that. But they yill sort of come to you and say, "Are yolt the o o |
big expert?", "Are you going to ‘solve all my problems?", "Are'ydu like«my .teacher “Whoe
.always answers all‘my questions when I ask "her this?". "I3 this the kind of pergon that
you-are?", and so, you have to establish in your early respghses that you are'ngpvgoing°\
to  core in with a lot of cheap answers, a lot vf ﬁhgrt_answe:s; a;lot of quigk answers'
- that don't completely reflect a lot of thinking and don't encouragé- the child'to ‘do higs.
‘own thinking, so don't be concerned if Ehe.child.says to you, YWhat will I do abqut, my

teacher?",  "What' is going to happen to me tomorrow?", "What course should I take?'’, 'How -

XA
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that we. are not doing our bés€f}or the,
lems. Actually, we are doing our best for .

.. . . !
I think this often makes us anxious, and we fe
N child if we don't come in and answer these pr
( the child if we encourage him to do his o hinking. Don't bae pressured to give answers. .
. " Respond to the child in a way that will efgourdge him t6 talk. Ask him to tell you more
.. - about the situation. Ask him to considersalternatives to a situation. All of these are
§£?~g very impgwtanc ways of getting him to taglk more abeut his concern-and perhaps solve it
. ®for him. “Be honest. If T could say ope important thing about your response, that is *
honest, don't try to say that the chifd is go&ngﬁgg be alright, I'll fix it. 'Don't worry.
Maybe he ‘has things to woxry about. /So be very. @5t in the way you respond to the .
child, your child. Children can tgll whether or not you are honest. §o be very honest,
"he very open, -be Very'warm and re ember to be the patient seeker after understanding, :
this child as the expert who will sdlve all his problems.

]

on't feel that you have to gre

-
-

~e

-

ty




LECTURE II |

HOW TO LISTEN TO CHILDREN

QY JACK PRESLEY-_

. - 4
. .

Hello there! I'm so glad to secd you in’thig program because I know that
you are going to enjoy it. It's a thrill to be able to. help.boys and girls
and to 8see them grow; whether they are growing intellectually or whether
they argq growing emotionally. You,volunteered because you like children,
because you are interested in them. Now I want to talk to you a few minutes
today about the pogsibility of getting children ready to talk so that you
can listen; because it's’ pretty hard to listepn when nobody is talking, right?
So, let's talk about some of the wdys we can get ‘children to talk, so that you .
can listen. °The first thing that you need to do to get children to talk is
to motivate them. Now thats a big euphemisn. you know that wef:alk about, but. ..
what does it really mean when we want to.motivate a‘child?,/We Want to get
him to do something that we wang$ him to do. In this case, talk about the
way .he feels about Ehings. Well I would suggest that, if at all possible,
before you see the child the first time, talk to his teacher, talk to his
counselor or anyone élse who works with him. Find out something jood about
' ke 2 or 3 statements that are

nt him honestly and sincerely,
Now lets dongt have any put-on, because children can read you loud and clear.
So, make sure that you are saying something that is genuine. Don't say to
Mary, "Your hair looks good", when its all torn up and she knows it. Don't
say to Johnny, "Hey man, that's a sharp shirt you've got on", when he had
a real fuss with mama'this mornini,-he didn't want to put the blamed thing’
on in the first place.: You haven't really complimented him. * ‘Compliment
him ion those things that.he really enjoys and that he has really-accomplished.

If the tedcher tells you about some nice tiing that he did in school; _het
picked up Mary's books when they dropped,. or something of that nature, that
+ is a good thing to compliment him about. In-order to motivate children, we
have to give- them reinforcement. I make 'some pretty radical statements
sometimes, but all we psycholdéists are sort .of nuts anyway, you know, and
if we are not nuts then we don't qualify to be real psychologists. So,
~that's why I make such broad statements. One -of the statements I make is
simply this; that nobody does anything unless he gets some kind of reinfofcemeng
out .of it. Nobody? *That's right, nobody does anything-unless he gets some

kind of reinforcement. That is to say, once he has déne a particular act. or
behaved 'in a_certain manner, something happens after that that the child

. himself interprets as being valuable to him in some way. If he doesn't interpret-
it as being valuaBle he is not going to do it again or at least not many .times.
.It would soon dissipate and as we say in Psychology, it extinguishes. See,
we'vq got big WOfds'fosjzskrything, so don't run away, I have some more for

you in just a little while. : ’ '

. e .
I,want to talk to you about reinforcement though, on” several levels. , I've
talked about four,levels of reinforcement, not because that's all there- are,
that's all thdt I can think of. And if you can think.of some more, that'll be
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o or five and a half hours.” You knaw, Man,

o v ¢

great. First of all, I'vo talked about reinforcement on a.basic level,
Everybody can yespond on a basic level. That is te say, if "the organism
hag a need and behaving in.a certain way fulfills the need, then we are
responding on a basic/level. If a child is hungry you can give him food
and by glving him food you can get him to do most anything you want him .
to do. Especially, if he is hungry enough and he has been without food ™

long enough, But we really dod@,deal with children on that level very often.
Most of ther time the children who come to us in school, at least, hopefully,
have had something to eat, and they are not literally hungry.’ Although -

people will respond to food; even when they are not hungry.

So, lets move up to another level
children. in your.listening situation.
you want him to talk about the things t
important to him then pronise him or ma !
an activity. Children love to be involved in activities, Now this might be

that yoy simply take him out to 'walk around the block or .to go out and look

on the campus at some of thelflowerg‘or shrubs. It depends on “the age of |, ,
the child. You'"ll have enough common sense to know what kind of things !
would interest the child. But an activity is a tre

_ tremendously motivating fdrqe,ﬂ
especially for a child who has to sit in a school: building all .day for five

its just great. to be-able to get up’ and
"walk around the hall. If the teacher asks,  '"Who would like to take a note,to :
the principal's office#" all the litt]le hands will go up, you know, bécause .
after all, we've been sitting here all this time, its high time we got time
to move around. So, if you can, give Ma-some activity, especially if it's"s .
planned and interesting activity, as a result of reaching some behavioral T
- criteria. o that as you listen to yaur /children, you find that some’ their
problems relate to their own behavior. /That is to say, Johniy. is having a ~
hard time getting along in the‘tiassnoo becauge he worlt stay rin his seat;
or because he wont listen to the teacher. bocause he just can't keep his hands
to himself. He has to pull Mary's hair, and he has to bump Billy with. his N
elbow while‘he is going to the pencil gharpeney:‘ It just seems ‘that there is
no way to get by Billy without that elbow going up. So, if you want to motivate
him to correct some of those behaviors and thereby make his own life more

enjoyable, give him some kind of activity that will motivate him. 1It's a ™ °

reinforcer.§ Then many of our children can function on the' level that wiI£'b€
called socidll reinforcement. As a matter of fact, we hope that they all m%gh;
eventually function on this level most of the time. -

Which is to say -they
simply want your approval. - - “ . . *

By reason of the fact that yéu

want your apvroval, because you
with the power structure of our

pecl:ingorder. You know, the rooster pecks on the big'hen, and the-big hen

on the, little hen and the little hen on the little thick. The child realizes that
he is .the little chick, so that if you can show him.some attention and some .
acceptance, all of a sudden he doesn't have to be the little chick any longer -
and he can elevate himself in the social order. My'whét-a tremendously motivating -
‘Power that 1is to realize that you can climb up in the social world. So, if

"You want to motivate -the child to change some.of his behaviors that are causing

him difficulties, just start bragging on him. - Just give him some honest,

are an adult indicates that most childrgn'
automatically become associated as an adult

. sincere, positive compliments.

Q-‘ -

. . 8¢9 S .

society and with what we sometimes refer to as the: -
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,_Kedémbér I said at the beginning to give the child
) then, hecause'he needs it repeatedly. We ;Zfognize in the field of
e

that children need repetition. You are

"fellow that ‘demonstrated this- truth to us

pigcon and put it into a box. Then h
bunny, run. over ‘there .dnd punch ¢t

aw

.

of this, I'm sure.
by working with pigeons.

compliment? 'DOn't quit

learning

here was a
He had a-
said tp the pigeon, "Hey, wyou,dumb

Yever, and 1'll give ypu a piece of corn."

- Do -you believe that? Of cburseﬁf'u.don't‘believe that. That's ridigulous,

you teach a pigeon that when he

because the pigeon couldn't co:/ggﬁéate.u Well then.

* accidentally to punch the lever thenpe
.him his corn. Then the ole pigeon says,

lever, I get the cogmyy/"™ Well, not the first time.
takes him about 15¢/*trials to figure that out.

time, alsq. But, if the child -behaves P

after you have visited him a second time or the thir

time.that he has done soge-nice .things
nice things that he has done by saying,
told me what a nice guy you were." And
a ¥6s of people have a big hang up with
great and grand and wonderful, marveloud
I think ¢ne of the reasons that it comes

_-born and reared in a negative society.

- sogiety is geared to the negative. As a
’ born -the doctor grabbed you by the'h

&

That is to. say, you take your automobile

out home from your work you stop.at every stop sign,

: : €8 into the box he should go over
the lever in order to get corn Well,wotld you belfeve
by ,trial and error. That is.to say you“wait until jthe du

ow in the world codld

,anq punch

that it's primarily
mb bunny happens’

sure -thar you are on the spot, give
‘"Hey ‘that's the game. I punch the

.As a matter of fact, it
So, it takes children'a little

roperly and the teacher tells you

"Boy, that was gpiand. Your

learn to use superlabgves.
this. They just can't\say,
. It comgs a 1i rd to them.

d time or even the first
» you take the tifle to reinforce those °

0

. Well,
a little hard to us is because we are

You know most.everything in ouf whole

teacﬁer"
You knotv,
fine,

matter of faet, when yoy were first

éels_and stood you ‘upside down and WHAM
right on the bottom. You know you start off, negative.

today, for instance. When you start

every stop’l}ght,'

give a turn signal every ‘turn you make, do everything perfectly, pull up in
your. driveway and as soon as you get in your driveway, nobody will do a thing
or say a word. But turn it around. Run through three of those stop signs,

and about two of those stop lights; there will be plenty said.
worth down at the Justice Building. Do you get the. point?

children to recognize that the lives

children, socially, by saying nice thimgs to then. You might, if you

opportunity,utilize ,some help

da‘giving them positive reinforcement. ' I
suggest that people stand before the mirror and act a little bit. What's

. 803 motivate your

have an

wrong with facial expressions?: What's wrong Wighfggsturesz; Use them to

)
motivate children.

Now the last lﬁg;: I have up here you don't have to worry much about.

\

- -

v

That's "’

mastery; not many children reach, that level for many things.° But work on this

social level and you can motivate children to do a lot of thin

a lot of their own problems because reall
. 1s thé best solution that can be found.

-

gs and

to solve

y a child solving his own problems' -

-

'b

¢

-

Well you live negativé.

’

/-

4

About $25 or $30.. ¢
Now, we need

that they lead can bring respénses from
us- when they do the'right things, when' they do good things

e ey
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Mod.

"Ans.

‘Mod.

. I'm Warren Schlanger and I help lead the feedbdck-sessions.

with each one of the children. At

0 S LECTURE III ~-
FEEDBACK SESSIONS . ce

WITH THE LISTENERS "

I'm Karen Summers and I'm here with,you\today to share my experiences as a
listener. - : . (

And I'm Notm Golden and I'm anfelemehtary counseio:. : :

[

Df. Schlanger, what is the roie of the listener?

‘Well Joe, the role of the listoner has really changed since the onset of theth

program. At first we conceptualized the listenervas somebody who would sit
there rather passively and just listen to what the child is saying, but really
not get themselves involved very much. As the years have passed, it evolved
that it is now more important for the individual to be a person first, and, in -
communicating with the child, to bring in his or hér own personality. These
are the best/tools'that the listener-has available to him or to her. :

'

Mr. Golden, what is the role pf the counselor withip the ‘listener program?

The counselor‘really acts as a consultant to the listener. He gets involved
in their training and he also helps them when they get stuck in certain kinds
of situations when they are working: w1th the .child.

Wérren said that he was mostly 1nvolved in feedback se551ohs.
also conduct weekly coaching conrerences, don't they Norm7

et -

o

The counselors

Yes, they do. They get very much involved in the\day to day listening program.
When things come up where the listener JUSt doesn't know what to do, they come

‘to the counselor and they cry omn our shoulder and we try to help them out.

1,

You are kind of a listener's llstener then?_

Exactly.

4

. Mrs. Summers, please describe a typicél day in the life of a listener.

i
Well, my day starts by taking my own son to school first and then I continue _
on to the school that I'm working in. The flrst thing I do js have my coaching
session with my counselor. And then T ontinue to the claﬂé of the first
student that I am going to see.. I t d spend between 20 and 30 minutes
d of the session after I have seen
my children, I try to take, mental note of what has gone on that day so that I
can discuss it with my counselor agaln. : ' -

. /‘ R 88 .-.'
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.od. So a typical day for you is being with your own’ fantily and havinpg "your relation-
ship within and then also working with your student.

Mod. How are the teachers of these students prepared for the listeners and the
listener programs in the school? : : ‘

]

Ans. We try to make them aware of the purpose of the listeMNng program - which
© ' 1s just tq provide the kids with a one-to-one relationshd. he teachers are
usually very cooperative, because they are concernad about e kids and they
are aware now,from past experiences, that this kind of a prggram can really
help. ! “ » ,
\ /

Mod. You talked i little bit about where the listening takes place. It’takéa place
in the school. Just how do you suggest that the listengrs begin their k
relationship? ot . ) ; ’

4

o’ ) . J -
Ans. Well,I usually start in mine, by just introducing myself to them, saying I was
" going to be their friend, and we would do things like find a quiet cornmer
in the library and read a book together, or we would play on the swings or
slide, or we would go for a walk or .sometimes I would let them choose what
they wanted to do. They would bring a record frdm home and wé would play
that record together or other times I would have rleally a structured time
where I had brought sometning from ‘home and we would do it. Or sometimes we
went for a walk around the schoolgrounds. There'are<mény things you can do.

(( with them.. You.can always find some quiet place, even if it is a doorstep
. in a room. You can get a quiet place by-yourself. :

Different listeners use different kinds of approaches. I remember one listener
brought ballet records and did ballet with several girls. * Not in the ‘class-
room, but they wert into another room that was available. That beécame very
popular. She had more kids that wanted to get involved with her than she

knew how to handle. i . : : )

v -

I think that is one of the reasons Miss Warren said that we change tpe philosophy
of the program because we found that we had so much talent involved' and we
¢ould really capitalize on the talents of the listeners too.

Mod. ' How did this relate to the development of the initial meetings?

Ans. As far as the relationship itself, it's like any relationship, really, it's
- mot very different. People kind pf test each other out. See what the other
one is willing to accept and one of the things that I feel is very important
is to be yourself, For éxample)todaylxancy has a cold. If Nancy was to
try to be bubbly and jovial, that wouldn!t be Nancy, today. We change from-
day to day and maybe Nancy would want to say to the childlthaf she is working:
~with, "You know, T feel rotten today," rather than try to be chéerful and
.bubbly. If I was to come up and say hello to Norm , who I know here, and say, = .
"Gee,. Norm, great to see you",he ¥ould SZnow that T wasﬁ%eally being phony, '
‘because that's not me. Then the children and the adult test each other out.
, What's okay in this relationship, and what's not okay in this relationship? A
‘ *" child might try to induce 'the listener to go across to 7-11 to purchase .all '
kinds of goodies and test the listener out. Is .that okay? If the listener
.goes ahead and does that, well th&§ the child expects that the next.time.

o )89
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Mod.

He will continue to test and 1f the listener wasn't comfortable in doing that
in the first place «and went  along and did it, she is really setting up a
false message in the relationship. . , - '
I found the children are very perceptive td the mood that I was in. I know

one day that my little dog had been stolen the night before and| I was really

distressed about this. I told one of my children. I said,"I'm tﬁ?lly disturbed
today because my little dog was .stolen last night." He §ried
shared one of his experiences with me where one of his animals had tbeen missing

I thought that was very important that he would open up and share his feelingei;\

with me., But they do know when you are in g down mood. -

Once you develop- a strong relationship with them iike‘tha;, then, how do you
actually end up the relationship? What do you suggest? Warren?

Well I think you start ending the relationship before the end really-begins.w
Because you are really telling the youngster from the beginning that this
is going to be a relationship that will probably last only the school.year.

- Then yogf have to recognize that you have to repeat this,as the end approaches,

and you go through a separation as you.do_in any other relationship.

te from you all. Joe and I would
like to ‘thank you, our guest Warren Schlangel, Karen Summers, and Norm Golden

" for sharing®your experiences in.thg listeneX program with us.

o . 190
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H?F,CRoss CULTURAL DIFFERENCES CAN AFFECT e .
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<i~ YOUR LISTENING RELATIONSHIP
My name is NancyMCooper. I'm a Volunteer Speeialist with the School Volunteer
Program of Miami, With me is Joe Butchness representing 'the Mental Health'
Association of Dade County, Togeﬁher,we are going to be exploring a tepic
of interest to new listeners. That is, how cultural differénces car affect -

a listening relationship. And to help us explore that subject, we(have two
guests. I'll let each of .our guests introduce themgselves. .’

.

I'm Roger Perry, Child Psychologist. Right now, I'm concerned with training .
persons who are interested in learning and being involved in the listener
program. . : T ;

.” -I'm Rasamma Nyberg, a member of the Dade goﬁnty Human Relations Team, assigned

to the South Area and am actually involved in training listeners for going
into our South Area Schools. )

Rasamma, I know that,during your training sessions, you developed some very
special techniqyes help the. listeners to4take aﬁﬁook at their own value
systezms. Would you |share that with us now.so that we can see what you do?

Alright! Yoy know.}hen these volunteers come to the program, they come with °
all -kinds of byckgrofind "with all kinds of redsons for coming there. To do
some goal sett bgether, we start with self awarehess type of techniques,
first. I'm very much into circles, Nancy and I do all kihds of wheel ‘type
things, circle type things. Maybe you could try some with me?. )

reat! For a circle ﬁere, we cgn certainly explore that. .

For instance, one’ of the first activities that we do v as people come in and
sit down and say hello or even doing a name game of'ge@ting,to know each other,

we try to get- them in touch with their old feelings first. We do something
called a . Here and Now Wheel, which is just a circle with a‘cross in the middle.

Do you want to do one with me?

‘Okay. . o . ) - : . ( )
Actually, verbalize four differené feelings,maybe even more, that's why it
is called a wheel.: Just exactly what are you feeling now? )

That's easy.

sHow are you feeling right noJ; very honestly verbalize it. I could say very
honestly that I am a little nervous in frént of a camera, I'm a little apprehensive
as to how this whole thing would go, that is if I were doing a training session,
I would feel‘quite comfortable and confident because I think I know what I.am doing
or talking about. I'm'well prepared for my worksho» oz. what I-am going to do

right now. That gives me'a'feeling;gﬁ_cdnfidEnce and I'm very empty inside. .~
I'm really hungry. I haven'® had breakfast’ and it makes ‘me hingry. With these.
verbalizations, we go one step further.. We kay, alright, where do you actually
feel nervous in your body? -And if you can center that, and if you're feeling
tenseness in your legs or in your shoulders or .whatever K6 ye,can get in, touch

with that and deal with it. You sece? I can try and get rid of my nervousness,

. 'stop my legs from shaking, by verbalizing jit.

l. Finding our where it is in my body that I'm feeling nervougd and then” -
o trying to do something about it.- -ih

e very fact that i'am‘aﬁle‘to share that

hl;:;;I;-I;IIIIiI-----;-L______________;____;§gL__;i__;____;;____l__________————;——————f'

’




- it automatically...T

I am feeling\less nervous right now, I'm feeling much bettér about
it -so, this/is Just a sensing type of an exercise, wh;ghAnot only
gets us togékther with'ourselves individually,_but'once'w start to
share I cou)d say: 'Joe what do you.have on gour wheel?" o

o

. : ' : .
Excited! ok, can yoH tell me where in;QZZ;:ESE& you are excited?

:Mainly, my stomach, ha, ha, ha!l
L imagine, : . . _ -

" OK. lright, you are getting.the picture_though
) : ' Y ‘

*bare getting the idea of what is the Here & ¢

"I put down,I Was excited about this program"

It's a combination.of being nervous,
&> .

Right| I am»sure.‘BUt-yo
‘Now Wheel, we_éall it,

©

0 ‘dg “. - .
. Now if the list can,do this often for themselves, they will do

ey wouldn't have to write to draw the wheel. See
it become an automatiic reaction when you are, sitting with a
youngster that you ha%e never seen before. Hogg=does one feel?

Now,' they become even more aware of how that r”“‘e‘gir} or boy is
feeling, sitting there with a stranger and Waﬁting or expecting to

open up. You see, » thif is just a sensing excercise, so if you
like that wheel 1"11 give you another one.

OK! : C R . o
Ready. - - ) ST e £

e

'
. ‘ o
1

Alright. I'll try another one this way, ‘and I'll put a small wheel
calling it, me, inside,I need to function_a lot of various or dif-
ferent types of energy. Energy is the in-word today. Hum! Hum!

,

You know.., '

3

There, are some basic energies that I have [to have to survive,
right? And we discussed that. we need food water,

sleep, air, this type of thing. But I m ght need more of one
particular basic energy than others. Maybe I need more
sleep. Someone might have to have much 'more food than T ° T
and we discussed that as basic energy wheel, ok ™
‘basic energy thing. and then we each. 6f
energy resources,that .we reach out
I know what one is mine. R

K ' - - . M -
-

3 .

‘us “have our own privétﬁQ%@?

3¢
T

Neéd,for others. ‘ . _ DU | | y

2 IN

Need for others. O0K? Then you would put it down. this way, only
becausé you could express - your need for others. This is foe's. )
This is also mine, but need F3r others could be written'this~way i )
The arrow coming into me breaking‘through ny basic energy, resources
and giving me something to g0- by, For instance, if that is a very
strong need it will be a long straight line, long line. Now, this
could be ' another shorter line which could be. -Let's see. I would
like to give ‘andther line. As a matter of fact, for me touching is

a very important thing. Isneed to be touched physically.I like to
touch others, especially those I like, so touching is a very ~ *

9z (=
°T

)

> -

~Try to think of your oﬁﬁ?f@%@ RS
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important energy source for me to function. Another one would \
be to be alone. A need time. You know meditation or some form

of a.need time is very important. It could7be a very low line.
This, again could ‘get. in touch with energy resources that are
important to me but to be aware if you are going to share with

-me what Xour energy resources -are, If I realize that your A
resource’was touching, then I would touch you motre, wouldn't .

I? 4And do you realize that this little boy sitting;here’or this
vlittle girl sitting here has an energy source that could be a very
strange one? We hLad a young pérson, teli a listener -
that one emergy s »—ce for him was smelling.. Smells of all kinds
give him a phigh. . vo he had to be surrounded with good smells, ’
smells t he enjoyed, 'incense and perfume, amd this is a

tremendo ejuvenating energizing foree for him. . So, again it

is just a way of getting to know where you are caoming from,'whatf’

you need, making you aware of what another person needs. To make -
him go, to make him rejuvenated, So that is what we call an energy
reserve; and it can take all kinds of forms. Crying can be

a real source. of energy, tension, acceptance, praise for

all of us. - OK! : : :

Ready for another ome! *

et - e e —~—- . LR
Sfoe e meem e c e e ee i emenm . 2

Cow j
Right!

OKq This one is called:' The PRIVACY CIRCLE

7z
Rere for that. .

May I'l1l givé you a new page.  You

The Privack Circle which goes very well with the listener's program ° .
me again\one\of the things that would never share with,anyone else. There are
some, secrgts at I would never, never tell anyone else. Think about that for
a minute. \Get)in touch with that. If ybu would have.to tell someone. You
- are forced “tell someone, who would you tell? It could be your own close,
very close people that would be family people, or your friend. It could be,
eéxcuse 'my terrible writing.. It could be aquaintances, but you are getting
an idea of what this Privacy Circle is all about. This could be strangers,
this could even be people that we, ‘whom we do not 4ike to have in our Circle
or almost like. I dod't mean to say enémies but People that we don't like,
‘who are not even strangers, but people we already have stereotyped that.we.don't
. like, OK? Don't Iike with peeple. / °
- — .'_‘ v — , - . . , N .
We can go on and on just examining them, what kinds of people .who we would share
qur secrets with. P ™~ v

~

»

4 v

This

is really very interesting. ‘~‘. : Rres
L 3 oy . . .
. \Yﬂodf' What cultﬁre;of factors might aﬁﬁagg the listening relationship? Vs

Ans . I'don't know if there are really ¢ultural factors but often times I found that
> ' , when people are in a kind of relationship, they are in
v - different spaces, They are communicatimg in t he same kind of languages that -
are t aditional. I think this is an ‘important thing in- learning to listén- s
o - that first of all I'we Ot to be sure that T know the langunre that you are
( y gpeaking; Lt can be o regular kind of lanpuaye Like Spantah hnd_ﬁngngh or
. “ It could be other kinds of learncd thinps, thae ot learned  to commun{cate
% Qi meanti o certnln Lhing.  You legrn thac & meann another thing,
I Uik winre fwppreant thiogs that {can be worked ‘through certainly, but
Lhey nre dunre, e Lwo people are awarg from the bogdnaing,, “that it cin
welp the rolbot tondihip . . '
help J: f,l o1 | | A $)43
‘ ) : . Gl !J‘_
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B T 3 v ' .
What can a listener do as part of the initial meeting with the child to eliminate
some of the problems with the 1ang:age. : :

- For me, I think is the same kind of thing‘tﬂ;t I do invany kind of relationship

When I don't‘uﬂdé}stand you, or T think I don't,ﬂ;?ggséand you, or if I think theréais
any kind of question at all, I say well, hey, let check it out, I ask .

you if that is what you meant, and if it wasn't you, can correct me or set me

*strajight or whatever it was good. I think<§§ét the idea of being willing

to check out whgre you think the person is coming om, ‘is good,

‘That”ﬁIfi*lead to more communicatibn than even just talking about that'specific

item and give the ‘relationship_ something in common, which they faay not have to
begin with. . '

I think so. : _ o S

What are some other cultural things that you think might affect the role.of

the listener? 3 " ’ N

Thinking,npw,that'we have listeners that are all sex set, and they come from
all income backgrounds, and we lrave some that are b;aqk, white, Spanish, and

‘they may or may not be paired up with someone who is similar.

I knéw.listeﬁgrs have asked the question,EWhat'if they should try.to pick up
the lingo. ‘Would a middle class white, female meeting with a 13 year old
black, be accepted by the child if they pick up the tongue? S

3

~ Well, agaiﬁ,‘;his‘is a personal bias of mine, but I-réally don'*t think that

there is a necessity for establishing a relationshig_ Cetrtainly you can have
a friend who is Spanish or any kind of person ¢f a dyfferent language, dif-
ferent culture, different race and you don't necessarily have.to speak that
language per se, as long as you can_develop some sort of common ground

. for communication. TIf someone were to come to me of a different race, first

.in theé near future.

meeting, and he is going to try all of a sudden to face things that I don't
associate with that person, ‘ e
- But if the person can stuile, everybody smiles when they .
are happy. If the person can smile when they are genuinely hdppy I am going -
to try and pick up on that, and I am going to say wherever that person is coming -
from he is happy. I can share with it, I can identify with it. I don't
have to worry whether he is trying to trick me! Or anything like that, -
you see. ' ‘

1 ﬁould'like to thank both of you for sharing your thoughts and ideas
@th us. I am sure that you will help any listener who is going into a a——v
new situation, 'and I invite you back any time to work with our listeners. '

Thank you very much. . o o : ~

Thank you. - o . h . - .
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APPENDIX B Item 197 Modified Training Materials (6.3.1)

>~ - — .
— . - — - o
RESPONSES‘WHICH ILLUSTRATE GUIDING PRINCIPLES
- . .FOR BUTLDING - INTERPERSONAL RELATIONSIIIPS
. R : / . - ’ . ) '
MODUiE; How to Establish_a Volunteer Liétening Program )
4

ne.

Teachérﬁ'_

Read these principles to guide you in ‘building helping relationships
on a one-to-one basis, Then complete the'prﬁptice opportunities in *
which you apply these principles. Should you disEgree with any of

the answers-given,, you may wish to discuss this withda colleague or

the Resource Person. Upon individual completion of this Worksheet,
form a small dis‘cussion group with your colleagues or the Resource
Person to test-out and justify your own Proposed .responses of the
situations and.to discuss and compare alternative helping responses

developed by your colleagues. - - .

PRINCIPLE 1 ‘ e

When another person, wheﬁher administtator, téacﬁtr, aide or student,

he feels,™and it is best to respond to his feeling tone, instead of
trying to Ki out the facts or to vérify who did what to whom: ~For
exampla, Hardld_complains to the tedcher that his friend called him a
"so and so." It is best to respond to his feelings, such as "I undet-
stand how you feel, it must,hdve made you angry and embarrassed to be

complaigi\ézn:ou, he is most often seeking someone to understand how

called that in front of your friends."

. . * . Situation 1
"I do nmot think my teacher gave me the right grade. I deserve a higher

mark than that." - Q\ -

a. "No, you don't. I saw your teacher's grade book and based on your
T tests scores, you got the grade you deserved."

2

o

b.. "Let's discuss it after I have a chance to talk with your teacher."'

N

e

c. "Your voice sounds like you are feally angry. You probably feel that .

your work was worth more." v - -

93

93 -




E S . ” PR:NcgifE 2 L
. . - ‘1.

. . . [} . ., ' '
. ‘ wﬁén a person makes a statement abbut,himself, it is often desirable
® .

to respond, n ith agreement or disagreement, but with details that-
convey to him fhat you understand his feelings\ .For exam 1e,ndhen\a. o
— . persom says, "I am pot good at this," it Y4is of littie help to tell him; .
: ' MNes, you are pretty lousy at-it," or‘to%aispute'him, "Don't say that- . ‘.
~you're really god{ at-it," or offer your advice, such as "If you tried :
-barder, you wpuld/be better." Such comments only hurt the .other per< - ‘ .
son's self-respect and decrease his confidence. It is best to.meet :

suehia statement with your understanding, such as "Some o
are hard to figure out. There is not an easy answer."
,}’*’ , -, . L4 . N . .

f,the problems

»

Situatidbn 2 °

New Listener: "I am having a really hard time with this listening business. | Sometimes

I think I yant to quit, "but-I have made a commitment and I guess I will
go on." - . .

=

, . » RS . - . o

a. . "I'1l1 bet you, would not have such a hard time if you would .structure
\  your Listenin# sessions a little more’ tightly, 'Your\caunseﬁdr'couidv
suggest some appropriate'aétivities."f\ : A

-

AN

b. "I knog X 'you mean. Someédays you do not think you are making any
" headway. istening is a complex job.° Sometimés it takes time'to*  _, -
figure thi gs out." : - . : :

o

c. "You cafd't ?Lit. Think of all the students who are depending oﬁ-you."
o . a . L . - - .

. ; o . oy,
« . . .
| / ! A oo °
. hd - . .

PRINCIPLE 3

- [ < - R4
o . . * . o .
. Peoplefnatufally have mixed‘feeliqga toward persons wHo; atre authority
N over them. Administrators, teachers, and students may ‘hAVve feelings

. . rof iiking'and resentment at the same time. All people :
that such feelings are normal agd natural, and they will. be spared
much guilt by a calm, non-critical acknowledgement and voicing of his -
. feelings: "You seem to féel two ways about him; you like him and dig-

- like him," rather than "Ypu are so mixed up. One minute you like
’ - somebody, then you si:/yég hate him. Make up your mind!"

-

2 .
i

-

. o . Situation 3, , 4
Séﬁdeﬁt:. . "Boy, that teacher in'my other ‘class. really makes me mad. He's

y 80 unfair.
Sometimes I wish I could reglly tell him what I think of him. '

-
-

‘

New Listener: a. "You're really angry at‘thgt teacher today, but last week -you seemed
e . to get along with-him 0.K."  You seem to feel two ways about him."

b. "Being mad-at him'isn't going to do.any‘gobd‘.'The teacher knoﬁé’beét;‘
N and. you should try to do what he says." S _ .
o L o B e . KRS
‘¢. "What happened that made you mad at him? Tell me facts."

1] ~ y &
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. PRINCIPLE §

.. .

-
1
X

g DR S . o :
Praise’of.a person should deal only; with his effoérts "and accomplishments,
notwith hislcharagteg and bersodality. For exafiple, instead of saying:
You are suth a good tedcher (or student; or boy), " it is better to praise
. the-achhpiishménq itself by séyiné,‘"The students are so involved in sithe
. activities you hav Planned for them. You worked very hard to develop ideas
. for each stuyd #-and It seems £8 have paid-off," thereby .letting the other
) 3 wn' ositive;iéeas about liis' personality, ' . e
. » M .

’ .

[}

. 5
»

, Helpful praié; - "Your students are- involved ‘iq’ many -
.o ~ interésting activities," LR :

. Possible inﬁefence‘—."I-have gQOd‘éaeaé-".‘v

.
-

‘ -t e . . s, .
(Unhelpfu% Praise) = "You are good'“im the classrbom. Of course, you
still”have a lot to léarm, ' ' ' S e

< . . . ’
L .

o . Situation 4 ‘

LI don't’ think tha should be meeting with Sally. THere isn't anything

‘- ., /. .really wrong with Aer, ometimes ‘I think that you don't trust me at all

"4 and only give me 2 student so:that I WOn'tICOmplain." * T

Counselors a. “That's'sillya“yog are doing a beaufiful job! And,';ﬂc&hldn't.do
: -7 without you,"" - T . / BRI

>
- e

el o o) CoT s
- /\’ ' PRINCIPLE. 5
' T ,

. ’ State criticism in a constructive manner,- Which cédnfines itself to'pbinting
! out-how to .do what has .to be_doneg/entirelyvomifting negative remarks a
about the'persohality of the person. Criticize only the event, 22£ the
peréoq, ‘For'example,pwhen the materials students are working with are not. -
"put back in the,abpnopziate place, one might comment, "I see the work area
is not‘clegngd/hp. We do not want our work area to be messy., Here is the
waste basket” and: the spgcial drawér to Put’your materials'in when you're
finished using them," instead of 'saying "You ought to know better! How
‘many times have I ‘told you' to cléan up after you'have finished? You are,
',alwéys'leaving things a mess.” A R . A e

" - ’ * N ‘ »
. . ,.)_ L
. ' . Situation 5

4

§tudent:

- "I wasn't redlly éheating on Mrm'Smith's test. . I was jpék‘;skiﬁg Tbmmy".

a 'question because -I didn't qnderspand_the problem he;gavg us."

’ o ., . S .. - -, % s'r '~.§ .t ] .
Listener: v 8.  "Now, John, repember, we are friends. You do not have to ’explain your
e . o : . e .

-

2

‘actions to me. You can trust me,"
. ' ~ .

that youy teacher

" can.find out how.well you. h _ stood. ¥qu have been dbing;ﬁ”
the ‘past few'weeks. If you have any quéstions, ask%jou; téachér.".'

s QT T
.‘ . \" . )

LI

- >
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L ‘ T
PRINCIPLE'.6 |

B -

-

Accept ' thetfdct that other eople will sametimes make us angry.
All people are entit;;Q/E express their angry feelings provided .
they do not attack th rsanality or character of another persomn.
For 'example, one might say, "I feel very angry when I See you hurt’
another person." This approach allows one tq give vent to his '
anger without causing damage, and alsd illustrates an important
lesson in how to express anger safely. ’

.

" $ituation 6

v
\

"This school system is for the birds. No one is truly interested in
these kids who are not either really good or really bad." T

~ . A <

(.1_)\‘evelop youf o¥mn ‘helping re’spong.e which 11lustratés the pr‘incipies &
that you are &ntitled to express your own angry feelings, but should
not attack the charaéter o€ personélity of the wolunteer.) ‘

* Ct * Ce e ‘~.-‘... ) .-n '
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Modification of the Listener Feedback Sessions (6.3.2) O

RerenvoIt B ‘ R x .

Item 2’0 . : L hd v ' }
. : . \ : . ’. .

tion seehssdesirable.l

<

3

he feedback redeiveq from Listeners expressing the need for additional specific
information, the format of the monthly,
fifteefi-minute in-put by the Mental Health professional in charge.
the form of mini~lecture, audio-visual
discussion, etc.: The remaining forty-five minutes will be devoted
and feedback with homogeneous grouping -

feedback sessions will be modified to include a -
The in-put may be in
guest speaker, guided
to the general discussion
for secondary and elementary Listeners if the situa-

presentation, role playing,

’ . L.
. \

-

Feedback Session

v yu‘ e 4

Number and Month

"1 September.

~ Topic . | . v,

The Listener/Studént helatiﬁhghip

- s

© WApril.
:‘e.*. .

2

#2 ‘ Qcto;er »Active Pisteﬁing Techniques .; . . . -
- i3 November | i Héw to1Déa} with Fanfﬁsy‘v . = .l
T Decembe;" l‘ ., Roles of Counselor, Listéne%\and Teacher ,5 S -
o #5 Januarz :: The Lim%ts of'the.Re}afionship !. . .
: T, . #§, February ‘ = Coping wiEﬁ Frustration : - ; J
C. "Y, 7 March~' _t Dealing with Sp"ecia'l éhild}'en ' '/’ ) ; "._“

How to Handle StressfuI'SituationS

T #9

May

Group Process Training o v

" 1410 Jypt .

Terminating the Relationship.
"w PP ¢ . h

A
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.Listener-to-Listendr Demonstrgt%on (6.3
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In this photo a Listeper is planning gome variation of the Good-bye *

Card which-Listeners may leave with their students at the end of theif

time togethér. ' @ a
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. o Target

Objective

-t ‘ou,'m.gm,-'

avf}uuhvu$ \k& Pvmzﬁnx.“u
Deadline - October, 1974

Act1V1ty

Indicator

810 ‘establish a system 8.1
or monitoring all
levels of participation

within the program

8.2

8.3

To develop evaluation
instruments and .
procedures which are
appropriate to and
effective in the
evaluation of this
program

9.1

9.2

¢

10.’0 provide an overa11
evaluation of the
""processes" of the
program from all levels
of participants and to
allow for theiyr assimila- 10.2
»tlon into.the program

10.1

v

Al
-

11. To conduct an evalua- 11.1
' tion of the '"products"

of the program to pro-

~vide data for future

improvements

* Sek corresponding numbers on
following pages for details.-
** See narrative for details.
%% See Appendix B, Items 5 and 1
and Appendix A.

.Set up- operat10na1

*%%x8 .1

guidelines and: expecta-

tions for each level
of participation ‘

Communicate regularly
with volunteers, -
sponsors and schools
{
Incorporate feedback

i

Gather information
from various sources
on existing instru-

-ments and procedures

Gather information on
specifics of evalua-
tion techniques and
instrument construc-
tion

Construct new 1nstru-
ment when necessary

*8.2

**%

8.3

k%

. *9;1

*9.2

+9.3

Administer apprOpriaté*IO.l

evaluation instruments
at selected stages of
the prOgram

Compile and organlze

L

*10.2

information rece1ved *%
) * k%

\{

Conduct field test
and/or attitudinal
surveys of a11
materials such as:

a. A competency- based
training module on
"How to Establish
a Lay Listening
Program. in Pub11c.
Schools"

" A handbook for
school-based per-
'sonnel and volun-
teer -listeners
Recruitment mater-

i%als and media
productions (wvideo

. tape, slide/tape,
radio spots). -

S5 .

~

"eq .

v

x11.1

t10n act1V1t1es

.sources . S,

File of ingtruments

. from evaluation

./ , . . ,
Written guidelines'“

Record of communlca-'

Recqrd of feedback
and changes

Log ofiresearch
activities .

Summaries -of

Record of evaluation.
activities

-

Written summary
and/6Tr chart of
information recerved

act1V1t1es £
Summary of,field'

test 'and survey
results
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. Item 22

Record of Moniforing/Cqmmunication Activities Via Fo%mal-Méé&ings (8.2.1)

Listeners, Counselors

o o .
-( Date ‘ . . Groups - . nﬁﬁw“=, T Vehicle ' . :, '
‘110/3/74 i Listeners, Counselofts’ \v Feedback Session
10/22/74 ; Listeners, Counselors . Feedback Session j
‘ ! . : -
1/25/74 . l N.E. Ared Counselors * Planning Meeting ;
2/7/14 Méhtal Health Assoc. professionals; Youth Services Comm.
School Representative P '
- 2/18/74 Mental-Héalth Assoc. directors; . . Steering Committee - . .
s Listener Representative ) 5
— v : - £
12425/74 l Listeners, Counselors’ : +- Feedback Session L,
1 { 4 _ . . ‘ : ‘ .
12/26/74 Listeners, Counselors . Feedback Session -
! 4 . Ny T ¢
.3/5/74 Mental Health Assoc. directors; Steering Committée
! : Listener Representative . o . - ' ~
| N ‘ : i
'§3[25/74 Listeners, Counselors ‘ 3‘ Feedback Session
! e : . ' s
o .
13/26/74 Listeners, Counselors Feedback Session
\ e ! .
y-‘ 5y < 7 - : —
l6/4/74 . Mental Health Assoc. directors: SteeringCommi&EEiwy%"\\§
: l o Counselors o . R Y
1&/15/74 Mental Health Assoc. pnofess1onal$; Youth Services .Comm.
, School Representative
'4/26/74 | South Central Area Counselors Planning Meeting -
;5/28/74 Mental Health Assoc. professionals; Youth Services Comm.
\ é" School Representative' ‘
:6/11/72 Listegers Appreciation Luncheon
\ . ) .
'6/18/74 Mentai%ﬂealth Assoc. directors; . Steering Committee:
' ' Listener Representative - '
JE7/15/74 Mental Health Assoc. directors; “ Steering Committee
’ : Listener Representative
38/13/7A Menﬁal Health Assoc. directors; Steering'Committee
i T Listener Representative ‘ '
'f8726/74 ! Mental Health Assoc. profeésionals; Plapning Méeﬁing
C .~ | Counselors: Licteners . - .
‘l. - o~ - /" t
{9/23/74 'FeedE%E%’Session, o

T 10%
100

I e I R TR S
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Date

croumd,

) T\\\\\‘

Vehicle

9/24/74

Listeﬁers, Counselors

Feedback'Session

110/3/74

Mental Health Assoc. directors; - .
Listener Representative

Steering Committee

{10/3/74
| .

Mental Health Assoc. professionals,
‘School Representative,

Youth Services Comm.

110/21/74

]

Listeners, Counselors : I

Feedback Session

'10/22/74

L1sténers, Counselors

Feedback Session

¥

11/7/74

Mental Health Assoc. directors;

‘Listener Representative
% : '

N

Steering Committee

)

|
]
111/7/74
l .

Mental'Health Assoc.

professionals; |
School Representaoxye

Youth Services Comm.

.,

'11/25/74

Listeners; Connseioisvf

' Feedback Session i

11/26/74

Listeners; Counselors'

Feedback Session o

12/5/74

Mental Health Assoé. difectors;
Listener Represéntative

Steering Committee

12/5/74
f

Mental Health Assoc. professionals;
School Representative -

Youth Services Comm.?

"1/9/75

Mental Health Assoc. directors;
LisWFner %Fpresentative

Steering Comﬁittee '

1/27/175

Liste 5 Counselors -

S i
Feedback Session :

3

'1/28/75

‘Listeners; Counselors

Eeeabaok_Session

2/6/75

Mental. Health Assoc‘;directors,
Listener Representative

Steering Committeew

2/6/175

Mental Health Assoc. proiessionals;

School Representative

Youth Services Cokm.

2/23/75

Listeners; Counselors

‘Feedback Session

e

f2/24/75

Listeners; Counselors:

—
- Feedback Session

- Met
Met
Met
Met

with Listeners or Listeners'

R AT A e p ey . |

. eemw e s e

}SHﬂaﬂéY'f
103 .

ey e

v AN bt g it e o

Representative 31 ﬂdmes - Y
with Mental Health Association professional or representatives 19
with Counselors 20 times.

with School Representatives 7 times.

t

times,



APPENDIX B\
Item 23 N

NAME X oL y - R
ADBRESS' . | - \

Sample Cards Used to Communicate with ' t8:2.2),-~
Yes, I will be de]xghted ta chntinue as’ :
a Lxste r 1n the LISTEN TO CHILDREN Prpgram.ll

No, I am sorry that I cannot

L1stene:é/¢ /7557

***************************************************
4 .

ontinue as’ a

" PHONE ) -

Hello "Listen to Sadldren”

We would like you to’ help us keep our files up-to-date'
Would you please complete thi ard, and all lt to.

. Joseph J, BUu ess

" Sandra Goldste?i\\\

The Mental Health.Asso

a "800 Bri#kell Plaza K
- S Mla?l, Fl., 33131

Volunteer! ; ) c s

tion.

NAME

* Y &t .
= - .
A e Lo»
B P
. C . ..

P T T

. \ ]
- ADDRESS s ZIP T
SCHOOL(S) ASSIGNED . T~
L o —
COUNSELOR (S)* ASSIGNED . I
\ ne;;o“"hlsteﬂ to Children” Volunteer' — '
This . is. just a.friendly nOCe to remind you that there
will be a: ‘ e
. ORIEATATION I o
ORIEATATION, I1 | S A
, - PLAYBACK SESSION / ?
. on’ K L - from ., to ' -
at ‘-‘V ' Z .

: Should you/ﬁ;vé any questions9 or,

i

attend the mee tiqg, please call u;\h

t 379-3642,

f you are un%

ble to
or stop

for a visit!

We'! re ‘located at 800 Brickell Pla2a

(that s at the corner of S, E. 8 Str@btf’and S«E.1 Avenue)‘

Sl L‘

>

1InA . - e P

Lol




APPENDIX B

Item 24 | T R
ngple Nogzce—of Meetlngs for Professionals and Counselors (8. 2 3) ' 5
A N oo ‘
! f | : S
CoR L Thla 1s Just a friendly note to renind'_ o
{"L you, thit there v1ll be a: | ‘
: SPECIAL PLANNING: SESSEON. FOR YLISTEN ot
- \1'0 Cl']'LDRTN""ROI‘FQQTO.IALQ /‘ND CQU‘“’SELOR! P
# . on'z Vedneséay. August 28 1974 f o
S . : g . S .
o ; ‘ _‘,_fr0“1 1:00PH to 2; 3omx - S 0
: | ! at, sThc Mental ﬁealth Assoc1ation's Board: ‘ b
PECR - Room ' (
. .800‘3r1ckcll Pla za (Ln at's the gorncr'of
i} § SE 8~Strce&' and qr 1 Avenue) : , e
! . Llease 1nd1caue your acccndance by'returninn b o
. -the attached card, » . ‘ EE
LR . ' @ ! —r t

e ) ‘ ..
l : T owill attend the sipecial planning
N meeting for "Listen to Ghildren® .
“: B T prnfcssionals-nnd counselors. ‘
-t N
R L canaotvattuno the special piannlng e
! -meeting for "Listen to Children' . .
professionals and ,cdunselors.
7 Hame - . » o
' : ! " - . !
. t . L . N ! a
. ! m'r‘r.': . .
L. . . . ‘ R v A
‘ ‘ .i;‘ b o7 =
’ ! . * E ' . 2
: L
) '
s i . [
. He . ! . ' P
h b ° - -
S : B 2 .!
é:"’;é‘ ¢ . " ' :
’ I - 1{)? . .
o | . S o |
. v S ' : \ , . . : <L . S
EMC ’ ° - . ) R . ’ L . E . . B
| . T : 103 : S Lot
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* ;b . & . W T
Sample of Meeting Minutés® (8.2.4) . .
v o YR +
- . ‘ - . . . v . o) /\ LN - .
‘ SPECIAL PLANNING MEETINE FOR "LISTEN TO CHILDREN" -

-PROFESSIONALS AND COUNSELORS .

. . N ’ phe >
-August "28, 1974 .

Introduction -

v : - L ' S TR TN
Sponsor: The Listen to Ch;ldreﬁ"?tbgram is jointly sponsored by the
Mental Health Association of Dade County, and the School Volunteex
Program of the Dade County Public Schools. 1

¢«

N

“Attendance: Those present ar-the Special Planning Meeting included:
Ronnie Bermont, Joseph J. Butchness, Nancy Coopery Michael Epstein,Ph.D.,
Norm Golan, Mona Goldstein, Sandra Goldstein, Rosemary Perkins, Gail
Quint, Barbara Reker, and Warren W. Schlanger, M.D.. ° ' :

‘Purposes: (1) To familiarize mental health professionals (New to the :

wprogram) wich the history, philesophy, objectives of the program; and to * 3
review the <oa.sae of the preservice oriencacion sessions, (2) to plan '
the inservice tr?ihing sessions 'for the Listeners. .

. R,

ol Status of the ﬁisteﬁ'EgdChildren Program = - . y - e

A Listéha:s View: The Listen to Childrén Progran ihvblxé& shy children, o
aggressive children and many types in between. The Listent%s spoke ,about

(“the emotional involvemeft that develops between the chil and-the Listener,
‘dioth expressed a positive feeling toward t program. ’ . ' :

- v

A Counselor's View: The sc¢hool counselors report that the teachers of
the children §éen by rhe’ Listeners were plleased «ith - the job that the
Listeners vere doing and were even able to—observe behavior changes in the
students. Ultimately, more than just "listening" occured. and an' on-g¥ing
relationship developed. e ' ~ . .

Update of the Philosophy: The Listen to Children program has shifted itsv:
main émphasis from passive listening techniques to a more active ¢ lation~

ship-build%ng experience, L

Y

The Junior High School Expansion: The" Listen to Children Prégfam will
-expand into selected Junior High Schools in -the South Central Area and
other areas. The Listeners will be working with the Substance Education
Specialists, and will be able to use the "Rap Room'" facilities in the

. -schools. The.,junior high school Listeners will be eéncouraged to also. -
attend the training given to peer "counselors, in addition to their Listener

/)Vtrafning. L. B ‘
. N . » ) . » . ’ ' \ . N . b l.
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800 BRICKELL PLAZA- ¢ niiAmI,

FLORIDA 33131 © TELEPHONE 379.3642 -
w - . YOUTH SERVI'CE,SMEE' ‘" S -
‘ ' ' Thursday, December 5,%74 . | '
. : . o . ! ' . N ﬂ(
. ' - AGENDA ' o
. A . . ) . . N ' ) . [ ‘9. R
- l. Call to order o ' . Carol A. Fineman, Ph,D.
Minutes of Novembes 7,.1974 Don Samuels ‘ BN
: / (Co~Chairpersons) ‘ ,
) . R ¥ A . . . e "0 )
2. Progress Reports: Nancy Cooper ' ‘
A. Evaluation of "Listen to Childred® . - o . ot
: Program . . ‘ : ' 7
‘ o AT § ‘ '% .
-~ B. New volunteer Program.sponsored by Z
‘ (\ ' Dade County Public Schoois S "
. 3, (see attached sheet)' . ‘ ' /'—.afo’é"Butchneés o=
Plans for a forum on “"Facing the Needs : . o
of Children and Youth" . .

" A. Committee members as resource

persons " - ) . : _/ ‘

. \ N N ) ) . o
N B. Suggestions for target date, . . o ‘ )
T loc4dtion, time schedule, and R : s r #
N : " Pprofessionals Cl ( .

. : A . o gﬁ;. . . .
e T4 New business , , . Ty . .- . K

‘ \5. Next meeting date : ' oo ‘ 6 K v

/ « |

",y Affiliated with

Tho Flarida Association for Mental Hoalth:

.The National Association for Mental Health . ,4:0 7
S - .

United Fuid ;\}Q S )
o Mamber Agency k.:: O B S

r~

“ -




Mol ST T "-Appendix B
'““ B . ' : . . ' l\ ‘: b .‘ v . Item 27" “‘.: . ! Cow
o ¢'. . : Sample Letter to Paréntstlementaryf(§42,6)" :
*(J . : v N 2 "ﬁ,' e ‘ . '.,'"‘:fl;’
-‘ . a ¢ L » n w ® o . Iy t;g,h' ~:-.
{ w »;h - . = E O\."_ﬁ .
: ) 5 - . G. W. -Caryer Elementary“School . S e .
by . ' , i 238 G@g,nd Avanue e e T o
) ty T K "-- o . Y A ‘ ' [ & o -‘. -,(3 v
> ) ‘( - T S I & oo N \{]~ T
e ¥ v L3 ". . ¢ Sy . i Lo -
D o ° ‘ . ; oo o d ¢
" “ » [
Dear. Parents. - —_ o, ' ’”,b_f f;) B . . . '.‘ ; L8
Our school is undertakingua v1{sten to chiidren" prOJect as- part B
J M
of our parent volunteer program.' This project involves p:oviding a team of ’
L two trained volunteer "listeners" each of whom will give one<half: day per '/%7
. week to be an adult friend to- three or four children in our school. Their .
4
purpose is to 11sten to each child talk about topics that are of interest .
{ T tg h1m~--academic.\socia1,_or recreational. it is not an academic tutoring ‘
' program, This project provides one more way for’ us to give individual
_ o . .
_ attention’ to students. T _
Your child has been chosen to part1c1pate> .
He will spend one-half houerer week from now éhroug_ March 30 just ta1k1ng
with his adult friend. We hobe this will be'a rewarding experience for him
. 3 Q ‘/ " . o
, ,will coordinate the prOJect in our school 7? |
1 N
Thank_you for your interest gnd cooperation; T .
’ . - 'n,._ ; o -
. - (Mrs ) Isabelle S. Blue, Pr1ncipa1“ ' -
) ' ' ) e G. W. Carver Elementary SchOol as e
. ’ - ’ 4 s %
» . ' " . o .
. o . " - ' ' N ‘ .
. ?-’\ L ) .(‘?d'.‘ 1"‘. \‘{
. . s n '108 4
Y %
-4
o




APfEﬁﬁiX B Item 28: Sa@ple Letter to Parehtsfsgdéndapy.(8}2.7)"

~ PONCE DE LEON JUNIOR HIGH ScHoOL. ;
L . " 5801 AUGUSTO STREET . »
CORAL GABLES, FLORIDA 33146 '

L
.

¥

\ B o N - » ' . ) - .
R.-l V. MOORE, JR. R S ‘ - DR. E. L. WHIGHAM

PRINCIPAL : : ; =’  BUPT.DADE COUNTY SCHOOLS
) - . - N . . - . . v - .
. ] 4- a J . N ¥ ‘. '

# B \ - "".'October 36,_i974 “

Mr. & Mrs. McFarlamd _ /',“
Miami, Flol'i

L4

~
-

. .Panen@ vol¥nteers who are trained in'listening_skilld are matched" L
with students and meet once a week for one hour. The listeners purposge. ,
.48 tO“estabfisg,a friendly relationship with the student and to'ligten
. “to the students .thoughts, ‘concerns, and feelings, The "liste'ner is not’

v

‘& problem=solvér or advice-giver, merely. a friend who underatandq\thét//;//ﬂw

overydue needs the chance ‘to be heard; R o

N . . . . T L
. has been recommended for. the Listeners Program and-sgems to
.be epthusiastic about it. 18 hegitant to speak’ in clas;rg.;;xd- does
want to be involved ip' I think the Listan_oora. 'ogTam

wotidd ‘be an exciting and rewarding expsrience for her. -

" This letter 18 to ‘confirm your - ary's partioipation,”
© 8lgn and have Mary If you have any quesyién
please feel-trge:ﬁo call,’ . 7 ' : 74

‘f
.




o 3 | . Item 29
Sample of Communication bet
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3‘:{"\\ 30‘ :
An Exce;pt rrom tﬂe School Volunteer Prog

 SCHOOL PROGRAMS wu:ccn NEE ,37101AL HELP
K / ' : '

4
¢ L0
N

1. - READING, SYSTE'MS L - L

The Dade ounty R

qﬁing Systems has been developed by ;he Division of‘

Instruction, Dade.Coun y Public Scho s. Projections fgr the 1973#72 school'

" with 36,000 students. The assessment/msnaoement aystem, itself is designed

. ®
<

to be used with any reading materials in "the ; chool.” It includes provisions )

primer through sixth year. reanagility leve's. It presently contains &80 :

decoding and 201 comprehension objecti ~s, All objéctives re. categorized
\ ! 7 o ]
and assessed in Eﬂtotal of sixteen/ upil assessment booklets. There C e
. . \ ! ! B "v
are also tfj/pdacement»tests, one fo;/dee%ding and one for comprehenSion.

e ./v// ,‘ . ‘ /,/ -

. ’ / o L - 7 . . P N P
2. MATHENMATICS, SYSTEMS - .7 _ S b

o Q . i
~ o . . -

The elementary mathematics program develops the basic c0ncepts, relationsy-

7 )

V/// operations and propertiee assoééated with sets, numeration, geometry. mea-
LI
surement, probability, statistics and logic. The:major dimensions of the

. program area computation‘(speed skills), reasoning'(power‘skillsy and the
. underlying pre-number skillsa Systems appfpaches to. matﬁematics ‘employ a,
2 hnology and the components, or sub-svstems for individualiaing instruc-

n for.potentially gifted average and below average students in the

regular claserom and school setting. Systems apprgaches include. .
' . ,’ A .', o

.+ -a. Ao assessment sub-system *

. s ” ’
" 7b. An instructional sub-system .
L . . . Q . 3




ey e

- Do l_: S - \4:/‘;,a.: E | .( |
ThevKindergarten Program, develOped by the»éouthwest Regi::al\faﬁbtatgry ’
(SWRL) for Educational Rese:rchgand Development will be uged with more than )
10 000 students in 161 schools in/bade County during the 1973-74 BcHool
year.. The SWRL Program consista of two basic systems and support systems.

The first basic,system The Instructional Conceots Program, develops 96

o,
'

concepts-colors, sizes, shapes, amounts, positions, pre-math and pre-reading

terms. ‘The second systemg The Beginning Qeading Programa includes recognition *
. Coar

of wor& elements and letter nemes, a reading vocahulhry of 100 words and

v

,,the ahility to\attack words composed of learnedgelements. These skills, o

. »

in addition to béginning comp;eh%nsion skills, provide the basis for. a Q_

\
child's futﬁre success in,reading. lro ensure each child every chance of ‘“:
- 8uccess, SWRL includes’support systems whereby specially prepared materials

Y e L . o .

. enable non-professional tutors and parénts to supplement .regular classroom .

instruction.. -

.
¢ .
? . ¢
o !
p]

4, "LIST'ENERS"' Lo

This program, developed co-opegstively with the DadefCounty_Wental

Health Assocﬁation and the School Valunteer Program,.recruits, traiqp and’ ¥

. 5 I o, f

«places volunteers to act zs 1isteners to elementary level students. The

1isteners work under the direction of an elemcntary school counselor who -

.

. selects the students and supervises~ the program. Working on a _onerto-one

or small group basis, each listener attecipts to build a positive relatlon- '
/ . : J ’ ~, ’
ship with the students. Ths groj;im/is not crisis-oriented it merely

=

open atmosphere. Additional At~

trips to lessen anxiety and crea

-

service training and advice is provided by the professionals in the‘Mental’

ﬁa-Health Association.v
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oo _ Sources of Informat:ion during Evaluation Phase (9.2) . - . >
(‘. . . . : w R Indivi°dugis“ . " | Lo :“:J.;'-? o tag o
. Primary Consultants: _ : - L .
. - . . . o - . o E )
1l.s £r. Michelle Kavanaugh University of \Iiam:L_ - e ! A o "
2, r. Audrey Jackson, Coodinator of School Volur;teers A : .
A, . . oo ) , . . L e . ." . . .
Others: . - < . : T : }‘ - L -
©t " . ' © ) LI ) v ‘\. ol » ;
. ‘o . < :, .

3.' Dr. Diane Bakek, Uni’versity Jof Miami School* of Medicﬁe S R -
* 4. Dr. Carolyn Garwood, UnI'vérsity of Md.ami School ‘of E'ducatio‘n o . - :‘

5.. Dr. Betty Row‘en" ynivérs:Lty\ef ,Miaml, School of Education o7 » K
* 6.5 Dr.) Michael Epstei.n Un‘iversil:y of Miami Schoql of Pbychology . ~ = . © -
PR & * *Dr.,. delg-Eisendnath Goddarcf-College, Graduabe School . a A
e -, " 8, "Dra Ray Fogter, F'loridg State’Dephrtment of Educatibn, REE e
o o D -: ,ESEQ Title IIIB Evaluat:ion Sp‘ep%alist:‘\ B > :5' C o e .y
o '. 1" . — L ‘;\\ el e . * f‘ : -A < o . ;0; "“f:',,‘_ ; \g" - :‘\ it ‘ ". 4
. "' y./' N - - Y . . } E; . " TS ‘ - . L - _\J’ - . :..‘-\ o J.." Iy ] . - 4
. . S N .t - . ¢ s . " s e -~ - 3.
D RN S, N S L s T v B R Y
. S, L Boo'ics and’Publlcations C A A A
) ' .. , S op . " . ‘. . L A ' . . i »
. ' l:. * . ) h ) . ) i .\' . * \’ <" ﬂy‘" * Y ‘v‘
PR a . - . L L .« . ' sre -~ - ' L
- v‘,-; ‘ ,_' $ e s LY '_' B + »_.pl‘,- ; ’u Ay v -.l'...‘:
Cdmpbell Donald T. and Julian c. St,anley, (1963) : ": - Ceo®OeT LT o
L " Expefimental Aand, Ouﬁs:.—Experimental Des:‘.gns for Research‘ D T . _
Chicago Rand: McNally and Company. . . R
(‘ Gord‘on, ‘Ira J. (1968) A TestManual for +he" How I See Myself Sca.le,. ' LD
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e \ , (1), You know you‘have

e D . i

4  APPSmDiY O

. | . Item 32 ¢ . L
oo " Carkhuff'Facilitative Index (9.3'..1) o
. . \ . . .

Y

Excerpt 1 | .
meLres: 1 Gon't know if T am right or- wrong feeling the way I do. But I
find my's=lf withd-awing from people. I dén't seem to sodalize and
. Play their stupid little games any more. I get upset apd come home
depressed and have headaches. It sl seems so superScial. There was
! . * a time when I used to get aiong with everybody. Everybody said,
. ' . »is't she wonderful. She gets zlong with everybody. Everybody
v bkeshen” I used lo think that wag romething to be really proud
° of, but that was who I was at that dme. I had no depth. I was . -
whht the crowd wanted me to be—the particular group I was with.

-

~
..

T % .

- ° BELPZR RESPONSES:

changed a lot. There are a lot of things you want to

do bu? no lenger: can. ‘ s .
(2) , You'are damned sure who vou car't be any longer but You are not syre

. who you are. Still hesitant as to wl'fo‘you are yet. C .
- (8) Who are these people that make you so angryf Why don’t.you tall then,
*+ - where to get off! They can't cogtral your existence. You have to be your -

. own-person. ;. .. : .
~ (4) " So you have & Social problem involving interpersonal diffculties with’
- others. St . . h T

'y .

. e Te ' .
~ Ezcerpt 2 TR oo c

-~ HELPEE: [ love my children and mv husband and I like dox’ng Host house.
“- - hod things:. They get boring at times but on the whole I think it
S . can be a yeryrewarding thing at tites. T don't raiss warking, going

. to the officeievery day. Most Worher complaia of being just 2 house
K wife apd just & mother. But; theh, again, I wonder if there is more
for me. Othgis say. there has to be, I really don’t know.
. 1 - T S
. EELPEK RESPONSES: ., | o . . g T
Ty Hmin. Who are these other people? -~ . v
(2) So you find yourself. raising a iot of questions about yourself-—educa.
. . «fonally, "vocationally, . . -

. '

(38) Avhy are you dpminated by ‘whatlothers see for you>If you aré-come - . |

- fortable and enjoy being a housewife, then continue in this job. Thepole -
* of mothér, homemaker can be a full-time, self-satisfying job.
(4) While others raise these guestions, these questions are real for you. You-
-+ doigtknow if theré isimore out there for you. You-con’t know if you gan
‘, find more fulfiilment than you have, . : ' :

t

’ . .ot

Al . H LY . N - N
. .. 7 . .
« Ezcerpt 3 ’ X v [ - “'
> * ‘. ’ - ' e n '

. LESIPEE: ‘Sometfimes I gquestion,my adeguacy of raising three boys, especially

., v the baby. Icall him the 'baby'-—-we‘.]', he is the last. I can't have any
.L_,,I -, more..So I know I kept him a baby longer than the others. He

- won’t let anyone else do things for him, If someone else-opens the
e : door, k& savs-he wanrs Mommy to do it. If he closes the door, 1
«~" . have to open it. I ‘encourage this. I do ik Z don't know if this &
.. ' < right or wrong. He insists on- sleeping with me eyery night and*l

allow it."And.he says when he grows up he wori't do it any mose.
Riglitnow hé is my baby and 1 don’t Giscourage this much. I don't
¢ know if this comes out of my need? or if I'm miking too mush out
- 7 ofthe situation or if this'will handicap him when ke goes to school—
' , breakih,'g‘aiva‘y from Mammia, Is itgoiigtobra traumatic expefiense
for him?Is it sometking I'mi creating for him? 1 do worry more about
my c.lxﬂifdm: lh.m_ I think snost W_x?ﬁn’lhcr,-: do, - .




y
o o ‘
(2) Is it perkaps possivie for you to have the child become involved in a
siluetics sucli as sutne experiences in a public park where the child
~ could play and perhaps at a distance you could supervise~where the
child can gaini some independence? .o '
(3) Could you tell me—have you talked' to your husband about this?
() Whi].e you are raising a lot of questions for ‘yourseif About yourself in
- r_elanon to your youngest child, you are raising some more basic ques:
tions about vourself in relation to you. In lots of ways you're not certain
where you are going—not sure who you are, ! '

Excerpt 5 . B _ e
Imzee:  Gee, those people! Who do they think they are? Ifjust can't stand
. - interacting with them anymore. Just a bunch of phonies. They leave
- e so frustrated They make me so-anxidus. J get angry at myself,
I don’t even want to be bothered with them anymore, I just wish
I could be nonest with them and tell them all to go to heli! But I -
guess I just can't do it - -
They really make you very angry. You wish uld them N
eEcctiver than vou c‘}' 7 ' you eo d baacie more
Damn, they make vou furious! But it’s i It’s wi : '
3 ) : just not them. It's with
too, because vou don't act on how you feel @yo m’sclf
(3) Why do vou feel these people are phony? What do they say to-you?
(4)  Maybe society itself is 2t fault heremmaking vou feel'inadequate, Siviny
.. you this negative view of yourself, leading c),'ou to be una'blé t > hving
o fully interact with others. - i N ° su
.Excerpt 6 ° . . R Sy
. 1 . - 1 . . .
.-, &ELPEE: They wavé that degree up like it’s a pot of gold at the end of the
S - rainbow. I used to think that, too, until I tried it. I'm happy being
. . .- housewife; I don't care to get a degree. But the people I associate
. - with, the first thing they ask is, “Where did vou get your degree”
*-Ianswer, “I don’t have a degree.” T2, They look at you like you
are 'some sort of a freak,‘sc)x/ne backwoodsman your husband picked
* upalong the way. They actually believe that people with degrees
.are better. In fact, I think they are worse. I've found a lot of people »
‘without degrees that are a hell ofa lot smarter than these people. :
- They think that just because they have degrees they are somiething T
special. These poor kids that think they have to go to college or .
- they are ruined. It seems that we are trying to perpetrate a fraud
on these kids. If no degree, they think they will end.up digging
ditches the rest of their lives. They are looked down upon. That
- makes me sick. : ' . S

.

e
. s

HELPER RESPONSES: - - B . ' ' -
(1) You really resent having to meet the goals ather people set for you.. * .}
(2) What do von mean by “it makes me sick?” . : : :

(3) Do you honestly feel a degree makes a person worse or better? And

) Dot having a degree makes vou better? Do you realize society perpetrates
many frauds and sets many prercquisites such ‘as a degree. You must
realize how doors are c}Bs{ed unless you have a degree, while the ditches

i

. arecertainly open. |, ™ e _ ..
- (4). A lot of these expectations make you furious. Yet, they do tap in on -
' something in yourself you are not sure of—something about yourself in
.relation to these othler people. . . S : o

Excerpt 7

meLyEE: | get so frustrated and furious with my daughter. I just don’t know °
- .what to do with her. She is bright and sensitive, but damn, 5}:"
bas some characteristics that make me so on edgé. I can’t h:mdn: :
it sometimes. She just=1I feel myvself getting more and nioze ang?):
She won't do what you tell her to. She tests limits like mad. 1
" scream and vell and-lose control and think thére is something Wrong:
with me =1 oot an undenstanding mothee oe something, Damnl




g

. HELPER RESPONSES: '

-

co (2) Why don't you try giving

v T

'DUJ, S0¢ wwu Ut as onery as she can ve. and thea i scewin dnd yeil

-and I'm about ready to slam her across the room. I don’t like to

feel this way. I don’t know what to do with it o T
. .- . : 4 ~ . |
WZLPER RESPONSES: . b
. {1) So you find yourself screaming and yelling at your daughter more fre-
-quently during the past three months. o

 your daughter some very precise limitatio
“Tell her what you expect from-her and what you don't expect from
No excuses. ; : .
* {3) While she frustrates the hell out of you, what you. are really asking \is,
“How can I help her? How can'I help myself, particularly in relation to
. this kid?” : : .
{¢) While she makes you very angry, you really care what happens to her.
- . Excerpt & . . .
arLpee:  He is ridiculous! Everything has to be done when he waats to do
) " it, the way he wants it done. It's as if nobody else exists. It's every-
.~ ....: ' thing he wants to do. There is a range of thingsI have to do—not
- . just be a houskwife and take care of the kids. Oh no, I have to do
C ~ bis typing for him, errands for him. If I don't do it right awhy, I'm
"~ stupid—I'm not a good wife or something stupid like that. I haye an
identity of my own, and I'm not going to have it wrapped up in
: him. It makes me—it infuriates me! I want to punch him right in
"+ the mouth. What am I going to do? Who does he think he is any- *

.. MELPER RESPONSES: S -
" (1) It really angers vou when jou realize in how many ways he has taken
.advantage of vou. - " v '
{2) Tell me, what is your concept of a good marriage? ' :
) Your husband makes you feel inferior n your own eyes.. You feel in-
competent. In many ways you'make him ‘sound like a very cruel and
destructive man. S ]
(¢) - It makes vou furious when vou think of the one-sidedness of this rela-
- tonship. He imposes upon vou evenywhere, particularlydin: your .own
.- struggle for your own identity. And Fou dont know where this relas .
tirnskio js eoinr :

A S L

‘®epee: | finally found somebody I can réally get along with. There is 2o
: - pretenticusness about them at all. Thay are rezl and they under-

stand me. I can be myself with them. I don't have to worry ab@,
what I say and that they might take me wrong, because I do some.
tmes say things that'don’t come out the wav 1 want them to. |
don’t have to worry that they are going o criticize me. They are
just marvelous people! I just can't wait to be with them! For once
I actually enjoy going out and interacting, I didn’t think I could ever
find pesple like this again. I can really be myself. Tt's such ,

. wouderful feeling not to have people eriticizing you for everything

. you say that doesn't agree with them. They are warm.and uhdqi
standing, and I just: love theml! It's just marvelous! '

(1) Sounds like you found someone who really matters to you.
(2) Why co these kind of people accept you? ‘ 3
-(8) That's a real good feeling to havé someone te trust and share with

“Finally, I cap be myself.” '

(4) - New that vou have fonnd theee proeple_whn enjny yon aged whony yoy

) o Tay vt d G bhieise q.l_ih ﬂn.-—s-“u-n‘cl»- Faogit nl-lvonl 0""0) TS n"n.b
Whoe analw pon ansenns Wpoond- o taee wals '
waderst e el o ETTITRNCH (F TR Y a 4
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* HELPER RESPONSES:

° BELPER RESPONSES: o

L -proceed no further until all relevant persons have responded

. ) BRER
. . .

s LIS
0

. . . . » .|$°‘ ."t‘-"‘:k‘\‘.‘f'.'.
You dont unuerstand me. You don't know I'm here. I don't even .

think you care for me. You don’t hear me when I talk. You seem
- to be somewhere else. Your responses are independent of anything

. I have to say. I don't know where to turs, I'm just so—doggone it
. =1 don't know what I'm going to do, but I know you can't help
*~  me. There just is no hope. =~ %~

(1) I bave no reason to try and not to help you. I have every reason to
want to help vou. ’ :

'

can we proceed to work on your problem eSectively.

{8) 1It's disappointing and disillusioning to think you have made so little

progress. - . , e
(4) .I feel badly that you feel that way. I do want to help, I'm wondering, -
- “Is it me? Is it you, both of us? Can we work something out? -
Ezcerpt 16 SR T

EHELPEE:  Who do you think you are? You call yourself a therapist! Damn, ,
"here I am spilling my guts out and all you do is look at the clock.
You don't hear what I say. Your responses are not attuned to what
I'm saying: I never heard of such therapy. You are supposed to'be
helping me. You are so wrapped up in your world you gon't hear
a thing I'm saying. You don't give me the time. The minute the -hour
is up you push me out the door whether I have something impartant
to say or not..I-——uh—it makes me so goddamn madl :

(1) You are suggesting I'm wrapped up in myself. Do you think that perhaps,
. P OF. VO T - _
in fact, this®is your pfoblem? ) . o
{2) I'm only trying to listen fo.you Really, I think we are making a whole

7. lot of progress heze. = .

- Y

(5) You are pretty displeased with what has been going on’here. *

..{%). Allright, you are furious, but I wonder if it's all mine or i5-there some-

s : : .
thing else eating you. . ;

Stop! If the reader is administering ar being admir.istcred,the'
standardized counselor responses to helpee stimulus expres-'
sions in ordeg to assess level of discrimination, he should

1

in accordance with instructioris. . _ e
. Fdh L
- bf“ -
.
. 9 . .
- ) i
* 1
B

(2)° Only when we establish mutual undesstanding and trust {Ad only‘then :

e . -

o

-

-

Y
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great 1 can't-believe it’s true—it's so ZiethiI iave a secretarial5ob.

., »7..Icanbea mothex' and can have a partitime job which. I think §
e T - Wil en)oy very much. I can Be home whén the Mids get home ffom
Ty school. It's too good to be true. It's so ekciting. New horizons are

s, unfolding. I just can’t wait to get ‘started) It's*great! -
F ©  HELPER RESPONSES: T
(1) . Don't you think you are biting oE a little bxt
et Don't you think that working and taking cire
Lo little bit too much? How does your husband:

£
[ =
£
=]
é
¥
»

<, though there are some. tl"“g?;: you don’t kx:o*v along the way, xts Just
excjtiag to be gone. - >

* (8) Lef me caution you to be cautious in your judgment. Don't be too h..sty
: Try to get settled frst.

(4) Its a good feehng to contemplate domg these thmgs,/

\ . n — et e AT A -

E:cerptll - X SRR

m-:grm I'm so pleased with the kids. They are domg ]ust marveIous}y.-
. have done so well at school and at home; they get along togcthm‘ '
Jts amaz:mg I never thought they would. They seem a little older.

‘I‘hey play together better and they enjoy each other, and I enjoy

boys. I didnt think it would be. I'm just so ‘leased and hopeful

It's marvelousl ~.

before? You mentioned your- boys. How about ycur husband? Is he

3 Do au feel this is a permanent change’ v
:4; Hey?' that's great' Whatever the problem, and you know there "will be
problem.s it's great to have expenenced the positive side of it.

t

th‘:“pt 13 i . i o ) * .\ 3
8xurEE:  I'm so thrilled to have found a counselor like )ou. 1 didat kaow
. any existed. You seem to understand me so well It's just great! I

fesl like ' coming alive again. I have rot felt like this ia so long,

HZLPER ‘RESPONSES:
1) - Gratitude is a natural emotion,
(2) .This is quite nice but remember, unless extremie: caunon is etexused.
. you may find yourself moving m the other d..echon. ' » e
) Thats a good feeling. ’ i
. 18) Hey, I'm as thnlled to hear’you talk this way as you zrel Im pieased
that I have been helpzul. I do think we still have some work to do yet,

SRSNY tur . © . '
(4) You just-don’t knnw what to suy at thisanoment,

' ¥

' : v

. h , les

A second I¢ase on_hte. I found'a marvelous ;ob' Its* greati it's s S

org tHan you can chew?”

"(2) _Hey, that’s a mighty good feeling, You are pn your way now. Even |

_them. Life has become so'much easier. It's really a joy to raise three.

ER RESPONSES: S L
) 1It's a good feeling to have,your h&%mm
(. _ (2) Lit possible your kids were happy before but you never noticed it

though . . o

. pELeeE: No response. (Maomg abaut in chazr.) . SR
Tt v, . Tt e
HELPER RESPONSES: T )

L (1) You can't really say all that you feel at this moment. - - o0
(9) A penny for voir thimsghte, : I

4‘«'1’ Lsw rad bt vaiel Llughia ooy by oyt umdu e luuuhu i O w- iou‘-.q .
S 3

N for the future, For them and for us. It's just g areat’ I can't believe, it.
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LIMECTIONS: - Read each statement and decide how you feel about it,” Then circle~
the number which most nearly corresponds to your feelings, Finally identify some

specific reasons for your ratings in the section marked 'because",
TRAWNING COMPONENTS: ™ .0 .0 7 Lol Lt
T L STy e T - StYongly L Ute . Strongly

o . S S - : -;.«.ni;_j;,‘pisag ee oo Agree

.4 “The 4-hqur pre-service training sessions are a -7 . 1 2 3 4 5
“valuableNpart Of the training program. ., . ;LT maTs T
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2. The monthly féédback'sessioné'ére.a“ﬁaluéble'f*’ S | 2 3 4 5

' > . - ¢
part of the training program.. . - ‘Because! .
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3, The schoolrleﬁel orientatidnzﬁy'the Eoﬁnéelorf 1 2, 03 4 5

and/or school administrators is a valuable R Becausé: L ‘.
part of the training program, ' L ik e - ‘

. . IR ‘
SCHOOL~LEVEL, CONSIDERATIONS: = - . oo 'l o i
* ' ' * ® .. ! : ".. “T 4".""’ o . ' . . * '.' ‘e v . . v .
. %. The listeners are regarded by the faculty'as .. -1 ~ 2 '3 . & 5
a'contrihuting member of the total school team. Becauses - . . - .
v . k.":“‘-. Pt . ' .., .. "’ '.~ ro" ) ’
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Strdngly

Strongly ¥

- , ' s Disagree - Agree +
The listeners are regarded by the administrators 1 2 3 4 5
of the school as a contributing member of the Because:
total school team, _

\ . ) : ] B "
The facilities at the school are adequate for 1 2- 3 °4 5.
the needs* of the listeners. : Bdcause: =
. .
ROLE OF THE LISTENER: o S . .
The listeners helped meet a deflnite need in . 1 2 3 . 4 5
the schools. _ N ~ -+ Because: . -
. '} .

\\» N N . . O .
The listeners weg: able to establish a = ' 1.2 3 47 5
satisfactory relationship with the students. ‘Because:
The 1isteners affected the behavior of the’ o : 1 2 3 4 5 ;
‘students in a positiVe manner . o Because:

> t
- 1
’

A

t suggdstions would you make for motivating others to participete'as listeners?
Write ansver on back) . o : : - ,
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// 4 Procedure for Coding

This Observatlon instrument has’ been de51gned to sample in 15-sec9nd

units the. natural behav1ors of the chlld. The optimal length of an

o - . Y

_‘observatlon appears to be approximately 30 minutes.

¢ 13

a
v - "

_The observer upon entering the ciassroOm should seat himself where he can

see the ch11d's face and hear any conversatlonal interactlons spec1f1ca11y
/
between the teacher and the child be1ng ob&erved ‘It is recommended that _

5 add1t10na1 mlnutes be taken at, the beg1nn1ng of the observation for

‘familiarization with the situation and'peacher's style. The observer

might code silently to himself without recording thus setting the tempo.

This additional pre-time also permits activities to‘bé vesumed by‘teacher

and pupils in a manner more nearly that which ‘existed before the interruption

of- the observer's entrance. ¢

Categories Defined

1¢;vTask Oriented -~ Performing assignedeork or a self initiated task which

“is not in conflict with framework of the classroom or teacher perm1ss1on.

.

This category 1nc1udes active work in assigned areas, examples would be -

workbook .activities, feedlng f1sh wr1t1ng, spe111ng or ar1thmet1c lessons,
‘s W

art work; etc. It also 1ncludes thoughtful star1ng when ch11d seems to be

»
.

involved in, the work of the task. . .

Mark R 1f task is performed in resPonse to teacher d1rected activity.
/ .

Mark I if task is 1n1t1ated by the ch11d. N

* a
s

Examples.

Walking to reading circle, taking seat and waiting.
’ Passing'papers'or books at teacher's reqnest..

N

y

121




Writing a creative wfiting story about teach_ ‘assigned Bapio.
. Al‘o\ ) . i

LUy

Goes to classroom library to select‘a boow'
(Teacher does not givevpermission or

» l

Gets up from desk walks ‘to book shelr and gets dictionary,

returns to desk "

ARG

Social Wd%k 0rieﬁ&ed - This category includes any social remark tinter-._

. '\s - " g

change, or action wﬁich is task oriented. A child may 1n1t1ate social

contacts in relation to his work. He may respond to another 's work,

he may é&xplain a task to a peer, he may note another s progress, give. or "

-

N ,
get suggestions in regard to task,. or he may initiate 1nteraction with

,..o

teacher in regard to a work problem.' ReserVed ‘or-social needs in RS
14

N [N

relation to work task. In discussionfparticipation any verbal contri—'
bution is recorded under this category and "’ any evidence to contribute,
such as hand raised to ask a question or reply .to one. ‘Record'by in=- o

dicating the target persOn; “for same sex, 0 for opposite sex, andwg

, -

for teacher.’ Record ‘a circle if 1t is to more than one. Indicate I if
4 ° L
initiated by the chil Indicate R 1f it 1s in %esponse to another 8-

©
CLa

.dnitiation. o i S

Examples: e s , e

~ L

The" child is allowed to stand or s1t by teacher to work ratner than at

his own desk i During that time the teacher s presence is d1rectly next

to the child even though he may be receiV1ng fio. Specific help. Chlld is

- N

asked to go to blackboard to write answer,'etc. and answer 1s a com—f“‘

L . -

munication to others in that they all watch and respond just as though

[ 122
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~hé‘had'oe¥formed grally'
N _Child answers teacher's questions asked when she has not selected
‘

a’ particular dhild and appears acceptéﬁt of children s answers wi

raising hands, indeed seems to expect this.

/

f§i~or di

.

‘81 or 01

"I'm done with the first part. Are you done?"” : © 81 or
vy ] . - o ) w .

"That's good." (G rove C .child" rk).~ - " 8ior

Unrelated Task*Oriented - Child's i/;efest is focused on a task

»

which is not agsigned by teacher. E;g.,fdrawing, putting together

oaper clips, e Y

,Record A for Academic if child is reading or doin any
school work. ‘ .

Record N or Nonacademic if hehav'ér;;//othernise} ?)/
Verbal contributions;_noh(ino@ t to reply: E.g.,

| ; "What”" ‘"Repéat th ‘uestion e '

It isvalways

<and therefore no .I is necessary. The exception won d be in the above
mentioned case where a response is called for by tle teacher and the

child s response is irrelevant in wh ch/}ase an/:,isfrecbrded

following" A.

Examples.» - _
/ / ‘ .
///Child is attending to items of his own clg hing and this engages his

23




dt room or taking lopg route“to
assigned area rsthe thaxi

Coloring or’
be complete

Combihg h?

o

. .
] v . .
.

inds are in his desk interest appears more
ceptered on what is going .Qn inside the desk : "

ild goes to Bathroom, drinking fountain or to wash hands

. //Ehild is watching the work activities of reading‘group with

/.

interest . g

\ Tooe B
Child is reading a library book rather than doing assigned
work '
}

-
0 A4

Child is flipping the- pages 'in texts when activity indicates
that he should-be attending,to a specific _page

Working on assigned taak while the teacher is giving thes

- directions

i

Social - This category includes any aocial remark, interchange or

v A °

action. 1t includes mutual horseplay, friendly conversation and

* » @

gestures and any funny faces to. attract attention. It is purely
a social interchange with no task element iﬁVolved..

Record by indicating the target, person° S for samé sex,,0~for

opposite sex, and T for teacher. Record I if initiated by the-

& ‘s

child or R if behavior is in response to another s initiation.

© .
~ ? . L4Y) . .

Examples: - . . ’

During“ac%ivity 1 «"I'm first at recess to bat." -
During activity 3 - "Miss X, what time is recess?"
During activity l - Chlld approaches Teacher while

getting materials out of -desk; .
what I did last night?" .

124
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*

. 5.0 Aggrégﬁion'- Any behavior which evi@epéhq’daéfeapec: for the rights *
N 72 ' M . - . .

" of others with intent Onfnhé parc'of éhe'child. Iélmay be retaliatory,
physical or non-physical, e.g., hitting dthera;.temp¢f tantrums, ¢°
defiance' for purpoée of defiance. Thia“&ghavior probably eauses most

|
inferences, . L

.
4 .

Recorq by"indicating the target pérson;'s for same sex; 0'foreopposiCe:

sex, and T for teacher. If no target seems indicated Just tally a mark.
Examples: ' o o ' ) T

&
'

Makiné noiseq»del;berately to distract classroom teacher; squeals,
grunts, or loud'singiﬁg."Watching teacher for her reaction. t

Dropping pencil over and over onto desk to see if teacher will ask
him to stop, makes noise in process and watches teachet who has ' .
- previously télM him to stop.® , : ) Ti
' ‘e ' I

Hitting or pushing anéther while lining up to go to lunch. Si or 01

Running to line or chair' to geé the fiyst or a Special‘position; Si or 0%
Destruction of property; his own or others, e.g., breaking crayons,
tearing up paper, throwing paper on the floor, .scribbling on

_ another child's paper. ‘

Refusal to comply with the directions of the teacher issued
specifically to him. . ' Ti

Looking over another child's work for the purpose of'getting .
answers, this must be clearly indicated copying. ) Sior-0i |

Taking another chgid's materials from his desk without asking 4
permission. . Si or 04

Teacher asks child'tO'put‘all four chair.legs on the floor, he
does for a second but immedidtely raises two off the floor.
Hlollering out to capture Teacher's attentjon while teacher is
talking or listening to another person. C -
Arguing with teacher -
T: Get to work noWw

S: .No, it's too much,

[ ]
Withdrawal




-

. . ? . . ' ° ' ' . R R

Record N if wandering off- from the task
. others without appdrent reason. , -~ 3 .
Record D if day dreaming, staripg in spnce'noc qppdqg%;iy.focua
on work., Generally the eyes will discrim;nn}éitha dif
, . . . “ et
Examples: - ' '

. .

Staring fixedlyf@ﬁ nothing particular = .

Head. in arms on desk following: tecacher diénpprovhl

+
il

Made to atand in cormer ard crying’ ' s .

: lobking?agoﬁgd;'ﬁatché

s .

ed '

faronce,

JPlaying with fingers and ddes’ so aimlessly; no real interest ‘-
v ) N . B

in this activity o e , , ;

. .
By . G

Looking.nrguné at otﬁcré:in the room';n a scanning ﬁanqbr

.
kY . . - " - .
" .

> s AN




i)

'COJV ELQR please note that there are two steps ‘to each situation. In step one,,

: the namqs of all the students in the rooa to whom, they think the description
_ applies, In step two the students are asked to look back over the list and mark

B we wi11-work on- an activity which w111 help me know this c1ass better nnd

- a story. about & person, then I vould like you to write down the ndme of any -

11 ’ o . . “~ . &
.

. Aeeemm 6 Tew 38 Gunp le :va\uaucm D-n-tvu\mﬁ- {9234 B
L nmscr:qws FOR,THE REER PERCEPTIO‘I GARDS . d

TEACHER please write or have cach child’ write his name on the" chalkboaﬁd so0 f
that it can be used as reference during the,activity.

-

COUNSELOR,‘be sire that you have a set’of four cards which show the four Characg
térdistics which will be the focus of this activity. , \
* ! " \

COUVSELOR be sure that each child hks 4 sheets of paper ‘and something to write W th.

the students listen to the counselor read the descriptive paragraph and then 1ist

the names of the students who do that particular thing most of the times

COUVSELOR ‘to begin the session say... : . _r .,

Y . .

Pleasé take.out 4 sheets of p3per and, a pencil During the next few minutes

I need” your help. "As you can see, the names of all the’ stude:?s in tt?is' c1ass

are written on the chalkboard Is there anyone there you donf't know? (If so,
3 .
please ask those students to stand ) I am going to show you'some,pictures and te11

student in this c1ass who sounds just like the person in the story. No ‘one but you

0

will know what you think about each person because you w111°n8% write your name on -

the paper., When we are all done, I will co11ect the papers and count them. Here.
il 6 . . )
is the first story... ) o - . ' Py

CCUNSELOR, after the situation hds been read have the students write the name of .
their c1assmaté;who most nearly fit the person in the description. Then say...

Now, that you have listed the names of the students who are 1ike the person in
>

the story, I wouIZ/like you to ‘80 back over your 11st and put a big x beside the

_names of those students who act like the person in the story MOST of the time.
COUNSELOR, thep haVe the students turn to the next piece of paper and continue
with the next siuvations, Please have the students number each 1ift to correspond

,with the situation aand p1ease read the situations as numbered. ‘ T




T S sxnmzo‘zl . R R

( * " This person sometimes hurts others. Sometimes he or she will say things to hurt _ B
i : . i . - |
.— another person s feelings: Smetimes, this person, hits or teases others, or just

ac 8 mean. He or she does'not often think about the rights and feelings of others. ’

\

/. is person Jjust thinks about what'he or she wants to dq and wi11 do almost anything

, to get his or her own way. Sometimes this peison might'shove another while lining

L ’

* ¢ yp for lunch might run to get the best seat, break things on purpose, throw paper
. b mw
on‘the floor ozr. scrighle on someone else's pape; or eVen take another person 8

’ . * .

PR mater{als without asking. This person night even bang od a desk to get atteution .-

.- . or even talk back to the teachers in’'a rude wey.' Sopetﬁn 8 this person starts fights

or trys to get'pthers to gangup or. a person he or she doesn't lika, GUESS vHO?
‘ ) @, / . . ' . -

» Doy 4 . o : i
A . ’ . X . .
R ~ R . . . . |§
. - ‘ )

; SITUATION 2 - o :

fy o4 L]
. . . s o ) .

:Q?ﬁ" .This person seemg to daydrean alot of the time, He or she looks out the window or

Q. . s:bts quietly without doing anything. Sometimes this person just stares at nothing

N R @ ’

and other times just put his or her head down on the deék. This person doesn't often play
with or talk to others in the ¢lass or om the playground Aiot'of the time "this\person
e _ . ~
- o Justs stands or plays alone., It often seems- as though they are not paying much atten\io\\

', .to what others do or bay, GUESS WHOZ - . ‘.. . . T

i

i

1

) !

1 N * e - L t

S : T SITUATION 3 lio o

0 ".

,p; This person- does not try to be mean, but always seems to be doing somethino Plo&

b
beside what‘he or she is supposed'to be doing. When the c1ass is working, tirLe person

‘sometimes walks around plays with things inside the desk goes to the bathxonn gets :

1
£

a drink or, combs hair. Many times when tlie teacher calls on this person ho or she
doasn t even Jkaow what the question is, GUESS WHO? . ' :1 §

'
N

l

.

|

‘ . A . ) s _.. . [
. . . . R
1Y

1

H

. AN ' . . . . -
[ . . c . .
. e o .
A . N . . o : ‘
L . : P ;
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.




SITUATIO\!I; e . N

a

(T . //Thia person haa so much fun playing apd talking with, other boys and girla that he

i/ /'

\usually doesn't get his work done, He»or she wants to ;alk with other children when

the class .is supposed to be working or reading. When a g%oup of. dhildren are aupposed-

,‘) ’d& r e ..n,, va

‘to be working on a project, this person doesn t want to pay any attention to. the

project, but instead, wants to play around and have fun. Even on the playground,

‘this person doesn't care very much for playing regular games,  instead he or shg/;j//;(//{/

just plays around or makes friends. To get attention, this person’ might mage/funny S

b faces or even whisper to neighbors during claSS.' It seems' as though
. \ N

.+ wants the teacher and other students to~hear about what he didfand %

svperson‘always"

at he wants to do,

’

He or she is always talking and usually about\himself GUE?S WHO?

~

T T At e 4 - e
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PERCEPTION TEACHER RATING SCALE ' '
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-
. e

. I. PART ONE : S

Directions: Please read the behavioral descriptions in items’ ¢ne through 'six -
below. Reflect carefully upon the behavior of (students name)
, .__ as you have observed him in
school and on the playground since (date) o Try to
X estimate the proportion of his time that (he,she) engages in Be-
. haviors described by the category. Now put an X at the..closest

. - ocation point on the demension line which follows the béhavioral
’ descriptive category. . ..

-y

.
LY | g a&«

1. * TASK-ORIENTED BEHAVIOR = | B

Y . K *
PR

a ‘o
.

» ’

?x} . _ ' Wben‘(he,éhe) is supposed to be,doing seatwork or %ny independent
" o actinity (he,she) tries to do *’r If it is completed (he,she) goes
‘on to look at library books or™ome other worthwhile learning act-

. lvity. When (he,she) is supposed to be watching and/or listening, .

) _ (he,;ﬂé) does so. This applies whether the teacher is myself or
'~ enother; whether it is a film radio or T.V. program. (lHe,She) tries

. - .. . . + his desk; put materials avay; line up or any other managemeng.ref'
. po0 " quest, (he,she) tries to follow directions.

R N
» -

to answer when called on even if wrong. When asked to clear off .

N

T
. . B ! ) .
. -~ L a . . N
P r'“')ﬂ“ ' o o :
. . . .o ”~
. - | 1 SR | . ¥
.

Most o{ - Somé-of‘ ) 'Half Seldom Almost:ﬂéver
the time - the time + the” time 7 . o, .
-, SOCIAL-WQRK ORIENTED BEHAVIOR ] c e

» . a, Rt - ¢

‘and to students., (He,She) almost always las something interesting
to share. (He,She) will explain or show school work to other stu-
. N dents oxr school personnel. (He,She) will offer suggestions to .
- .. : others or try. to help in some way, If (he,she) is involved with
. P peers in a project or group activ26; (he,she) trys to help get it
N ) done. (He, She) volunteers‘to anbwer questions or tell about.things
" Dol - ' we are studying, " This ‘person is interested in what other $tudents,
' , are producing and will show or till about his own. . - ’
o

4 -
v
-

LR

(He,She) 1ikés to talk about school work to me, to other teachers .

- . ) N o M
* . . .
i . - i l v : , ‘ . e . !

Most of = =, « Somé of . ' Half of . Seldom -~ Almost never
the time -, { the time " the time . o . : 3




Ty,

. ; -
. . c U pta
o .o o K e

3.A UNRELATED TASK ORIENTATION .(NON ACADEM
.. " - - ] . . a.‘ . ) ‘,. . . . .
(His;or,her)'interestfig’oftqm,focused on a task not assigned.
E.g. drawing;-stringing“paperlElips; making-an'aipﬁlane. o
When called upon {his“pr”her)?responsesvmay"be "what?" or S
“Repeat the question.". (His or her) Activicies-oﬁten includes

. wandering around the room¢ taking the long route rather than
-moving directly; combing hai;;;digging‘inside%desk; going to
bathroem or drinking fountain unnecessarily, =~ = . .
' I, S — . )

Most of Some of ’ ~Half 'of = . Seldom +Almost never

the time - . the time . ~ the time _ _— Voo

[

- =-3.B UNRELATED TASK ORLENTATION (ACADEMIC) . T,

. . : - (He or she) works on onevschool—related\task.Whenvthe neéd»is»’
to'be_httending_go another. (He or.she) reads -library books
in preference to doing assigned work, (He or she) listens to _
activities of others when' (he or she) should be doing (his or
her) own work a . /2//}55 '

: l | L L )
Most of Some of - Half of "Seldom . - Almost never .
the time : -the time .. the time . , . ot ‘

£y

. «*4.  .PURE-SOCIAL

(He or she) seems to enjoy talking with oth:&s_and.does SO to the
" exclusion of getting classwork done. (He or she), wants to tell
about everything that goes’ orn in his life. (He or she) ébes this
"with peers, (he or she) socializes apart from the task and, on
the playground;-sacial relations heavily outweigh, game playing,
(he or she) may ‘make faces or in gemeral clown around to get

) a’t_:t:en‘tion.q , s <

7 : g

~a .

2 ST 1 ] ' yi SR
"Most of ., Some of - Half of Seldom . Almost -mever .°
- the time . the time . the time‘ﬁKL . ' .

N LN
- 5. AGGRESSION - z _ ~
M2 : v ‘ . A

C (He-or she) exhibits behavior which is disrespectful of fﬁe
- . rights of others with intent. (He or she) may retaliate

physically or noﬁaphysiqally»by hitting*others, throwing temper .
tantrums, or.éven defiancing for the sake of defiance. Some other
behavioral gxamples are deliberate loud noise making to.distract
class; shovi in'lines, sharpening pencil and sticking others

or destzruqtiol ofﬁgroperty-(h&s or her)own or others. &

e ) , . : :

. ) o

- , : ' : | . P -
'-;MOSt*offa . . ‘Seldom R LAlmqst never

the time -




[Aruntoxt provided by Eic: .

o 6.  WITHDRAWAL |
'V'ﬂ' . e (He ‘or she) appears to. daydream a great dea]. and oft:en looks
y : out of window; lies with head -on desk; stares aimlessly about
. - the, room or at- nothing. (He or she) rarely plays with others’
= and stands alone or quietly refuses (usually by avoidance) to
, . get involved with others in class. . ,
- % o ¥ ) o !
' . . y N “ ’ ~y”. . » . i . . ]
NP | l I ‘ ! __ ; |
Most . of %, Some of ° - Half of Seldom . "Almost never
the time .| the time the time
o R ' % ) .
3 o .. o
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i ¢ * g :
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' SEX: Boy _ Girl___ ETHNIC BACKGROUND: Black___ Spanish-Speaking Whit:e

E'“E QF.VOLUXTEER WITH WHOM WORKING

‘ : Y
. . ]  HOW 1'SEE MYSELF

DIRECTIONS: These questions afe all aboqt you, They are to learn how you see yourself most .

of the time. There are no right or wrong answers. I want you to think of how you are most of |
the time.:.. .not how you think you ought to be. . .not how you want to be or youruparents or’
friends want you to be. Read both sides of the question. Circle the way that you feel most’ 'h
of the time. .

Nothing gets he too mad. .3 I gettmad easily. N 2?\~.

I don't stay with things - I' stick with something until I
and finish them, S K finish.

I am very good at drawing. 1. 2 : , I am not much good at.drawing.

I don t like to work on' 1 _ . I like -to work with others. -

-committees.’ - »
: : _ oo F o :

I wish I were taller or o . » -I am just the'right height.

shorter. ‘ . . | o Uy

[N

I"worry a lot.’ . , .5 " I don't worry much.

with my hair.

'(j‘ I wish I could do something y ‘ 1' 5 My hair is nice'looking. N

8. Teachers like me.‘. ; .2 - ‘5 Teachers don't like me.

"9;_ I have lots of energy. . e - | ‘I haven’t much energy.

[

lO.V I don t play games well -{, I play‘games very well

L4

11, I'm just the right weight.; 1 2 v I wish I were lighter or heavier.

12, The girls don't like me, _ o ‘ The girls like me a lot, theya
they leave me out. - . . Coe _ choose me., . .

,13. I'm vary good at speaking ' I'm not -much good at speaking before
before a group. : . . oo a group,

14, My face is pretty (good . ‘ " I wish I were prettier (good looking).
looking). - ' . ‘

° . N P
Al

15, fI'm‘vexy good in music. - . I'm not much good in music.-

I get along good with - 2 - . I don't get along with teachers.
teachers ) . : ' . . .

) . . . BT o ) ‘
1'don't like teachers, ” .5 - I like teachers very mucha
Y e T N .
I don't feel at ease, . : X I feel very at ease, comfortable
comfortable inside. S T inside.




' K \ Lo ‘ Ty Item 38 W ':“ : K -y
. N Pre—/Post-Test Scores of Participants on Carkhuff' ’
. ° o Facilitative Index | 1‘ S
' (10.2"1) - <

Averaged Counselors  Steering . i Listeners (41) :
Score . (16)y . Comm, (3) - Before Tra1n1ng Iraining and I mo.

' o
4.3 , . _ )

4.2 S B o
3.9 | - . - A

w

.

w
w
f s
[
N

i

i

3.2 1 1 \ K T
3:0 ’ ‘ \ '6 1 4 p
2.9 2 ’ ) 1
2.8 2 i .

‘ )




_ Appendix B- Item 38: " Sample: Instrument (l"*“”w
- PLEASE RLTDRV TO Nancy Caopcr Scxool Volunteex Progra@ via Lﬂ

*

. . ’ . .( ‘

[ . . . !
- Ve,

LISTEN-T

~CIIILDRES: PROGRA k
ATTITUDE QUESTIO:NAIRE-

2g§l}}£§{i (check one)

N

, -
4 " Other

_32 .. .

" Listener

specifi

.

ic *ea sions for your ratirgs in Lhe section marked ' becnuse”..

.4

TF\AIA TING O’Tox’f iTS

vt

/

p : Sfrodolv

Disp pree

7

. 2.
The ﬁ-hour pre—-service training scss*ons are a
valuable part of the trainlng progran.

1.

"2

* ¢ School Administrator

—_ __Counselor . __11 | Teacher e s
CIMIRECTIONS: Pead each statement and dec1de bow you feel boUt it, Then cl”r]n _
© the number vhich most nearly corrts snponds to- your fenlzng Finally idéhtlfy omﬁ

* Stronply Omitted

Agxge
4 @4’3 |

- - . 7
. . . . .

. The wonthly ‘eedbgck se551ons ire a valuahlc
part of the tra1n1ng progran.

ot

.

Y

XS 3+ The scheoi-level oricutation by the counsclor 1 2 .3, 4 (i:) v
and/or school administrators is a valuaole 6 16 26 11
, part of the ttalnlno pregram. s :
4 “. ; .- £ T
. . -
SECHOO CL-LEVEL CONSIDERATIONS: o : ' :
. . ™ . T . . ,. ’ . h
¥ oy, The listeners are rc?“rded by the fa"ultv as )l 2 3 4 :(::> B
' a,conLrLbutlun menber of the total ,chool team. g 11 7_20.. 6 -
( . . R . . . n
. : : ~

P
.




R

T et et

?Lithh»To—Cﬁiidrcn'Proéram \
. Attitude Guestionnaire
Paro 2

THE

7

»

tota - .oo; team. . N

- BN

.The iisteurr are regarded by the administrators
‘of the .school as a conty ibutLhr meinber of the‘

-
.

"The LaCiIICJES at the oChOOI are adequat» for
the needs of the. listeners. .

POLE O HE LISTENER:

, The listeners helped meet a deflnite“neéh in
the schools.

The 1fsteners were able to establish a
satisfactory relationship with the students.

‘a . e ’.

The listeners affected the,behavior«of the *

- students in a positive manner,

‘*, _Vha;\ZEéngps would you suggest for improving the propran?’ {Write
5 S . ) .

-~ ’ - o

Vhat sugpestions would you na e for m
(.rltc answer on back)

- N

RN

133

130

Strongly.
- Disagree

1

5
2

Stronglyg Omitte :

. Ag
‘11” :f ;

'

t

3

. . v -
answer on back)

otlvatnno others tro wﬂlhiclnatg as lquenL
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.. ‘ Appendix B Item. 39 (10 2 gy\

g PO ]
£y I

. PLEASB RETURN ‘TO Nancy Coopcr, School Volunteer Progrnm via U. S. Maii Qr School “1il A~l |

. .
- N

. | 118 ':::-'m-CuiLDiu:"'Ppocmm SRS
o . . .ATTITUDE QEESTIO.uAIQE . o
- A
TOSITION: (check one)' | .'v . -,. _.‘ 4 - Other |
| ' 32 ° * Listener . -9 ) School Administrator
. e 10 __ Counselor R | T Teacher . )
DIRECTIONS? Read each’ ytatcnent aﬂd decide tow you feel ubout ft. . Then circle Coe Ty
the numboer yhich wmost neerly corrctponds to your feﬂllﬁh~. Tnnally identlfy some Y
, specific reaspns for }OUL ratings in the sectlon marked 'because", h
TRATIING. COMPONERTS : : : | L . :
' o ‘S?ronglv o StrOn”*y‘omitted
v . . . stazree‘ . Agree o
i. _The 4-hour pre-servic aininp sessions are a . .1 2. 3 4. 5
Valuable part of the ftraining program. ' L : ' /
. ' Administrators. _ S I |
Counselors : 3.3 4. )
- L L Teachers . S | 3 . 6 ;i
. , . : ) S Listeners ~ 1 2.3 26
. C Other ' 2 1 1 . e
2. The montnly feedback sessions are a valéahlc I ~Z 3 [ S5, K
part of the’ tralnlng progran.- : ' P A ) B 1 1 -
l/‘ ‘ C 1 1 '1 L 3 | Gt 3 ...........
. T _ s 1 2 . 7
' . L 1 3 5 23;
I |
3. 7The school~le#al o‘ieutahxon by the Sounsclor 1 2 3 & 5
" and/or ‘school aun1nibgrators is a valuable AL T 1 .1
‘- part of tbe tLainlng pronram._ : ' o o N
' T - 1 21 7
[ - 3
) : L 5 71 17 3
SCHOOL-LEVEL CONSIDERATIONS: 0 )
4, The livloncrs"éxe rcy"rded by’ the fn"ultv as . 1 2 '3 “_& 5
a- contri:utlng menber of the total school team, - A ) v 1 . 1.
SO e , : RN . ’ ' —
\ _ C "3 4 1] 3_ -
P 24 I | N “;s -
4.0t : i
137 ~ 7 o
¢ V ) R o ) L 1 '1; : 7&%@ <4 14 N
" 134




. Listen-To-Children Propram - e : ;
Attitude Questionnaire :
. Page 2 ’ .-
. N . o '
' o Strongly - Strongly Omitted
' T : Disagree - Agree
5. The listencrs are regarded by the administratovs 12 3 4 S
of the school as a contxlbutinp nenber of the A : ' 2
total school team. L -
: ct 2 42 2
. T 3 2 4
- "L 4 7 15
) 1 1 1
6. The™faciljties at the chool are adequate for P 4 3 K3 2
the needs of the listemners, A 1 !
: c 2 1 4 2
. 1 24
~ “ ‘ T 1 : 3
. . 9 4 4 3. 11
THE ROLE OF THL 'LISTENER: . o 0 ‘ 1 1 1l
7. The<listeners helped meet a definite need in ' )} 2 3 4 5.
"~ the schools. g : A 2
oy .“é‘ N . N * N
i3 ' c 1 9
o T 3 8 .
A o L 2 2 -
' o 0 ' 1 3
"8. The listeners were able to estzblish a T Z 3 T 5
- satisfactory relationship with the students. A 2
= . c 1 3 6 .
. T 2 3 6
Pe
S SR L , 1 7 20
M ra ' 0. . ) 2
9. The. listeners affected the behavior of the R A 3 & 0.
. : students in a positive manner, A 2 ¢
. ‘ | c 2 1 1 4
.. " . | / /’ﬂ N ) \. ,”. T " l i 3 5
-”‘\’ ‘ _ N i » . - . . . v. N . 0 -
\'. -Vhat changes would: you suggest for improving the prog
_: Kbnt sufpes tJonq wou]d yvyou make:- for motivating others to pafsicinaﬁs as listeners? . '
O (irite answer en back) ce ) : ‘ e

‘, e '135 . 138 . v




S~
. .
o
w
-
o ¥
.2 g
m“.w
o +
-
*

(10,2.4)

" SL23£0nG. zwﬂrgu ¥oj SNoiLvaLlg 33NH)

7H EELELREN

33¥H] A -a3qu0d3Y Sy 27vsg 3INg

mu._.z.:._.mzoosm._.H INQ NIHM m.m»._,qz.q ALlnigvinay v

A

< m.dm.ﬁ

\

-~

~

1IVy 3H] 30 .mwiuwlmmzoumux H04 \C.J_m,q:wm 30 "SISATVYNY
. - - S Ay , ) ’ .

..V

\
/w ]
' ’ lCm
v " H
N \ E.

] - . - L7 e p.,,w,.q . |
bt €. L s 96 - 3 6" . ] R
o SETHhSEh - 16h"RLEBY . 909518 . ,, % &wsﬁ o %o.m: lrc) 4
.os..w ¥k SIS S ok osrs s Gug ma/ ShE_ 0£81 . 988y [onp: m.s.
O - eFn e sl ow- T 1T gea s ey /.3&. eons & ,mxw e
SIS WM CULS BSEIST MG WSOl @hor SEUSS  OICHl, - 506k \SIOL | 6eivr: e sxaf |
.o ..Mwﬁ. e sk we-' n hETE us pegy £t e N ey v m,x,o, i
R BT B SSSLL el gser 16 Iveiz o hERy g6 N Zﬂ.m.m R comas._w
M e e ek e oo S...; ..a.ak.,ﬁ o esch o .S& v sopussy
] €186 2WI'hg  g2e0s .Ew.mmw. Th'HE . hhéteIg mn.w.& mao.nm.u .Mm.«.m §2008 soi*h .rww.o.w. | Li puu.ﬂuw
SR T e e e e T e .
INAISg 4 TR GIIRIG x%w_.o ﬁﬁ..mw_.mwmm: ow,w»,“..wwmw%ms M,w_wmmx,)q R Mm.m = 46 w:wn,.mu N o 5
o i P . . A0S o

N




APPENDIX B -
Item 42
" (10.2.5)

TABLE 30 '

.ot Cm're)atxo“.s Between
* How 1 See Myself Scores sad Observed C‘as:.room Behavior,
. BSCS Special Materials Studcnts (’\T =1301) ‘

—

How I Seo Myself Item Score! ~ With-it _Not-\vith7‘it ' I"riendly

. Teachédr e 395 -.04 " 409 -09 .
. .Appearance : 3.18. 15*. /e ' 09 -
Science-Biology 3.16 Jd4¢ © =17
"4, Body-Build 3.18 - .16* : =1 -J1%

. Acndemnc ) : )
Achievement 3.05 ;;9—‘ S - . ~15%
. G- With:it 22.6 0 - , ~A6**
7. .Xot-with-jt . - 5.4 A ' ) - -03
"8. Friendly-Peer. 21 . :
- *p=.05, r=.10, one-tniled test .
**p = .05, r == .195, two-taileqd tesy - S *

'Factor scores were converted to- =tanaard scores, Tnese are item, not
factor, means on S-point seale, 4
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Percentage of Agreement Against Standard for’the_de/Grbups of Observers
. . : o [

APPENDIX B-

Item 43

4

o

;e

Toe

- Pre~Treatment Observers

Ly L,

(10. 2.1y

v

Mid-/Post—Treatmenf Observers @ .

__Child Obs.| Obs. # & Initials | %'of Agree. Child Obs:| oObs. # & Initials | % of Agreq. -
I % (SR) 63 . |.. 1 (PD) 96
: ' 2, (DD) 63 . : .2 (NC) - " 88
: 3 (M) . 637 3 (cH) 91
4 . (DS) "t 84 - kb My 91 \
3 (PB) 89 5 _(AR) 93
. 6 __(cK) .89 IX 6 (pC) - 98 .
IT 7 . (LS) 68 | 7 ™6 |. 99
8 (SB) 73 . 8 (SG) 97
. 9 (RB) 99 9 (BW) * 9% |
10 (SW) .84 - 10 (KS) 96 .
11 (LG) 89 TII 11 (37 92 .-
B 5 & S IRV (BJ) 99 . 12 (TW) 99
N ‘ 13 (NK) 99 13 (ST) 83
. 14 (Ly) 89 . " 1s (v 90
Q 15 (RD) . 99 15 (JD) 97 .
P LIV 16 (RR) 83 IV "16 (7N) 98
: 17 (EA) 99 | - 17 (WP) 98
18 (DV) 99 ; 18 . (PA)’ 98
v 19 (a6) 81 19 (PP) 91
- 20 (sV) 83 20 (AY) .95 _
b v 21 (cwW) 97, -
22 (cT) - < 93"
23 (DD) .98 .
24 (VE) - 95
25 (K) 96
L
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APPENDIX B

Item 44° .

Analysis of Mann Whitney U Test
, (to.'z.z.) s

” THE MANN-WHITNEY U TEST® -

Function -« "L‘—’\ St

When at lesst bordinal)measurement has been achieved, the Mann-
Whitney U test m:‘fﬁ:? tsed to test whether two independent groups have
been drawn from the same population. This isone-of-the mas$ powerful
of the.nénparametric tests, and_it_is_a_most_uscful -alternative_to the
parametric ¢ test when the researcher wishes to avoid the £ test's assump-
tions, or. wh_exj‘_the.‘me&s'urenlént;-m-t.-hﬁi.r.esqal:ch_ is-weaker thaninterval
scaling—" oL I AT

Suppose we have samples from iwo populations, popilation 4 and
population B. Tho null hypothesis is that.d:and_B_ have the same
distribution. The-alternative hypothesis, f,against which we tost

Ho, is that 4 is stochastically lax;ggl;ﬂm.l@,n‘di,g‘emm"r porlicsis.
We may acéept i e probability that a score from 4 is laxger thana
score from B is greater than one-half. That-is, if a is one observation
from population 4, and*b is;_ one observation from population B, then
H,is that p(a > b) > 4. If the evidence supports /14, this irplies that
the " bulk o population 4 is higher thar the bulk of popufaiion B+

, Of course, we might predict instend that B is stoe hastically larger than
- A. Then H; would ‘be that p(a > b) < 1. Confirmation of this -
assertion would imply that the bulk of B is higher than the bulk of 4.
For a two-tailed test. i.c., for a prediction of differences.which dges not
state direction, H; would be‘thEp(a >0) # & ’ -

~~Method = . . . '

o

" Letn, = the number of cases in the smaller of two independent groups,
and n; = the nuraber of cases in the larger. To apply the U test, we
first combine the «obseryitions s or scordy from both groups, and rank these

¢, In thiy rankiug, algéBiEié"é"ﬁ'é"ié‘\*fqiléid_&'c'('f.

L., the Towest Tanks™ are assigned to the largest }\egativ‘e‘ numbers, if

oany, T e ey e -

" 'Now focus on one of the groups, say the group with nj cases.. _The
value of U (the statistic used in this test) is ziven by the nu

" {Ral @ score in the froup with na<cages precedes a SCoré fﬁ"”ﬁhp group with

13, Cases T thE FRRKing. - — e T
For example, supjose ye@n experimental group of 3 cases and o
control group of 4 cases. Here n; = 3 and n; = 4. Supposc these were:
! ' St ;

D g

\ .
.
L I Lo

"

kAg described'by S. Siégel in Non-paramettic statistics : New 'York/:: McGriy .

S

Hill, 195_6,- ' ] ‘ . 142 ' )

-

139 .
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 the scores: T " S T e

. o  Bescotes l 9 I 1 I 15 ‘ .

. . N . -

. . " Cacores - - ! 6. l 8 l 10 l 13':‘".' ,
To find U, we first rank these scores in order of increasing size; being
carcful to retain each score’s identity as either an E or C score: . ‘
oor 07 e bafofa0 ] n| g [as R -

SN Iy o) A B i Nl BRI

Now consider the éont_.'r'ol group, and count the number of E scores that - Jo
oo . _ precede each score in the control group. For the C score of 6, no E '
- geore precedes. This is also trug for the C score.of 8. For the rext
C score (10), one I score precedes. And for the final € score {I3), two~
. P scores precede. Thus U =0+ 0+ 12 =3, The number of
times that an E score precedeg & G scoreis3 = U, ~ Lot
» The sampling distribution of U under Hois known, and with this knowl-
: edge we can determine the probability associated with the occlirrence
. . under H, of any U as extreme’as an observed value of U. .
T e . Q. Very small samples. When neither n; noi‘;nz is larger than 8, Table J ‘o
' £7df the Appendix may be used to Teterinine the exact, pFobability associ-
. ated with-thie; céurrence under-Ho of-any U os extreme as an observed
. . \-,'ﬂﬁe"of‘_l)‘ﬁ "Ihe reader will observe ‘that Table J is made up of six
- sopuraté subtables, one for each vaiue of ng, from n2 = 3 to n1 = 8. ,
“To determine the probability under Ho associated with his data, the .
researcher ficed know only n; (the size of the smdller group), na, and U.
With this information he may read the value.of p from the subtabld
appropriate o his value of na. b o g
. In our example, ny = 3, 7z = 4, and U = 3. The subtable forn; = 4
) in Table J shows that U < 3 has probability of oceurrence under Ho of
. p = 200, ' .o | : T :
, » The/g@mhmwg__@__ﬁb]o 1 are onc-tailed. For a_two-tailed £
. o 0. . test, he value of p giveuin the table shouid bo doubled. ) '

“Now it may happen that the observed value of U is so large that it
docs not appear in the subtable for the .observed value of na. Such a
. Y value arised when the researcher focuses on the “wrong™ group in deter- * .
' mining U, We shall call such a too-large value U’. Tor‘example, sup-_
pose that in. the above case we had counted the, number of C scores
= eceding each E score rather than counting the number of E scores pre-
. ceding each'C score. We would have found that U =2 43+ 4 =0,
- .The subtable forng = 4 doesmot go.up to U = 9. We therefore denote
’ : “our observed value as U’ = 9. We can transform any U’ to U by ) _
: S . U=nn, = U . - (6.6)* S
(\ L AU 2 U U S = U S :

~

: ..; O . . . B - _,‘-," ﬂ ' . -G:." L, _,-
‘/ . . e . ) E] ' :'.. ‘ . ‘143 ': Lt “ * r‘

- S : > . -
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THE CASE oFr T\\’O I\DEPLNDE‘IT SA\IPLES

In our example, by ‘this. transformation U = (3)(8), ~ 9 = 3 0f .
course this is the U we found d:re;:t)y when we countod the number of E
. §cores precedmg each (/score. e -

]

-

E:ramplexfor Very Small Samples

Solomon and Coles! studied whether rats would generalize learned
imitation.when placed under a new drive and in a new.situation, -
Five rats were trained to imitate leader rats in a T maze, They were
trained to follow the leaders when hungry, in order to attain a food
incentive. . "Then the 5 rats were each. transferred to 4 shock- ~ .
avoidance sxtuahon where imitation of leader rats_would have’
enabled them to avoid électric shock. Their behavior in the shock-
_ a\'oxdance situation was compared to that of 4 controls who had had
no previous trmmng to follow leaders. The hypothesis was that the
5 rats who had already been trained to imitate twould transfer this
training to' the new situation, and thus would reach the learning

. criterion in the shock-avoidance situation sooner than would the 4
control rats. The comparison is in terms 0f how many trials each
rat took to reach’a criterion of 10 correct responses in 10 trials.

i. ‘Null Hypothesis. H,: the number of trials to ‘the cfiterion in
the shock-avoidance situationis thesame for rats previously trained to
follow a leader to a food incentive as for rats not- prcvxouslg trained.

- H,: rats previously trained to follow a le:tder to a food incentive will |

.+ reach the criterion in the shock-avoidance sxtua tion in fewer trials
“than will rats not previously trained. , - . -

ii. Statistical T'est. *The Mann-Whitney U test is chnscn hecause

- this study employs two independent samples, uses siall ramples,
and uses measurement (number of trials to criterion as an. index to
. speed of learning) which is probably at most in an-ordinal scale.

_ i. Signiffance Level. Let « = .05. n, =4 control ‘rats, and
‘ﬂz = § experiméntal rats. - .

i .iv. Sampling Distribution. The probabilities associated with the
occurrence under /fs of values as small as an observed - U for ny,
na < 8 are given in Table J.

v. Rejection Region. Since 11, states the ducrtlon of the pxodxctcd
differcnce, the region of rejection is one-tafled. ¢ consists of all
values of Urwhich are so small that the probqb;htyfu,‘ ociated with
their occurrence under M, is equal to or less than a = 05. -

- Vi. Decision. The number of trials to criterion required by the £

lS(:lomog, R. L., and Coles, M. It _1654. A case of failure of genefulization of
imitation across’drives and. across situations, J. Abnorin. Soc. Psychol., 49, 7-13.

Only two of the groups stums.d by these mvestxga.tora are m\.luded in this cxuml’k’- :

J<
4. « .
o

e
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THE MANN-WEITNEY U TEST

.

and C rats were; A S

Erts © | 78 | o4 ‘ 7
C'.mts b N 53

We arrange these scores in the order of their size, ret,m mng the 1dentxty
. of each:®

. -/
We obtain U by countmg the number of E scores preeeding each C
geore: U =141F24+5=0. .

In Table J, we locate the subtable for ny = 5, Wesee that U < 0
when 1y = 4 has a peobability of occurrence under Hq of p = 452,
.Our decision is that the data do not give evidence which justify
rejecting Ho at the previously set level of significance. The con*
clusion is that these data do not support the h’ypothesis that previous
training to imitate mﬁu _generalize! across sxtuamons and across
" drjves.?

n; between 9 aad 20, If na (the size of the larfer of the two inde-
penﬂexxc‘saxmarger’ﬂmn 8, Table J may not be used. When n,
is between 9 and 20, x;rm.uanc'é“t'é'sts may be made with the Maun-
Whitney tesg by using Table K of the Appendix which gives S eriticnl values
of U for significance l¢ lc\ els 001 .01, .025, and .05 for a one-taﬂcd tost. _
For a two—tmlcd test, the sx«fmﬁcance levels given are 002, .02 .Oo, and
10, : SRt

Notice that this set of tables gives eritical values of U, and ‘does not
* give exact probablhtles (as does TableJ). Thatis, if an obs»rvcd Ufora
pnrtwular n1 < 20 and n: between 9 and 20 is cqual to or less than that -
value given in the table, o may be rejected at the level of sxgmﬂuance
indicated at.the head of that table.

- For e\ampl«,, if ny =6 and n; =13, a U of 12 enablcs us to reject :

Hoat « =".01 for a one-tmlcd test, and to mject H, a§ a = .02 for a two-
tailed test,
hefant Computmg the value of U For xmrly hxge va cs of n; and nz, the
~. countmg, nethod of determining lining the \alue il my—be-rathcrmdzous
o An’ altunatlve mcthod \vhxch gives 1dexmcal Tesults; 15 0 assigh, the

* o et e et

. .s,,u,mon and Coles repox't. tho somé conclusion, 'The” smtxsncal’ }‘hxcﬁ'they ,
A utilized is not disclosed. : R
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.- usable when 73 > 20, How

0 ’ THE CASE OF TWO INDEPENDENT §AMPLES

(anlgof 1.t0 the lowest score in the combmcd (na + n2) g group of scores,
.B4SIEN, _mnk_‘z__’@q.lhe.nﬁ"{tbwest score, cte. T Then “T‘”"w

T t o

Uumn,-z-ﬁi"—‘zl"—ll-m L e

or, éq«;ivnlently, N

) U = ngis + (n’+1) -R 7, '(6.7b)

whiere Ry = sum of the ranks asmgucd to group whose sample size is n; -

"Ry = sum of the ranks assigned to group whose sa{pIe 5ize is n, )
~"For example, we might have used this method in finding the value of
U for the data given in the o\nmple for small samplesabove, The E and
C scoreg for that example are given ag'un in Table 6.13, thh their mnks-

e TAﬁm 6.13, TRIALS TO Cmn.mon or E .mn c Rats

\\

EScoro| . Rank' | € Seoro
+ LR M
.18 o . 110
Bl [ 0 |
95 Y 53
45 f 1 51
82 '

B, =26 |- _ 12.-19 '

‘Fer those dntn, R, = 19 and R, = 26 and it will be remembered that
ny = 4 andny = 5. By appiymg formuI} 56 .70), \\e ave

- W@ + 2D _gg 4
. =9 °: B N
U 9 is of course exactly the value we foun enrher by countmg

Formulas (6.7a) and (6.70) yield difierent «. It is the smaller
of these that we want. The larger value is Ur The_investigator .

should chcck whether he has,(‘b‘unck.‘li..mt.heuhan, A by applymg"]le

7 T Uswm-U ¢ B )

[

The smaller of the two values, U, is the one whose <‘1mp1m"’ distribiition |

_ Is the basis for Table K. Althoufrh this “alue can be found by computing

both formulas (6.7a) and (G 7b) and choosing the smaller of the two
results, & simpler method is’to use only one of those fommlus and then

ﬁnd the other value by formula (6.6). - 1

-Large saraples (n: la‘gek\“\, 20) Neither Table J nor Tnble kis -
‘it has been shown (\l'mn and thtncy. :

-




L APPENDIX. '
LTatl € doxn. , t
TanLe IS, TABLE or CRITICAL \’Amns or U 1x Tae Mann-Winrney TLBT‘

I‘nble In. Critical, Values of U for a-One-toiled Test at a = 001 or for a Two-tailed
TCM’/ ﬂt & - |002' s ..

~ - — - _
19 10 1 13 14 15 1I8. 19 .2

»

0 .
. 80

o
12

' 10 : 16
14 7 21

: (7> 17 ~ 26

. 10 N g 21 .27 - 32
11 5 24 y A : 37
127 28 - 42
13.: 32 48
14 - . 22 2 3 2 T
15 7 24 36 40 . 43~ 4 . 69. .
16 .| 19 27 ‘ .43 " 65
17 21 20 34 3 i7- : _ . 70
18 23 32 51 » , 76’
19 25 20 34 o 55 82
20 1 26 32 37 : 59 . 88.. ~

. Adnpted and abridged {rom Tables 1 3, 5, 20d 7 of Auble, D. 1933, Extended
tables for the® Mann-Whitney statistic. Bullelin of the Inslitule of Educational
Rescarch at Indiana University, 1, No. 2, with tad kind permlssxon oi the s.uthor and
t.ho pubhsher. ) C ae Ve N .




Item 44 A o
Summary of Survey Results on Products of the Program (11 1)

L] +

b

1

"Establishing a Volunteer Listener Program"

The competency based module was rev1ewed By the’ following and found to be
wd.

“ '. o

acceptable in°its prototype form. s
+1. Dr. Diane. Baker, who has written numerous performance-based training modules
*" and has served as consultant on.performance-based modules to the Florida
State Department of EdUcation. .

’
.

-Mona Goldstein, Area-level Vol§Nteer Speciaiist for the School Volunteer
Program of Miami and newly-trained administrator of the Listener Program
in the SouthvArea of the Dade County Public $chools.

Program of Miami and™experienced curriculum writer and adultvedqcatlon
* teacher.. . .

~Lauren ‘Swinney, school-level Resource Person for the School Volunteer j"

Al

“The L1stener Program Handbook was reviewed by the following and found to be

acceptable in its prototype fo;mtv//4—x\

¥
1. Ann Cordray, Executive Director of the Mental Health Association of Dade
County. . & :

N .
.

. o

Norm Golin, elementary\j?unselor and advisor to the Listener. Program.

Karen Summers, former Youth Services' Committee Chairman of. the Mental
"Health Association and volunte Lis*erer. e .
" . . -
. Miriam Sager, Volunteer Specialist with the School Volunteer Program of
Miami and former school-level trainer of Listeners.
o

-
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Target Deadline - December, 1974

ObJectlve , Act1v1ty

4

. . "- 4‘,
Indicator

I’To prov1de 1nformat10n 12,1

for prospectlve and/or

De51gn prototype of *12.1

module and 1ts support

, interested ‘school materlals
administrators of the « o : -
program in a form com- - 12,2 Conduct evaluation -**12.2
_ patible with contempo- RN VO L
\  rary CBTE competency 12.3 Revise module *12.3
<. based teafher: educatlon) ‘
, . 12.4 Make prototype. avail-
, co - - able for publication
' ~ and d15trlbut10n
13. To provide a handbook ~13.1 Design prototype of %13.1
.for school level per- handbook : '
sonnel and volunteer - . :
listeners ©13.2 Conduct evaluation %% 13,2
. . 13.3 Revise handbook *13.3
- 13.4° Make prototype ava11-
" °  able for publication
and dlstmlbutlon .
To fac111tate use of 14.1 Serve as consultant * 14,1
this program by other oLt . I
Q‘chool systems -14.2 Communicate particu- =*14.2

lars of the program
- L to others through
: ' such sources as:
mass-media
educational med1a
(pUbllCaflons, ‘
conventions, etc.)

Aa’
o bo.

\ . \

—

- s b3

accompanying material for samp]e copy.
See Appendix B Item 44 A.

<%k

R

- of module?

Communlty channels s

See corrdépond1n§ numbers on fo]]ow1ng pages for deta1ls and/or see

Completed.prototype

Y

Results of evalua-;
‘tion =
Rev1sed module

Completed prototype
of handboox ‘

Results of evalua-{
tion
Rev1sed handbook

]

Record of communica:
tion activities ,
Samples.of dissemi-
nation materials

~and/or record of

act1V1t1es
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- TITLE:

ER
3

-

"RPPEWOIY B
ovERVIEw OF YODULE
(12.3)

Establishing a Volunteer Listener Program

Ttew 45 ’j" .

y N

> TERMINAL OBJECTIVE. The participant will develop the competencies necessary to estab- pg
. N o 1ish a volunteer Listener program. _—

¢ i

~ COMPETENCY

‘PRACTICE.

MULTIPLE OPTION |
l OUTCOMB EXERCISES _ APPLICATION G
' . -1I. (Target Area-Philosophy) I.1 Read Stiidy Sheet #1. . L.a. Use Study Sheet #6
N ~ Can describe to the' L.2 Select additional read- as a guide for inter-
.\\\\\' ~ satisfaction of colleagues = ing from Study Sheet #2. acting with others.
\\\g\. and/or Resource Person, I.3 View one of 2 video - I.b, Obtain reaction to
~

at least S_xeasons why
volunteer Listener

ran might be -of. value .
her own situation.

14

II. (Target Area-Need o

Resources) ' S

. Can identify the major 3

L . needs/resources which ° '

would affect the estab-

lishing of a volunteer -

- Listener in his/her own

. . situation..

III." (Target AreafAdministrae IM.1
tion/Supervision) ‘ III.2
Can establish a set of
guidelines for the ad-. °
ministration of a II1.3
volunteer Listener
program which will be
acceptable to the
school and community
personnel involved.

. Study Shéet #5-a

ma

I11.4.

tapes on "THe Listener
Program'" or read tran-
scripts om Study~Sheet
#3.and #4. ., *,.
Select a program;from.
a site visit.

Read Study Sheet #7.
Read Study ‘Sheet 8.
Select a?program\igom
tudy Sheet #2 and

a site visit,

Read Study Sheet #9.
Select additional
reading from Study
Sheet #10. ®
Select a program from
Study Sheet #5 and
make a site visit.
View one of .2 video

' tapes on'"The Listener
Program'' or read
transcripts on Study .
Sheet #3 and #4, °

N

ard make _

© IIl.a.
III.b.

. your completed -
*  Worksheet i1,

Complete Worksheet #2
at a meeting with )
key personnel. -
Obtain reaction to
your guidelines.

.Ii.’a-

IIlb.

L - § -
“Complete Worksheet #27

Obtain approval of /°
your guidelines.

o B

: "é'% 8,

N,




4

] o

| »r  OVERVIEW "(conciﬁu@/ |

COMPETENCY MULTIPLE OPTION PRACTICE
OUTCOME - EXERCISES APPLICATION
. IV. (Target Area-Training) IV 1 Read Study Sheet #11. IV.a Complete Worksheet #4.

Can establish a get of

guidelines for the
training of volunteer
Listeners_and, s¢hool -

‘“55n5onne1 which w111

4

be acceptable to the
school and community
personnel involved.

(Target Area-Evalua-
tion) « ’

* Can establish a set of

guidelinhes for the .
evaluation of the
volunteer Listener
program which will be
acceptable to the-
school and community

personnel involved.

.

IV.27Select . a program from.

a¢I»V.3

hid

Study Sheet"i#5 apd
mdke a site. visit.
View thé+4.€raining-
' films prepared by the

School Volunteer Pro- . -

gram of Miami or: read
the audio transcripts
on Study Sheet #12.
Select additional read-

ing gfom Study Sheet {2,

Read Study Sheet #13.
Select additional °
reading from Study
Sheet {2,

Select a program from
Study Sheet #5 and
make a siXe visit,

.Compare samgle instru-

ments on.Study Sheats
#14 to #20.

IV.b Obtain approval of

your guidelines.

R

V.a'CompledZ Worksheet #5
at-a megting with
others.

V.b Obtain approval.of
your guidelines,
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Contents of The Listener Program Handbook (13 3)

‘ I, General Information (Get Ready) E ST B
© . A, Developing a Philosophy ‘ _— o »
1. Capsule History .- T . : y '
2.’ Why Listen to Children . ' s ”

3. Listener Prpgram Prospectus ' ’ ‘
. 4, Rolés of Sponsors of the Listener Program- R !
+ 5. The Role of tHe Listener (T;anscript of film) , 'ﬁ.
6.. Training Session Agenda S S
7
8

:

. . Feedback Fdécus . ) ' R

. Summary of Listen-to—Children Attitude Questionnaire - . . ,/
B. eing Part of a School Volunteer Program - *
@ In the’ Beginning . . . - : . . Lot
SVP Communication Network. )
3. Names and Numbers You Need to Know . o
s 4. How to Keep Communicatién Lines Open )

5. Earn College Credit for Your Volunteer Services
6. Map of Dade County Public Schools ‘
7. Current School Calendat

C. Being Part of the Mental Health Association
1. An Overview bf the Program

¢

. 2. Membership Form .
/ | | N
: II. Basic Information for Counselors . -
A. On planning /4 .t
" 1. Guidelines for Selecting Sites“fgr the Listener Program

2, Job Description for a. CounselOr n the Listener Program
3. Recruitment Materials*’ -

3.1 'Récruitment Methods .. ' ‘ S

3.2 Recruitment Flyer (Englién/Spanlsh) °
3.3 Recruitment Flyer : . y : /-
B. On implementing / . ‘ )
' 1. How to Orient’Your.Volunteer, Listener . .
2. How to Orient Your Parents ' t ‘ S

5.1 Sample Letter to Parents of Elementary Students .
5.2, Sample Letter to Parents of Secondary Students
3. How to Create Better Understanding between Volunteers and - School Staff
4, Sample Coaching Conference Agenda .
5. How to Retain Volunteers :
6. How to’ Express Appreciation to. Vqunteers. o .
7. Volunteer Viewpoint . ' . : 4
. \ . ¢
IXI. Basic Information for Volunteer Listeners ’ .
A. Building a firm foundation '
- 1. The Listener Job Description '
. ' 2. School Volunteer Progfam Application Form - English
// e 3. ~ School Volunteer rogram Application’ Form:-~ Spanish

. '.‘\7'

- : v - . ; .

R . ' : //' . . . ]

. M :

b ] . . - ] .

- DR . .o . ’ ’ e ’
ol . P s . ‘

- - e 3 '//
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|
LUudLcurd Wi sues LisCeaer Puivo.am’ HanGnook (cont.) e 1
) 4. Expectations - Compare Yours with Others : o - N, o . “
.5, anwing Yourself Better . - o R
Life Style Indicator - " A
5.2 How Cross Cultural Ddfferences Can Affect Your Role.ag a Listener L
. . (Transcript of film) ‘ L \ . .
< 5.3 The Carkhuff Facilitative Index ' o o _ S o
© e . . 354 What Wpuld You Do? .+ 1 . pree e s e T e
_& - v 2 > E ] . . . - -
B.' Becoming a Better Listher .
R Working with' People . E o C,
.4 . 2. Is Help Helpful? ' ' A o
" ‘3. The Phases of Helping - ' ' . <.
4.. How Far Does a Relationship Go?- ' o A
" 5. It's What You Say That Counts - : , Sy é

6. How to,Build 1:1 Relationships
7. How to:Listen to Childréen, Part-1 (Transcript“of £11m)

8. How to Listen to Children, Part 2 (Transcript of film)

9. Activities Which Promote Communication “

IV. Bibliography and Other Respurces o _ . e -

'




APGENOI &  Thim
LISTEN! LISTEN . [ -~
Naney B. Coropdr - /

*Volunteor Specialist )
. School Volunteer Program of Miami . .

“Nobody ever listens to mel” How many ﬁées
have you heard that oid, but often true lament? Stu-
dents in the Dade County Public Schoci?ye saying it

less and léss due to a unique progra

» -dointly by The Miami School Voluntéerfrogram, and

: the Mental Heaith Association. Together these organi-

*. zations regruit, train and monitor$he activities, of more

" than 100,volunteer Listeners.-The basic purpose of the

program is to lessen anxiety in young people by pro~

~ viding a trained volunteer and an atthosphere, for ap-

.. Proximately thirty minutes per 'wepk, which will en-

" courage fhe development ¢f a relationship between

that student and'the adult friend. It is non-crisis
oriented ‘and definitely developmental. . . .

)

. Five hours of pre-service orientation are

’ ; rovided
by both Menta)#Health Association professionals and
trainers from the School Violunteer Programy During the
firsy session potential Listeners are exp6ésed to the
history,'developmentand underlying philos0phyicgthe
program and are inttoduced totechniques of effective
listening. Betwgén the first and’ Second pre-service

sessions the volunteers visit-their..assigned-schoois

and meet the counselers-under whose direction they- :

.

will worle. The second brientation $ess
team refdltions, cultural,. differences and the charac-
teristics ﬁnique tp{elemenga'ry and secondary level
listening. - : .

-- In order to maintain a cohesive and unified ap-
‘proach {o the relationships, alt spervising counselors
participate in thé orientation sessions priorto theiruse
of Listeners. -

* Schogl level lraining continugs each week as the
~ Listenerditheet,with'theif cqunselors for a brief Coach-
ing Conference to exchange views, discuss problems
and record progresé’In addition, monthly Feedback

essions are lead: by voldnteer Mental Health profes-

sionals. Here Listeners share feelings, frustrations,

‘joys and experiences. - ' -
] Ve

*Although the géneral guidelines 4f the pfogram
are established by, the -parent organizations, each
school Is &ncouraged to adapt the pfogram to meet its

" @8 ownneeds and o respond tb“itsfo}vn community. Gen-

grally speaking, students for the program are referred
. to the counselars by teachers or are selected by the

. counselors themselves. There is no "typical"stugent.”

‘Some are overly shy, slightly aggressive or have re-
. .cently been through a death, divoree ar other emotion-
ally trying experience. Just as there are no typical

. students, there are no,

Eepresgnt a cross’section of the community. Men and

'i)"ve/men, high /school students and senior itiZens,

", hausewives and college professors, all have -been’

7 'able 1o relate to their papticular student in their own
unique and special way. -~ St e

it seems_hard to/béié:/e that so much can.happen

to individuals who spend- short periods of time to-

» gether. Some 4firibute the program's success 1o the
: % X ‘ :

P
e N
N

y'developed

ion explores,

typical listeners. They really ,

y: Sawple Oias emination  Mavarial (M,a.g)» _

non-thréatening environment, the one-lo-ong relation- -
s8hip, or the sensitivity of the voluntears. Whatever the

H

. cause, the Listener program is alive and well and pro-

~ducing positive res

ults in Dade Caunty, Floriga.
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. N
Excefpt from Florida Scheol Volunteer Programs Directory (14.2 2) -
. l,
C e e s : ! e
oy . . N I y s . .
. ‘ , L
- Ofﬁclal Name ofSchooLVolunteer et program The Miami\SchOol;:;plunteer Program ‘ :
" Businoss Address __1410 N.E, Second Avenue, Miami, Florida 33132
: Stree‘t ! Cnty . ° Zip Code . .
Businass felephono ___( 305 ) 371-2491 .
. ' Area Coda Number

Name of Program Dirgetor . Dr. Andrey‘ Jackson

2 . ‘4"
Position Title Coordinator of Volunteer Services oy
A e ) ] " .
° Nafno of School I‘Di,sttﬂct % .Dade County
el L - \ ; . . B
. ‘/J . ¢ -
. Number of ,, - _  Number of - Total Amount ' .
Students in Distrlet 2“?’565 Voluntegrs’12 000 Budgeted sve Funds $ll‘0 000 —_—
. ‘0 . . N o " . g
Sourco(s) of Fundmg State and Local ~ : .
- -
Major Aspects ‘of the Program are:. (briefly descnbe) VO luntee‘rs fron three componen ts. :
(s tudentzs »_community ang Business /Indusnry) -are channeled into 239 elementary,
B PaeTsy
__junior high and senior high schools rin nineteen different Job categories.
. I ’/ :
(.‘ . f . i
_ " ‘ Please check the areas bolow in whnch yoQu have staff members wnllmg to serve as consultants to other dlstncts B )
' X Organizatlon of School Voluntg er Programs ) X _Retention of School Volunteers ' .

© —X__ Administration of Schodl-Volunteer Programs
I

—X_ School Volunteer Executive Boards and/or
Advisory Councils’

X Racruitment - School Volunteers -
_l(_.__Onematron School Personnel .
y=
X Traiding - School Volunteers L.

X Training - Schoo! Personnel

Placement or Assignment (i_\io’m_o:eers

.1.___Listeners Programs

o

- e N I.
‘

—X__Recognition &f School Volunteers

~—X_-Tralning of Trainérs

__X__School Volunteer Promotion-and Publicity
X Intervnewmg School Volunteers

LY

X Budgets and Fmancmg School Volunteer Programs

;

X Evaluating School Volunteer Programs . o

X School Volunteer Services: i, readmg, enrichment,
. library; etc. Please list six of your successful School
Volu n(eer Services -

4. Training Modules for all’ levels/

5. Training of School Level Leadelrs

2. __ Adv.isor\; Board .- . ‘ «

' 3;__Weekly Television Program "

6 Codperation with community gro pst,

Y] - N

L] -
) List of written mateﬂ'els which are available’qpqn request:

Title/Description '

> 1.

Chaaober or Commerce
. Junior League

i ' Price

See a‘ttached ‘
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- Maw 59 . )

- VIDEO

n( 5 CREDITS - Standard | J . .

S

en oa closa-up of butten | 2

4n beglnning of film "V"

(Hold for 30 seconds) : 3
4

Soundtrac& of film "V“

op Card #l: (Super)
VILUNTEERS

: A
I - -
|

ide #1: Listener with
child (view L : e . . - .
. - Silver.Bluff . .. Kensington Park . . . Bethune ¢ .

' Biscayﬁe + o % West Lab .. .Phyllms Wheepley o« e

- e w wmge - ™ @ o e e e m -

: Listener with . Listen . . . Listen . . . LiSCen « « « (Bcho) -
Child (view 2) .

sheriandozh E‘emencary . . Sunset: DRI Carv’er Elemem:ary .« v .

-

Riverside .-, . Coral Gables Elementary e e Coconuc Grove o« o o]

TUCkevr-o LI N . .. - .‘::~ .“'

'-o.--g-----—----’-.q--'

dide #3: Listener with - Listen ; « . Listen . . . Listen . . . (Ectio)
child (view 3) ) _ E o i ~ ' -
: : Myrtle Grove . . . Palm Springs North . . . Brenfwood~1 c e 7
fde Fh: Liseeﬂer with ) Listen . .. & Listen o o+ Listen . . . (Echo)
Child (v.ed 4) ' v

Coral Reef . . .. Howard Drive . e T r e Palqet;o‘. s
Colonial Drive . . . R. R. ';l‘ot:o:‘z . o e |

o n Listen . . . Listen . « . Lister . . . (Echo)

cTTToTTTTTTTr N =,:-":_.'.'._""'\;‘_‘ |
cop Card #2: The Listener 4%’ Listen . . , That's Just esaccly vhat olunteers have been’
- Program ‘

' cruined to do in each of those Breviously mEnLioned Dade CuunCy '
’.Schools + « « And these [Listeners are che volunceers who will be

r. ’.' 3 4n sighc coday as the School Volunteer Program Spotlignts the

/

:k ‘ve .to ‘Iancy ina Set) - "'Lis*enez Program.

_cy talking: to cazera 5 Hello, ny name is Naney Coopef; I'aﬁ_the Yolunteer Specialist

157 o o

assigned to the South Central Avea. My involvement, fa.the

Tiatener propcam begdn about & year and 'a half ago during a -




; o &) MaAbluGUALW e fonns Qy‘.cgéuj. ....;ccu:.,,..'.c ;JJ.IEC_C"O: ol the wada k.n,..
. . a . . . o Y ’ . ‘ V . -
E.(ﬁ . o e Yental Health Associagion. Tarouga several cilferuwc Chdiiniia
. . 30 she had learned that there was a speciflic group of elecentary \
. 4

\\xa/\ Al childra:\Whg\Eould profit from some special attention, The - -

. .} 33 Mental Hezlth Assoc‘a'ion alss had a gronn of volnnteers who wers
_ . N . '.‘ . -

I3

33 ready and willing to be trainad to giée that ceeded dtten;ion.

, ‘ . 34 'korxing tobe~her wizh 3 group of elemuntary counselord frea tue

e -

South .Central Area, we were adle co’define the _Toie of the

. - L » -

'
- &
N [ o

Listener and also to design a ""ai-‘in6 p’cgr_m for them,

cy holds up SVP Haadbook and The of‘icial job descript‘on can now be ~found in® the sve
eads from Listener Job

escription YLeader's Handbook which is on fi&e at your school. .It liscs
. t .

as the main duties: e o 7. In othef words the Listenes

works on.huilding communications with a 'studeat whon the

counselor has identified.as needing that particular kind of

I T - G, Y T

~ special attention. The program is not crisi&oriencéd and
( \ - _9 is in a large part developmental. Pérhaps a pew additica

o .

< |0 to a family has caused a student to feel .uncoafortable or

11 over anxious and the Listener is there to help the student

.
' . N N

. 12 communicate and deal with his feel&ngs.. ,

13 (Cne tp sliaes) All this talk about. the role of the

'
L3

: ’:f( o _ , 14 Listene: can be very helpful, but I think seeing soue
ut to slides) ‘ . L e
15 Listeners at work would be even better;

ide {5: IListener, teacher and (16 Here is Jo Shappee, a Listener at Sunset School, greeting
student. . . t ‘ ' ©ooT '
- - |17 one of her assigned students, Doqgld Giliso, as t}eA

- 18l Schooul Voluntaer Resource Person, Alifreido Taft, lcoks'cn.

o o . . ]

lide #6: Lisfeher.with students (19 At another school Phyllis Wheatley Elementary, Jarnell

. '. - . : fa Whighan is busy listening to two students. Each lis.ene.
2

.8penda.from 20 - 30 minutes per'week with cach of his,

e

- 4 = 6 assigned students. Some listeners work on a one to

b
N
®

[3%)

N

©one basis, while othava, li%e Jdrnexl, £ind‘1% LAre
a . . . .’ Lot “ .

R O SRR IR 1S w0




|4 suirable working with small groups. .

s

.

Slide #7:
tside

Listener and student

e

, 125 The lﬁstening activity is b% no means confined to the
26 cqunselor s room, or guidance center.

27 resource room or.esdn th

'78 stimulus to the communication process.

= S

Often the rIllilzvrr:u'y,

T e

e great out of doors offer suita:ig

lide #8: Listeners & counselor

.
Loy

(::.

,: 3

j3h

q

31

33

@ .
P

As you have already heard the elementary counselor is an |

integ"al part of the Lict°n°r Pro ran,. here So'riey

-
Williams, a counselor is demonstrating the use. of a resouzd
kit to the listener during their weekly coacning session.?

This coaohing session is one of three components of the’

on-going ty aininq. Az’this time the listeners are broubnc

3

&

} .up to date on happenings iz the

2. meeting.

school since their lant

Also at this‘t‘ma tha couasala Specific -

estions relating to each listener s situation._‘Listene.s

[N

also encouraged to%interact with and help each other. ;

id:!g;:

Listeners duriag trainin

6
7

25 In,éddition to-this weekly coaching session, each listerer

/'l ki ‘ '
a four nour pre-service training prog*an.,

participates o,

et

. Input 1s p?Bviged by both the Schooi Volunteer Program

,and the Mantal Health Assoc*ation.

These typical Listener

trainees are worxing e&rexercise from the training booklet

- (.

v

o

"Building One To One Relations"

)

ide #10: Dr. M&tcalf talkingfto'
Listeners. C

117

The third conponent of the training program invoives a
ménthly feedoac& session with professionals from the Wents

Health Association. During these meetings the uisteners

'have a chance to ask questions and explore ideas with

'practicing psycholo sts.\\;n/tnis picture you cen see

lg/feedbacx session.’

Dr. llf:’:hrth ‘cLC'l]f‘ Py

Association, worxing with a group of

nqidrnt of tha: %uutul hc\]th

1isteners at a




lose-up of Xanc{_ff;>et : : ~ Now that you have had a brief overview of the prorram, it"
§ [ C . N 20
(j _— )///// 1 about time you heaFd di*ectly frou some of the pe;ticip Pt
— .
. ‘ 22 L ) T ’ 4 B
: (Cue to pan to other participants)
. 23 .
Pan to Nornm Golin) o I'11 a8k each of m/ guests to introduce himsclf.
. R 24 ‘ -
orm talkiag to camera _ My name-i\Norm Golrn. I'm the»elementary counselor
2 ' )
. : S signed to both arver and. Sunset Elementary Scbools.
T - he * semesicr _
Pan to Karen Summers) R This is my second _ - = with the Listeners Prog aram. .
' s g ' 2 , A TS
aren talking to camera f$~~}L?y name is Kaven Summers and this 1s my first - - &s a
u{ 28 Listener. I have been assigned to Brentwoo@'Elencntery'-
. _ . . 29 where I, worll under the direction of Charlene Lovelass ﬁho )
Doll bcc. o fr2lude 211 3 ’ : N : , T
) .e.:iczgru.ug -30 is the ebsneaczary counsalur. there. N
ancy talking to palr . Pl -Raren, how did you happen to get involved in the Li £éd
- : R . . , ,
C .. B 32 Progran? ; . g -
A . . ' - 33 . l Sﬁm"jfo‘ S '
_ o . ¥ ! 2. \orm you 've been rnvolvea for two  * - now, wha: s
- . v ! _
,,,,, R ) 3“ really in it for: tHe stuaents7 for tne school’ for the
o i 1 listemer: - T .7 o o
/ - y . . N . & :]
’ ' ; h 2 3. Raren, wny dou t you describe a tvnical day in the
T e _ S }3  life: of a 11stener7 T B ’ . :
4 (Optional) -
o 15 4.- What parts of the progran have been most meaningrul
~ 6 to you so far? . RS |
R 1‘..A v T (Cue to dolly in on hancy) o .f .
mollf in on Nency) o : 18 You'both-seem very,enthusiastic about your roles in
| ) ‘g the Listener Prograz. )
:ifse-up of Nancy . - 10 Because such enthusiasm is contagidus; I'm(sure many other-
o 3
‘ ) . 12 . .
e ) o o ~/. 13 any questions or if you want more 1nformation, please taik’
160 14 Lo the Schesl ‘."olu:z‘ceer'E‘c:sourcn Tavoan An v - b VLT

X ! [
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Cﬁ%‘to standar& closiné)

L el

& ase wated

® ) . o . ’ v .

1s €all the_Sehool;Vplunteer P45éfaﬁ Eéntra1‘officéfg. .

(%

16 ’
1 ve To &W&rqt,&&h Ckos(mé)
17° Next week the Volunteer 8 In~Sight will be" our. senibr

) 18 citizen volunteers and the RSVP prog%ﬁﬁ*xﬁﬁﬁtil then, e

19 goodbye and’ haopy volunteering..‘
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-~ - | [V H :
(/ S T ' L STANDARD OPENING T -
e or NANCY IN SET .. {2 "NOBODY EVER LIer\qr TO ME:" HOW MANY TI‘*u;S HAVE YOU HEARD
R . 3. THAT SAD LAMENT. WELL, SOME OF “THE STUDENTS IN THE DADE
~ j » L. .. L[4 county PUBLIC scuoox,ls ARE HEARI\IG IT LESS AND LESS BECAUSE OF

5 A VERY SPECIAL PROGR.AM WHICH CONCE\ITRATES ON LISTENI\IG TO \

. g 16 CHILDRE . MX\ NAME IS' \IANCY COOPER AND I AM A VOLU\ITEER

7 SPECIALI T WIT_ THE SCHOOL VOLU‘ITEER PROGRAM OF MIAMI TODAY

8 ON VOLUNTEERS - IN'SIGI—;L\ WILL BE SPOTLIGHTZNG THE LISTENER
o 'PROGRAM. IT ALL BYGAN WHEN T WAS Ex:PL\o«'x{N MUTUAL CONGERNS -
. o e ho W’LéH'AxVN CORDRAY EXECUTIVE DIRECTOR - OF THE Vmwmj/ﬁmx,m'
. . ._ 11 ASSOCIATION OF DADE COUNTY. THROUGH SEVERAL DIFFERENT

< 12 CHAN\IELS SHE HAD LEARNED THAT “THERE WERE SOME VERY SPECIAL

2

13 ELEMENTARY STUDENTS" WHO COULD PROFIT FRO‘*i SOME SPECIAL

Y R 0§V
. 7
(r' . ' 14 ATTENTION FROM SOME SPECIAL ADULTS. THE MENTAL HEALTH )

s

};5 ASSOCIATIO\I HAD A GRQUP OF VOLUNTEERS WHO WERE READY AND

) ‘ 16 WILLING TO ~BE TRAINED( TO GIVE._THAT_NEEDED ATTENTION. WORKI_\{E

\ - . hg WITH A GROUP OF ELEMENTARY COUNSELORS,, .WE WERE ABLE TO I)}FIT\
|18 THE ROLE oF THE LISTENER AND ALSO TO DESIGN A TRAINING PROGR:

19 (CUE TO DOLLY BACK) . - - . :

-

DOLLY BACK TO IK\ICLUDE GUESTS) 20 WITH ME TODAY ARE SOME OF THOSE ORIGINAL COU‘\ISELORS AND SOME

- )

21 WHO HAVE SINCE JOINED THE PROGRAM

22(CUE TO PAN TO GUESTS) . o -
. Lo 23 I WILL L'_ETfEACH OF MY GUESTS INTRODUCE HERSELF.
NANCY AND 4 GUESTS IN,SET__" . 24 MY NAME IS BARBARA REKER AND % . .
| R :,. 25 vy NAYE Is “ROSEMARY PERKINS AND - |
(ﬁ‘"'f o T 26 MY NAME IS BARBARA WOLPE AND C.. A
., T ow o 27°MY NAME IS CAROL TONER AND C | o r - }‘;
| ' ".'1'62 28 NANCY INTERVIEWS GUES.TS..- ' ', - )
o . 20 1. BARBARA, YOU WERE ONE OF THE ORIGI\:AL comsrwxs WHO

A & 110 NELPED SHAPE Tur‘ PROGHAM,




131 IN MIND?~

1352« CAROL ARE “THE NEEDS OF SECO\IDARY STUD

,,,,,

?

CLOSE UP OF NANCY

2\
T.

[ e

i

JPS

.

OF 4 EACH AT, 2 | DIFFE
NANCY STANDING -BETWEEN

5 e

NT

]
e

}1 3. mOW DO You SEIQ}ECT,CHILDREN 10 BE Iy,

12 ‘a. own KNOWLEDGE'. ' \

® N o v o

- 14 a. YOUR FACULTY.

' 17 6. WHAT HAS IT ACCO’VIPLISHED?
~|1g (CUE TO GO TO CLOSE UP OF NANCY)

-19 THANK YOU ALL FOR SHARING YOUR ENTHUSIASW.

' 72 TRAINING WHICH BRINGS THE COUNSELORS AND THE LISTEVERS \, 3

23 TOGETHER FOR THE FIRST TIWE.

"‘yq;) . ' .
3 b. TEACHER RECOMMENDATION.

.. SELF RECOMMENDATION.' .

4

4._ ASIDE FRONI SELECTI\IG THE. STUDENTS WHAT ROLE DOES A,
COUNSELOR PLAY? _ \ . ' | “ ' -
a. ORIENTS SCHOOL FACULTY. - . - e
‘b, SUH’ERVISES LISTENERS, “

9 c. PROVIDES DIRECTION AND INSIGHT.
10" d. CONDUCTS COACHING CONFERENCE. o /

11 e. HELPS WITH EVALUATION.

13 £. RECRUITS NEW LISTENERS. . - .
13 5. HOW HAS THE PROGRAM BEEN RECEIVED BY:
‘ . " - ~

|5 b. YOUR PARENTS/COMMUNITY. < T

16. ¢ THE STUDENTS..

-
Id

— .. e NP - e . 2

P

20 NOW THAT YOU\Q&\\HEARD ABOUT THE PHILOSOPHY FROM THE L

COUNSELOng;I D LIKE YOU -TO SEE A SAMPLE OF SOME OF‘THE

24 . (CUE TO GO TO END OF SEGMENT)

%
_x__/

25 LET'S WATCH A SIMULATIOV OF SOME OF THOSE ACTIVITIES..

R .- e

26 FOR OUR’ NEXT ACTIVITY,wI D LIKE YOU WITHIN THE NEXT FIVE

)
1

27 MINUTES TO BUILD THE HIGHEST FREEHETANDI\G STRUCTURE YOb C S

28 YOUR BUILDING MA’I‘I RIALS WIL BE ..., L

P

py (5 M[NU'L‘I'S) 163 N S ‘v




' OSE UP OF NANCY

- e

o TovE? 'PLEASP BE QENTED

- 32 2., HOW DID YOU FEEL WHEN YOU “DISCOVERED YOU HAD DIFJ?ERE\IT

; ].3.HOW’ WAS PLANNING HANDLED?

'_ 3 5. DI YOU EVER FEEL FR}JSTRATED? ANGRY? H.APPY? HOW DID |

|4 vou na¥dLE OR EXeRESS IT? g ,“ \

6 THANK ‘YOU ALL FOR PARTLCIPATING SO WHOLE' HEARTEDLY

LOSE UP OF NANCY

2

ANCY AND GUESTS IN SET'

¥
N (R

31 1. WHAT DOES YOUR STRUCTURE SAY ABOUT Tﬂg TEMM? L.

v

33 MATERIALS’ HOW COULD YOU APPLY THIS TO A'VOLUNTEER SITUA-

. . . *
<‘r' -

34 TIQN? R e e

-
®

.
o
.

2 4, 'DID EVERYONE PARTICIPATE TO THE SAME DEGREE?

..L \

LY o ‘-' L‘
5 (CUE TO CLOSE UP OF’ NANCY) : : .

I

7 TEAMBUILDI\NG IS JUST O\IE OF THE TOPICS COVERED DURING THE .
8 FIVE. HOUR PRE-SERVICE TRAI\II\IG. SO\dE OF THE OTHERS ARE

g HOW TO LISTE‘ TO CHILDREN.

RELATIONSHIPS.

10 . BUILDING ONE TO O}

11 AND | |
12» HOW CROSS-CULA URAL DIFFERE\' FS CAN AFFECT- YOUR LISTENI\IG
13 RELATIO\JSHIPS |
14 (CUE TO END OF“SEG \IT) .
15 NEXT I’ D 'LIKE YOU To HEAR4MOEE FROM SOME

16_JUST ‘SAW.. HERE IS A- TAPE 1 MADE EARLIER TODA

17 WELCOME TO VOLUNTEERS IN'SIGHT.

L)

1

£

119 NAME AND A LIT'I'LE ABOUT XOURSELF :

',26~“Y NAME I§ MARY LOU JACKSOV AND o - -ﬁtg~i-{

/

)1 T AM SHIRLEY GAGSIETTER’AND'.H%mﬂ TR B

221 AM BILL WARD' AND tf.'.

23 MY NAME IS’ KAREN SU"’MERS A;D

i24:NANCY I\TERVIQ&S GUESTS«{




- ’ . °

oo S 72w OVE«OF You PLEASE~DESCR£BE A (KAREV) TYPICAL DAY IN
a’ — / 28 THE LIFE OF ‘A LISTENER® ‘

T P O LIKE TO HEAR WHAT KIND OF STUDENTS THE REST OF You
;_" _ e ' ' |30 HAVE SEEN. , ,

s -
S . .

L4 - g . . - . . d
A

Coe e " . .. Bl 4. WHAT ARE SOME OF THE PERSONAL REWARDS 'YOU HAVE GOTTEN IN

- e . |32 THE PROGRAM? .

Vs [N T . p
A f
Y : » k

.o 33 5~ LET'S TALK A LITTLE ABOUﬂ THE FEEDBACK SESSIONS. PLEASE

L) . - -, °

34 DESCRIBE WHAT THEY ARE LIKE? - R A

' \ - - b : - —1
y \ . v L 6, 'BILL’, I KNOW YOU HAVE A UNIQUE ‘ROLE WITH THIS PROGRAM,

2 PLEASE DESCRIBE IT. . [ . .

.
]
W

7. 'WHAT ADVICE WOULD YOU HAVE FOR THOSE WHO,ARE VIEWING '

f AND WHO ARE NoT IVVOLVED ™ THE LISTENER PROGRAM? ‘;;//’/

g

SHARING YOUR FEELINGS AND ENTHUSIASM.

.
»
o W e

. (CUE TO éb TO CLZSE UP OF VANCY) ¥ .

THANK YOU ALL FO

l B

OLO!! UP OF NANCY ’ 7 _THIS S BEEN OVE OF A SERIES OF VOLUVTEERS IN'SIGHT

’ o s PROGRAMS WHICH HAVE FOCUSED ON THE CREATIVE USES OF SCHOOL

. : ' ) 9 VOLUVTEERS. WE HOPE YOU CAN JOIN US NEXT WEEK. AND BY TﬂE
. ) . "~
- 10 WAy, WHY NOT TELL'A FRIEND ABOUT THE WONDERFUL WORLD OF 4

11 SCHOOL VOLUVTEERIV~),) GOOD BYE.

T ~7 5 g SRS eTE Smem

)2 STANDARD CLOSE.
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Fibed by the LR.S. If you care/t6
nefit from  this  tax break,

acgount of your mileage and from
yéur home ang place of servige,

Bill n.&g\\gp19, intybduced by
i\l 30 Carney, U.S, ‘Congressman
ety Oias, 10, Dyisteiet, arul otrrently
P ey Letooe e Committee on Ways
and Means, would “provide an income

eduction for the p‘erforfﬁance by

an intlividaal of volunteer servicesfor a
~"“deral, state, or local governmental

¢ proposed bill would amend the
Revenue Code of 1954 10
n allowance of 32,00 per, hour

ilee Vou'll Lie It
THE COMMUNITY RESOURCE GUIDE

WHAT 15T -
This hard-back, loose-leaf hotebook
contains deseriptions of more than one

usted by classtoem teachers or other
school personne! to extend and enrich
existing school programs, The topics of ~
the presmtations are grouped into
categories which correspond to the
réular quininester course heading, Each
official projuct school in the Schoot
Volunteer ‘Frogram will'receive a Guide
“which will then be placed insome easily
accessible ava in the school, |

HOW TO USE IT:

wishing to secure the services of a
person who is listed in the Guide
should: .
1. Selected the presentation
. from the Guidk which best meets their
. ‘eeds. ° S
. 2 Fill out and mail the

o -ad'dressed,-Reouest for Community
. Burce V 'vnteer form.

scherldle thy''p esentation and send a
confirma{an. :

O

T T 4

burtind presentations which can be -~

Teaithers or other school personne!

3. Walt for these SVP office to * -

!-iC'H(JOL VULUNTE ER PROG R2\M, DADE COUNTY PUSLIC SCHOO LS, 1410 N,E. Secohd Av

. 0.

- “(*‘:”1 /-:"c: : ':\ o n.n Ne 1) ~ '! -
L-caaen wiay Heln Werkers

of volunteer éervice, not to exceed
$2,000 for any taxable year. Volunteer
service is defined as ‘‘any activity or

service performed by an ‘individual ,

without pay or compensation, for or
under the jurisdiction of a federal, state,
or focal government agency” which
contributes. significantly to the

achicvement of the purposes Lof the)
agency for which the voluntcpr"sqrvicc’ is.

performed.

Schools are listed-as one
agencies to-which sgch' exemption
apply, w77~

- /£
ONE-TO-ONE WOR KSHOP

]

Are you interested in tutoring a
a one-to-one basis? ‘ \
Would you be willing to be trafned. (free
- of charge) in specific readin techniques
for children with learning dfsabilities?

On Nov, 13,14,15 fr
each morning
Volunteer T Aill underwrite this
excellent free Avorkshop. Guests are
asked to bringtheir own sandwiches (&
drink will be provided) to the workshop
at St, Thomas Episcopal Church on the.
corner of Red Road and North Kendall

Drive. Vera Urban, Chairlady for the

e- One-to-One

workshop, wil] give You more
information at this time.
v""’" a.

dea. 1

1| PLEASE PASS THIS NEWSLETTER
TO A FRIEND

E.
RS : F

-

e e e et

Crtiem e e ey

v

CHECK YOUR SCHOOL'S !’
CURRICULUM A
CENTER FOR RESOURCES

!
e e |

- - -
¢4 Mgami, Fla, 33132 / Phone: (305) 350.3232

4 B
9:30)t0 1:30

Mor;day, November 26
=== Training for Volupteers
DECEMBER: .
Monday, December 3 . -
cssemesmeeee Turn About
Monday, December 10 - ﬁ» ;1» 0
-------- - Recruitment Ve
.\:t N LN N
Monday, December 17
......... » Corporate Program ',
Monday, December24 \

S — + Training for,Teachers "
Monday, December 3) :
---—--  Looking At The Team .

YANUARY: )

A .

Monday, January.7
----- - Volunteer Tutors
Monday, January 14 ¢ - o
s Supplies, Services We Offer
Monday, January 2{“‘/ v
........... College Credit For You
Monday, January 2 '

PREVIEW
OF ‘
" COMING ATTRACTIONS

“Volunteers !n-Sight” is the name .of
the SVP Telecast aired weekly on .
Channel #2 at 2:45pm. Tune in" en
these important dates,

NOVEMBER: . ~
November 5  ——i*em - <.

Monday, )
Listen to Children 1,\

vesescatensts .

+Monday, November 12 / .
R.S.V.P. (Retired Senior)
Citizen’s Volunteer Program)

Monday, ,November 19
weeemeemese - Orientation

. -~

PromotionXnd *ow Your
s Loeat Sepols Do it




